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INTRODUCTION 

 
 
As part of the Beatriz Lassalle Graduate School of Social Work ongoing evaluation 

processes the master’s program has made periodical revisions to its curriculum with the 
purpose of bringing its course offerings up to date with changes in Puerto Rican society and 
developments within the profession.  The current curriculum design is based on the thorough 
and systematic evaluation of the curriculum currently in place, on the analysis of trends and 
changes in today’s world that are evident in Puerto Rican society, and on the accreditation 
standards of the CSWE, the school’s accrediting organization. Students, graduates, public and 
private social work agencies and organizations program directors, as well as the school’s faculty 
participated in this process. 
   
 The evaluation that produced this resulting design responded, among other aspects, to 
the need to determine the effectiveness of the curriculum implemented in 1990.  It was 
preceded by the self-study process for the school’s last reaccreditation by the CSWE approved 
in June 2003.  The self-study motivated the detailed examination of the implemented curriculum 
design.  At the same time, the school was critically examining the social welfare system and its 
impact on oppressed and excluded groups, as well as the latest trends in social work education.   
 
 Given the dynamic nature of social reality and therefore that of the social work 
profession, the school considers that curricular offerings should be continuously reviewed to 
determine to what extent they respond to such transformations.  Throughout the entire 
implementation period of the previous curriculum design, curricular aspects were identified that 
have efficiently responded to the existing needs regarding professional training and were 
therefore kept.  Others which were found to partially meet those needs have been modified.  
Finally, aspects were identified that were deemed necessary to high quality professional training 
and were not within the offerings; therefore, they have been incorporated into the school’s 
revised curriculum.   In the revision process, Scheme I – Curriculum Design Limits and Content 
was used as a guide.    
 
 Scheme I illustrates how the school’s curriculum—composed of its objectives, expected 
outcomes, focuses or emphases, sequences, and courses—is influenced and has been 
designed taking into consideration both the educational and social contexts.  At the Beatriz 
Lassalle Graduate School of Social Work, social work is conceived as a professional practice 
intimately linked to the social-cultural environment in which it is immersed.  As such, within the 
social context, the analysis of the Puerto Rican social reality is of vital importance.  Furthermore, 
the principles, values, and purposes of social work are considered, along with the current trends 
in social work graduate education, the profile of newly admitted students, and the profile of 
graduates in social work.  Taken into consideration within the educational context are the UPR-
Río Piedras Campus mission; the school’s philosophy, mission, and objectives; and the goals 
and objectives of the master’s program. This also includes the school’s admissions policy and 
process; academic ties formed with other academic programs, organizations, and community 
agencies; academic counseling offered to students; the special committees that facilitate and 
enrich academic work; the educational environment involving all aspects of administering the 
curriculum, human resources, finances, and facilities.   
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5 Adaptation to the model presented in:  Curriculum Design and Development for Graduate Social Work Education. 
CSWE,  1983. 

 

 

SSOOCCIIAALL  CCOONNTTEEXXTT  
PUERTO RICAN SOCIAL REALITY 

PRINCIPLES, VALUES, AND PURPOSES OF SOCIAL WORK 
CURRENT TRENDS IN SOCIAL WORK GRADUATE EDUCATION 

PROFILE OF NEWLY ADMITTED STUDENTS 
PROFILE OF GRADUATES 

EEDDUUCCAATTIIOONNAALL  CCOONNTTEEXXTT  

UPR MISSION 

RÍO PIEDRAS CAMPUS MISSION 

SCHOOL PHILOSOPHY, MISSION, AND OBJECTIVES 

PROGRAM GOALS AND OBJECTIVES 

ORGANIZATIONAL STRUCTURE AND RESOURCES 

ADMISSIONS 

ACADEMIC TIES 

ACADEMIC COUNSELING 

SPECIAL COMMITTEES 

EDUCATIONAL ENVIRONMENT 

CCUURRRRIICCUULLUUMM  
SET OF OBJECTIVES 

FOCUSES-EMPHASIS 

AREAS OF SPECIALIZATION 

SEQUENCES 

COURSES 



3 
 

 
 

   Each and every one of the curriculum components was considered in the process of 
devising this new curriculum design.  In the process, the conceptions and objectives of the 
areas of specialization were revised or formulated, as well as those of the program and the 
objectives of certain courses.    
  
 The curriculum evaluation and modification process was guided by a systematic 
curriculum revision model derived from existing theoretic and practical knowledge within the 
field of education in the general sense as well as those particular aspects pertaining to social 
work education.   The model comprises the following basic phases: 
 

 Analysis of trends and changes within the Puerto Rican social context 

 Analysis of CSWE accrediting standards 

 Revision of the school’s philosophy, mission, and goals 

 Evaluation of the curriculum currently in place 

 Analysis of the content and offerings of undergraduate and graduate social work 
programs in Puerto Rico, the United States, and Latin America 

 Revision of existing courses and creation of new courses aligned with the new 
curriculum design 

 Designing of the new curriculum 

 Drafting of the Curriculum Modification Proposal 
 Presentation and discussion of the proposal before university authorities  

  
 To evaluate the curriculum, work groups were set up composed of faculty members and 
student representatives. A series of guidelines was devised to facilitate the analysis of the 
curriculum in place at the time and propose pertinent modifications.  The principal curriculum 
changes integrated into this new design were the following: 
 

 Modification to the educational philosophy and school mission 
 Formulation of goals and objectives for the master’s program 
 Development of conceptions and alumni profile for each concentration  
 Modification of the content of certain fundamental courses 
 Consolidation of two areas of emphasis—Families with Children and Adolescents 

and Families with Adults and Senior Citizens—into a single area of emphasis: Social 
Work with Families  

 Consolidation of advance courses  
 Creation of new courses  
 Changes to concentration requisite courses  
 Creation of an Advanced Program by reducing the number of credits required for 

obtaining a degree for qualifying students with a bachelor’s degree in social work.   
 

All changes were set forth in compliance with the Council on Social Education standards. 
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ACCREDITATION STANDARD 1  

PROGRAM MISSION, GOALS, AND OBJECTIVES 

 
 

1.0 The social work program has a mission appropriate to professional social 
work education as defined in Educational Policy, Section 1.1. The program’s 
mission is appropriate to the level or levels for which it is preparing students for 
practice and is consistent with the institution’s mission. 

 
1.1 The program has goals derived from its mission. These goals reflect the 

purposes of the Educational Policy, Section 1.1. Program goals are not 
limited to these purposes. 
 

1.2 The program has objectives that are derived from the program goals. 
These objectives are consistent with Educational Policy, Section 3. Program 
objectives are reflected in program implementation and continuous assessment 
(see Accreditation Standard 8). 

 
1.3 The program makes its constituencies aware of its mission, goals, and 

objectives and outcomes. 
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ACCREDITATION STANDARDS 1 

PROGRAM MISSION, GOALS AND OBJECTIVES 

 
 

 
 
 
  
 

 

Mission Appropriate To Professional Social Education 

 
The Graduate School of Social Work developed its mission, goals and objectives within 

the purpose of the profession, the purpose of the social work education, and its institutional 
context – the University of Puerto Rico (UPR). The UPR is the island’s only state supported 
higher education institution, established in March 12, 1903.  Our Institutional context, the 
University of Puerto Rico, as a higher education institution develops its own particular mission 
and goals as a product of the special historical, social and cultural circumstances of its campus, 
defining its development, and permeating all its academic programs.  
 
 The mission of the University of Puerto Rico is set forth in Article 2(B) of Law number 1 
of January 20, 1966 known as Law of the University of Puerto Rico.  This mission reads as 
follows: 
 
  1. To cultivate love of learning as conducive to freedom, and to stimulate the pursuit 

and free discussion of knowledge, in an atmosphere of respect for creative dialogue; 
 
  2. To conserve, enrich, and spread the cultural values of the Puerto Rican people and 

to strengthen an awareness of their unity in the common undertaking to find solutions 
to problems in a democratic manner; 

 
  3. To seek the full development of the student body and to impart to him/her a sense of 

the individual's responsibility to the general welfare of the community; 
 
  4. To fully develop the intellectual and spiritual wealth latent in our people, so that the 

intelligence and spirit of those exceptional individuals who arise from all social 
spheres, especially those least favored economically, may be put to the service of 
the Puerto Rican community; 

 
 5. To collaborate with other organizations, within the sphere of action appropriate to the 

University, regarding the study of the problems of Puerto Rico; 
 
  6. To bear in mind that, by its very nature as a university and its identification with 

Puerto Rico's ideals, the University of Puerto Rico is joined in an essential way to the 

values and interests of every democratic community. 

  

AS 1.0 The social work program has a mission appropriate to professional social 

work education as defined in Educational Policy, Section 1.1. The program’s 

mission is appropriate to the level or levels for which it is preparing students for 

practice and is consistent with the institution’s mission. 



6 
 

 
 

 The University of Puerto Rico - Río Piedras Campus (UPR-RP) is UPR'S main 
institutional unit, with 31 percent of its total enrollment.  In August, 20087 the student enrollment 
was 18,653.  It is also the Island's oldest and largest campus, the most complex, with the 
largest variety of academic and professional programs of study.  Its student population and 
faculty are the most numerous, and its library system has no parallel in Puerto Rico. 
  
 As the Río Piedras Campus expanded, it confronted the need to identify priority areas of 
development and to define a specific mission statement.  In 1988, five key institutional priority 
areas were announced formally, related to the different components of the institution's academic 
endeavor:  teaching, research and service to the community.  The priorities are to: 
 

     1. Promote research 

 

     2.  Strengthen teaching 

 

     3. Enhance the academic experience of the first year student 

 

     4. Foster UPR-RP's international involvement; and 

 

     5. Increase UPR-RP's service to the community 

 

 Soon after, in 1990, the Academic Senate approved a mission statement for the Río 

Piedras Campus, the first in its history.  The mission was the end result of a comprehensive and 

exhaustive process of critical analysis, dialogue, and debate.  This mission defines the course of 

the future development of the Campus, clarifies the special contribution that the Campus makes 

to the University System and to society as a whole, and distinguishes the Campus from the 

other Campuses and Units of the System.  The mission reads as follows: 

 

1. To foster the integral education of its students through programs of study which 
promote intellectual curiosity, the capacity for critical thinking, constant and ongoing 
learning, effective communication, an appreciation for and cultivation of ethical and 
aesthetic values, participation in the working of the Campus, and a sense of social 
awareness and responsibility. 
 

2. To provide graduate education of the highest quality, the key elements of which are 
research and creative activity, and which can help strengthen undergraduate 
education.  Furthermore, to provide post-baccalaureate programs for the education 
and training of professionals of the highest caliber, persons committed to the ideals 
and values of Puerto Rican society. 

 
3. To provide an undergraduate education of excellence, one which offers students a 

unified vision of knowledge that brings general education and specialization into 
harmony, and to foster in students a capacity for independent study and research. 

 
4. To develop teaching and research skills, and to promote participation in the life of the 

community, and service to that community, with respect for the historical and social 
conditions of Puerto Rico, taking into account its Caribbean and Latin American 
surroundings yet reaching out into the international community; to enrich and 
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strengthen the storehouse of knowledge associated with the consolidation of Puerto 
Rican nationality, its history, language and culture, while at the same time to foster 
the growth and dissemination of knowledge at an international level. 

 
5. To develop innovative, relevant programs of research, community service, and 

continuing education that will support and contribute to the academic and 
professional activity of the Campus.  These programs will also contribute to the 
transformation and continuing progress of Puerto Rican society, to the analysis of the 
socio-economic and political problems of the Island, to the formulation of solutions to 
those problems, and to the improvement of the quality of life. 

 
 The mission of the University of Puerto Rico as a higher education institution infuses all 
of its academic programs including the Beatriz Lassalle Graduate School of Social Work (BL-
GSSW).  The School is under the organizational structure of the College of Social Sciences at 
the Río Piedras Campus.  This College also encompasses the graduate programs of 
Psychology, Economics, Public Administration, Rehabilitation Counseling, and Sociology. 
 
 The School offers one of the two CSWE accredited social work graduate programs in 
Puerto Rico; the other program, at the Interamerican University, was accredited for the first time 
in year 2000.  Our school was founded in 1934 and originally accredited in 1935 and again in 
1947 by the American Association of Schools of Social Work.  The Council on Social Work 
Education accredited the School thereafter in 1954, 1970, 1980,1987, 1994, and 2001. 
 
 

AS 1.1 - Program Goals Derived from its Mission 

 
 
  
 
 
 
 

The program rationale is also expressed in its mission and goals. This mission is an 
overriding statement that guides our program development while the goals are more specific 
and set the stage for the objectives to be achieved.  
 
 

The School’s Mission 

  
The mission of the Beatriz Lassalle Graduate School of Social Work is to actively 

participate in the individual and collective transformation processes4 by training social workers 

                                                           
4 Active participation in the individual and collective transformation processes is a central concept of the mission.  
By individual transformation we refer to processes resulting in qualitative changes in a person’s life that lead to full 
self-realization. These include personal aspects (e.g.: capabilities, skills, awareness development) as well as that 
person’s capacity to influence their social environment.  Collective transformation refers to qualitative changes 
experienced by groups, communities, organizations, and society in general that are manifested in the achievement 
of social, economic, cultural, and political justice.     

The program has goals derived from its mission.  These goals reflect the purposes 
of the Educational Policy, Section 1.1. Program goals are not limited to these 
purposes. 
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with a clear commitment to their professional and ethical-political responsibility in the process of 
creating awareness in people, families, organizations, and communities, and to build together a 
just and equal society free of oppression, which makes optimum human and social development 
possible.    
 
 For the fulfillment of this mission, the School recognizes its unavoidable responsibility to 
foster the search for truth through the scientific study of the Puerto Rican reality, that is, to 
promote knowledge building through the conceptualization and validation of an advanced 
professional practice.  This knowledge should be disseminated as a contribution to the 
development of the Puerto Rican society.  The School’s mission also requires the education and 
development of social workers with a high degree of competence and excellence in their 
advanced professional practice and in interdisciplinary work teams. 
 
  The School has a responsibility to participate and express itself on public issues that 
affect Puerto Rican society.  In keeping with the duty of critical examination of society, the 
School will take clear and firm positions in harmony with social work values and ethics.  This 
militant stance will be fostered in students through their professional education and will be 
evidenced in a commitment to the defense of human rights on behalf of oppressed groups of 
society. 
 
 

Goals of the MSW Program 
 
 Program’s goals originate in the School’s mission and are consistent with social work 
purposes, values and ethics.  The Graduate School of Social Work’s mission entails contributing 
to Puerto Rican society by educating competent social workers with the knowledge, practice 
skills, ethical responsibility and political commitment needed to promote social change, problem 
solving in human relations and the empowerment and liberation of people to enhance well-
being. To this end, the MSW Program has stated the following goals.  
 
This program of study is designed to: 
 

1. Form social work professionals with the theoretic, practical, and ethical-political 
competence to explore, understand, and critically and painstakingly analyze the social, 
economical, political and cultural dimensions present in their professional action. 
 

2. Form social work professionals with the theoretic and practical competence to critically 
put to use in their professional action theories, models, and strategies that fuel individual 
and collective empowerment and transformation. 
 

3. Develop professionals with the theoretic, practical, and ethical-political competence that 
capacitates them to respect, validate, and promote personal and collective 
transformation processes. 
 

4. Engage students to contribute to the democratization of decision-making processes and 
spaces of involvement in the area of social policies and services so that these fall in line 
with social justice and the ethical principles of the social work profession. 
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5. Facilitate innovative student-generated social research capable of reaching a broad 

understanding of social and individual behavior and the professional intervention 
process, all the while validating, building, and spreading knowledge that promotes 
individual and social transformation. 
 

6. Stimulate students to assume and amplify transformative leadership in the exercise of 
the social work professional practice in the context of the nation’s social reality.    

 
 
 

AS 1.2 - Objectives derived from MSW Program goals 
 

 
 
 
 
 
 
 

Program Objectives 
 
 Building from its educational philosophy, mission and goals, the social work curriculum 
provides the values, knowledge and skills that enable students to become ethical and 
competent advanced social work practitioners. The school delineates a set of educational 
objectives around which the curriculum is developed. In stating these objectives we will identify 
the Educational Policy objectives associated explicitly or implicitly with each. 
 
The objectives of the program are to prepare social workers able to: 
 

1. Identify analyze and critically apply the epistemological and theoretic frame work that 
support and validate their professional action. (EP 4.3, 4.5). 
 

2. Identify, understand and interpret the social, economic, political, and cultural factors that 
influence the situations with which they work professionally, as well as their own 
professional practice. (EP 4.1,4.2,4.3,4.4). 
 

3. Explain the dilemmas facing their professional practice, taking on an ethical-political 
commitment to economic, social, political, and cultural justice.   (EP 4.0, 4.4) 
 

4. Employ intervention theories and models aimed at personal and collective empowerment 
and transformation.  (EP 4.5, 4.7) 
 

5. Advocate social policies and services that advance social and economic justice. (EP 4.4)   
 

6. Display appreciation for differences among individuals and groups as a form of 
recognizing the intrinsic value of human diversity. (EP 4.1,4.2, 4.3,) 
 

7. Engage in the strategic use community and mobilization organization as a mechanism in 
promoting individual and social transformation processes. (EP 4.4 4.5, 4.7) 
 

The program has objectives that are derived from the program goals.  These objectives 
are consistent with Educational Policy, Section 3.  Program objectives are reflected in 
program implementation and continuous assessment (see Accreditation Standard 8). 
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8. Participate in analyzing, developing, implementing, and evaluating social policies and 
services, incorporate into the processes the people, groups, and organizations they 
affect.   (EP) 4.4, 4.6) 
 

9. Generate research or use the findings of other studies and investigations to guide and 
evaluate the professional practice and social policies and services. (EP 4.2, 4.4, 4.6).   
 

10. Engage in collaborative efforts with professional or community organizations, at local 
international level for the advancement political, economic, social, or cultural justice. (EP 
4.7, 5) 
 

11. Recognize personal and professional integrity as an essential element for an ethical-
political stand in professional practice capable of contributing to individual and social 
transformations. (EP 4.0, 4.4,4.5, 5) 

 
 
MSW Program Graduate Outcome Objectives 

 
 Graduates of the MSW program must demonstrate their capacity to meet our curriculum 
and advanced curriculum objectives and develop a professional practice guided by the 
professional ethics and values and with a commitment to engage in actions that promote 
individual and collective transformation. More specifically, graduates should be able to 
demonstrate knowledge, skills and attitudes to: 
 

1. Explore, understand and critically analyze the social, economical, political, and cultural 
dimensions that influences and affect people and situations that are addressed in Social 
Work professional practice. 
 

2. Identify, explain and critically apply the theoretical and philosophical frameworks that 
support and validate the professional practice of social work. 
 

3. Respect, support, and engage in social and political actions that foster empowerment for 
individual and collective transformation. 
 

4. Advocate for social policy decisions that advance social and economic justice. 
 

5. Promote and facilitate democratic processes, and create opportunities for individual and 
collective participation of people impacted by policy decisions and Social Services. 
 

6. Critically use and develop scientific research to enhance evidenced based interventions, 
evaluate their own practice, and evaluate policies programs and services. 
 

7. Advocate and facilitate democratic processes, and create opportunities for individual and 
collective participation that enhances individual and collective transformations. 
 

8. Show an ethical commitment and act accordingly. 
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Educational Philosophy and Mission of the Graduate School of Social Work 
 
The Graduate School of Social Work at the University of Puerto Rico postulates critical 

humanism as its philosophical foundation.  This perspective recognizes the natural dignity of the 
human being and the inalienable right of the individual to fully enjoy life, freedom, and with 
justice and equality.  Nevertheless, critical humanism rejects the conceptualization of the human 
being as man and master of the universe that controls, subdue, dominates, and decides over 
the world and nature.  From the standpoint of critical humanism, the complexity of the individual 
is recognized and is conceived as a social and spiritual being who can manifest him or herself 
as a political, active, flexible person who resists and transforms him or her context in search of 
communion among self, nature, and the universe.   We postulate that it is the responsibility of 
the state to guarantee human and civil rights, through utmost citizen involvement and facilitate 
access to social, economic, political, and cultural means so that individuals may thrive to fully 
display their abilities and attain the full enjoyment of their existence.  
 
 Working on the principle of critical humanism, different forms of generating knowledge 
are valued.  In addition to recognizing the contribution of the scientific method, the contributions 
of diverse epistemologies are also affirmed, particularly those stemming from the experience of 
oppression.  Therefore, the building of knowledge should be aimed at transforming aspects of 
the human condition, both individually and collectively.  The critical humanist standpoint 
validates both rationality and subjectivity as processes of research, decision making, and action.  
Not only does it recognize the value of epistemological plurality but also the value of 
interculturalism and human diversity, for it is through collaborative efforts that innovative ways 
may be developed to build a future free of violence and inequality, where different cultures 
coexist in solidarity, and where social and economic justice can be achieved.   
  
 
Relationship Between the Mission and Objectives of the MSW Program and  the  Rio Piedras 
Campus Mission 
          
 The mission and objectives of the School of Social Work are wholly consonant with  the 
Río Piedras Campus Mission and the University of Puerto Rico Mission.  The major purpose of 
the School is to produce competent social workers able to link themselves to the Puerto Rican 
social reality through their intervention with the different human systems.  It is expected that, 
through these interventions, graduates will make innovative and responsible contributions to the 
betterment of the quality of life of Puerto Ricans, especially of the oppressed groups, and 
populations at risk. 
 
 Graduate advanced professional practice should be one of excellence.  This excellence 
is based on a solid understanding of theoretical frameworks of social work professional practice, 
the theories of human behavior, and the policies and services of social welfare.  It is also 
grounded on the theoretical-practical formation in scientific social research.  Foremost, this 
practice of excellence is deeply rooted in the values and ethics that sustain and validate the 
profession of social work. 
 
 A close analysis of the relationship between the mission, goals, and objectives of the 
MSW Program and the mission of the Río Piedras campus reveals the reciprocity among them.  
Both state a commitment to develop students with the capacity for critical thinking and an 
appreciation of ethical values.  They stress the importance of developing in students a sense of 
social awareness and responsibility, and to prepare graduates who could contribute to the 
transformation and continuing progress of Puerto Rican society, to the analysis of the socio-
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economic and political problems of the Island, to the formulation of solutions to those problems, 
and to the improvement of the quality of life. Both assert that participation in community affairs 
should be promoted. 
 
 The close relationship between them is also evidenced in the emphasis they put on the 
education of persons who will be committed to the ideas and values of Puerto Rican society, will 
show respect for the historical and social conditions of Puerto Rico, and will take into account its 
regional and international level ( Caribbean and Latin American context).  Finally, both stress 
the need to provide graduate education that incorporates the key elements of research and 
creative activity. 
 
 
Relationship Between Objectives and Social Work’s Purposes, Values and  Ethics 
 
 The program's objectives derive from its humanist philosophy, its mission and its goals 
all of which are in harmony with the purposes, values and ethics of the profession.  As 
previously mentioned the mission and the educational philosophy of the School explicitly 
recognizes the natural dignity of the human being and the inalienable rights of every person to 
life, liberty, justice, and truth.  Also underscored in our objectives is a commitment to the 
defense of human rights and a deep concern for the oppressed and vulnerable groups of 
society. 
 
 In keeping with the history of social work, the objectives promote the responsibility of 
professionals to fully collaborate in the development of people from all social sectors of the 
Puerto Rican community, with special emphasis on vulnerable groups.  The School seeks to 
educate social workers who share a commitment to develop human excellence and a desire to 
promote the right of all people to a noble and fruitful life.  The maximum aspiration of the 
profession, defined as the fulfillment and self-actualization of all human capabilities, serves as 
the basis and spirit of the program's objectives. 
 
 The School's objectives are also in harmony with many aspects of the profession's code 
of ethics, that is: social workers have a primary responsibility to clients, both individually and 
collectively; social workers have the responsibility to cooperate with social agencies to make 
them more humane and responsive to human needs; social workers have a responsibility to 
society by advocating changes in policies and legislation for the promotion of social justice; 
social workers are accountable for ethical conduct, and for the quality of their practice, and are 
responsible for the continuous development of the theoretical and philosophical frameworks that 
sustain and validate the professional practice of social work. 
 
 
Program Implementation of Mission, Goals and Objectives 
 
 The graduate school of social work defines social work as a scientific and professional 
discipline closely linked to the Puerto Rican socio-cultural milieu in which it is embedded. This 
reality includes the socio-economic and political trends and changes that impact on professional 
practice.   
 
 A generalist professional foundation curriculum emerges directly from this reality as 
reflected in a concern with values and ethics, diversity, vulnerable populations and social and 
economic justice.  The heart of the curriculum  consists of four curriculum areas that provide a 
theoretical base for practice – human behavior and the social environment, social policy, 
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research and practice – and that are contextualized in a fifth curriculum area, that of the field 
practicum. This generalist foundation constitute the first year of the MSW program. Finally, three 
advanced practice concentrations: 1. practice with families, 2. practice with communities, and 3. 
administration practice, constitute the second year program 
 
 The professional foundation curriculum provides all students with course content that 
identifies a common base shared by all social work practitioners regardless of method used, 
practice setting, or population served. In addition, the professional foundation prepares students 
to work with systems of different levels and sizes by requiring three practice courses: practice 
with individuals, families, and groups; practice with communities; and administrative practice.    
 
 Professional foundation content consists of seven (7) core classroom based courses and 
one field practicum offered to all two-year students during their first year of graduate studies. 
 
These core courses are: 
 
 SW 6006 - Social Research in Social Work 
 SW 6055 - Analysis of the Puerto Rican Social Context 
 SW 6057 - Comparative Analysis of Human Behavior Theories  
 SW 6065 - Analysis of Social Welfare Policy and Services 
 SW 6091 - Advanced Professional, Practice in Social Work I (Individuals, Families and  
     Groups) 
 SW 6092 - Advanced Professional Practice in Social Work II (Community) 
 SW 6093 - Advanced Professional Practice in Social Work III (Administrative) 
 SW 6021 - Field Practice in Social Work I:  Foundation 
  
 In the advanced curriculum, which begins during the second semester of the first year, 
students are expected to build from their foundational skills and concentrate in one of three 
areas: Social Work with Families, and Administration of Social Programs. Each concentration is 
clearly defined and conceptualized including specific courses, course content, and educational 
outcomes or objectives (see Concentration Curriculum, AS 2). 
 
 Table 1 helps understand the connection among goals, educational objectives and 
specific curriculum areas.  It shows how the context of the Puerto Rican reality and the social 
research area are built into the goals, fleshed out in educational objectives and infused into core 
and concentration level course content.  
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Table 1 - Relationship Between Goals, Objectives and Curriculum Areas 

 
Goals 

 
Objectives 

 
Curriculum areas* 

 

1.  Promote the exploration, 
understanding and critical 
analysis of the social, 
economical, political, and 
cultural dimensions that 
influences and affect 
people and situations that 
are addressed in 
professional practice.   

 

1. Identify analyze and critically apply 
the epistemological and theoretic 
frame work that support and 
validate their professional action. 

2.  Identify, understand and interpret 
the social, economic, political, and 
cultural factors that influence the 
situations with which they work 
professionally, as well as their own 
professional practice.  

3.  Explain the dilemmas facing their 
professional practice, taking on an 
ethical-political commitment to 
economic, social, political, and 
cultural justice. 

4.  Employ intervention theories and 
models aimed at personal and 
collective empowerment and 
transformation. 

5. Advocate social policies and 
services that advance social and 
economic justice.  

6. Display appreciation for differences 
among individuals and groups as a 
form of recognizing the intrinsic 
value of human diversity.   

Core Courses: 
SW 6055  - Analysis of Puerto 
Rican Social Context  
 
SW 6091 – Advanced 
Professional Practice in Social 
Work I (Individuals, Families 
and Groups) 
 
SW 6092 – Advanced 
Professional Practice  in Social 
Work II (Community) 
 
SW 6093 – Advanced 
Professional Practice in Social 
Work III (Administration)  
 
SW 6065 - Analysis of Social 
Welfare Policy and Services 
 

SW 6057 - Comparative 
Analysis of Human Behavior 
Theories 
 
SW 6006 – Social Research in 
Social Work 
 
SW 6021- Field Practice in 
Social Work I: Foundation  

2.  Foster respect, support, 

and the engagement in 

social and political actions 

that promote people’s 

empowerment for 

individual and collective 

transformation. 

 

4. Employ intervention theories and 
models aimed at personal and 
collective empowerment and 
transformation.   

6. Display appreciation for differences 
among individuals and groups as a 
form of recognizing the intrinsic 
value of human diversity. 

7. Engage in the strategic use 
community and mobilization 
organization as a mechanism in 
promoting individual and social 
transformation processes. 

8. Participate in analyzing, 
developing, implementing, and 
evaluating social policies and 

SW 6055  - Analysis of Puerto 

Rican Social Context  

SW 6065 - Analysis of Social 

Welfare Policy and Services 

SW 6021- Field Practice in 

Social Work I: Foundation  

SW 6027 - Advanced Field 

Practice in Social Work  II:  

Concentration 
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Goals 

 
Objectives 

 
Curriculum areas* 

 
services, incorporate into the 
processes the people, groups, and 
organizations they affect.    

SW 6028 - Advanced Field 

Practice in Social Work III:  

Concentration 

 

3.  Advocate for social policy 

decisions that advances 

social and economic 

justice, facilitate 

democratic processes, and 

create opportunities for 

individual and collective 

participation. 

 

3. Explain the dilemmas facing their 
professional practice, taking on an 
ethical-political commitment to 
economic, social, political, and 
cultural justice.   

4. Employ intervention theories and 
models aimed at personal and 
collective empowerment and 
transformation.   

6. Employ intervention theories and 
models aimed at personal and 
collective empowerment and 
transformation.  Display 
appreciation for differences among 
individuals and groups as a form of 
recognizing the intrinsic value of 
human diversity.   

11. Recognize personal and 
professional integrity as an 
essential element for an ethical-
political stand in professional 
practice capable of contributing to 
individual and social 
transformations.  

 
 

SW 6055  - Analysis of Puerto 

Rican Social Context  

SW 6065 - Analysis of Social 

Welfare Policy and Services 

SW 6006 – Social Research in 

Social Work 

SW 6091 – Advanced 

Professional Practice in Social 

Work I (Individuals, Families 

and Groups) 

 

SW 6092 – Advanced 

Professional Practice  in Social 

Work II (Community) 

SW 6093 – Advanced 

Professional Practice in Social 

Work III (Administration)  

SW 6021- Field Practice in 

Social Work I: Foundation  

SW 6027 - Advanced Field 

Practice in Social Work  II:  

Concentration 

SW 6028 - Advanced Field 

Practice in Social Work III:  

Concentration 

4. Appraise, critically use, and 

develop scientific research 

in the search for better 

understanding of human 

behavior, social 

5.  Advocate social policies and 

services that advance social and 

economic justice.  

7. Engage in the strategic use 
community and mobilization 

SW 6055  - Analysis of Puerto 

Rican Social Context  
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Goals 

 
Objectives 

 
Curriculum areas* 

 
transformation, and the 

intervention process.   

organization as a mechanism in 
promoting individual and social 
transformation processes.  

8. Participate in analyzing, 
developing, implementing, and 
evaluating social policies and 
services, incorporate into the 
processes the people, groups, and 
organizations they affect.    

9. Generate research or use the 
findings of other studies and 
investigations to guide and 
evaluate the professional practice 
and social policies and services.   

10. Engage in collaborative efforts 
with professional or community 
organizations, at local international 
level for the advancement political, 
economic, social, or cultural 
justice.  

11. Recognize personal and 
professional integrity as an 
essential element for an ethical-
political stand in professional 
practice capable of contributing to 
individual and social 
transformations.  

SW 6065 - Analysis of Social 

Welfare Policy and Services 

SW 6057 - Comparative 

Analysis of Human Behavior 

Theories 

SW 6091 – Advanced 

Professional Practice in Social 

Work I (Individuals, Families 

and Groups) 

SW 6092 – Advanced 

Professional Practice  in Social 

Work II (Community) 

SW 6093 – Advanced 

Professional Practice in Social 

Work III (Administration)  

SW 6021- Field Practice in 

Social Work I: Foundation  

 

SW 6027 - Advanced Field 

Practice in Social Work  II:  

Concentration 

 

SW 6028 - Advanced Field 

Practice in Social Work III:  

Concentration 

5.  Pursue and foster 

students’ leadership role, 

as social work 

practitioners, in relation to 

challenges and barriers of 

inequalities and injustice 

that exist in our society at 

local, regional ,and 

international level and the 

need to engage in 

promoting individual and 

social transformation.  

 

1. Engage in collaborative efforts with 
professional or community 
organizations, at local international 
level for the advancement political, 
economic, social, or cultural 
justice.    

 

SW 6055  - Analysis of Puerto 

Rican Social Context  

SW 6065 - Analysis of Social 

Welfare Policy and Services 

SW 6006 – Social Research in 

Social Work 

SW 6091 – Advanced 

Professional Practice in Social 

Work I (Individuals, Families 

and Groups) 
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Goals 

 
Objectives 

 
Curriculum areas* 

 
SW 6092 – Advanced 

Professional Practice  in Social 

Work II (Community) 

SW 6093 – Advanced 

Professional Practice in Social 

Work III (Administration)  

SW 6021- Field Practice in 

Social Work I: Foundation  

SW 6027 - Advanced Field 

Practice in Social Work  II:  

Concentration 

SW 6028 - Advanced Field 

Practice in Social Work III:  

Concentration 

6. Acknowledge and pursue 

an ethical-political stand 

as social work professional 

practitioners. 

2. Engage in collaborative efforts with 
professional or community 
organizations, at local international 
level for the advancement political, 
economic, social, or cultural 
justice.    
 

SW 6055  - Analysis of Puerto 

Rican Social Context  

 

SW 6057 - Comparative 

Analysis of Human Behavior 

Theories 

SW 6092 – Advanced 

Professional Practice  in Social 

Work II (Community) 

SW 6093 – Advanced 

Professional Practice in Social 

Work III (Administration)  

SW 6027 - Advanced Field 

Practice in Social Work  II:  

Concentration 

SW 6028 - Advanced Field 

Practice in Social Work III:  

Concentration 

* All the objectives are implemented throughout the entire curriculum. 
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1.3 Awareness of Program Goals and Objectives 
 
 
 
 
 

 
 
 The Graduate School of Social Work uses a variety of means to create awareness of its 
goals and objectives to all faculty members, students, administrators, other professionals 
related to the Program and community in general.  A web page of the Deanship of Research 
and Graduate Studies describes all graduate programs at the Río Piedras Campus including 
their goals and objectives as well as the curriculum (http://.graduados.uprrp.edu).  The School is 
has developed its own web-page (http://tsoc.uprrp.edu) and so is doing the College of Social 
Science (http://sociales.uprrp.edu) The School’s mission, goals and objectives, along with its 
curriculum, is also listed in The Information Bulletin of the School (Boletín Informativo) that is 
distributed to all faculty members, the student body, and all other persons related to the 
Program.  This bulletin is also available to the general public. In addition the program’s goals 
and objectives appear in the General Catalog of the University of Puerto Rico, which is updated 
whenever curriculum changes are made.   
 
 Other sources for information about the School's goals, objectives and curriculum 
include:  
 

.1  The School of Social Work's Annual Report submitted to the Dean of the Faculty of 
Social Sciences. 
 

.2  The Annual Report of the College of Social Sciences. 
 

.3  The School of Social Work's Field Practicum Manual. 
 
 There are also a number of ways by which School’s officials communicate MSW 
Program’s goals and objectives: 
 

 A one-day orientation conference is held for entering students at the beginning of every 
academic year providing detailed oral and written information about the School’s 
curriculum content, sequences, concentration and elective courses, and field practice 
policies. 
 

 At the beginning of each course, students receive a syllabus of class content which is 
based on the course guidelines compendium as approved by the Academic Senate, the 
Social Sciences Faculty and the Program’s faculty including students’ representatives. 
The syllabus is discussed in terms of how the course fits into the goals and objectives of 
the program as a whole. 
 

 Administrative staff is also informed about goals, objectives and curriculum, through the 
catalogues and bulletins previously mentioned and by staff meetings. 

  

The program makes its constituencies aware of its mission, goals, and objectives and 

outcomes 
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 Goals and objectives are also discussed at the orientation to the Field Practicum held at 
the beginning of each semester. This orientation brings together students, field instructor 
and agencies’ liaisons. 
 

 Meetings with agencies’ collaborators, field instructors and other personnel to strengthen 
communication between the Graduate School and practice community and assessing 
goals, objectives and curriculum. 
 

 Goals, objectives and curriculum are also discussed at all recruitment activities offered 
by the Admission's Committee to undergraduates from the various universities of the 
country. 
 

 The Graduate School's professors also inform the community about goals, objectives 
and curriculum at many professional and academic activities held in agencies and  other 
professional forums. 
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ACCREDITATION STANDARD 2 

CURRICULUM 

 
2.0 The curriculum is developed and organized as a coherent and integrated 

whole consistent with program goals and objectives. Social work education is 
grounded in the liberal arts and contains a coherent, integrated professional 
foundation in social work practice from which an advanced practice curriculum is 
built at the graduate level. 
 
M2.0.1 The program describes its coverage of the foundation and advanced 

curriculum content, identified in Educational Policy,  Sections 4 and 5. 
The program defines its conception of advanced practice and explains 
how the advanced curriculum is built from the professional foundation. 
The master’s program has a concentration curriculum that includes (a) 
concentration objectives, (b) a conceptual framework built on relevant 
theories, (c) curriculum design and content, and (d) field education that 
supports the advanced curriculum. The program demonstrates how the 
depth, 13 breadth, and specificity of the advanced curriculum are 
addressed in relation to the professional foundation. 

 
2.1 The social work program administers field education (Educational Policy, 

Section 4.7 and Section 5) consistent with program goals and objectives 
that:  
 
2.1.1 Provides for a minimum of 400 hours of field education for 

baccalaureate programs and 900 hours for master’s programs. 
 
2.1.2 Admits only those students who have met the program’s specified 

criteria for field education. 
 
2.1.3 Specifies policies, criteria, and procedures for selecting agencies 

and field instructors; placing and monitoring students; maintaining 
field liaison contacts with agencies; and evaluating student learning 
and agency effectiveness in providing field instruction. 

 
2.1.4 Specifies that field instructors for baccalaureate students hold a 

CSWE-accredited baccalaureate or master’s social work degree.2 
Field instructors for master’s students hold a CSWE-accredited 
master’s social work degree. In programs where a field instructor 
does not hold a CSWE-accredited baccalaureate or master’s social 
work degree, the program assumes responsibility for reinforcing a 
social work perspective. 

 
2.1.5  Provides orientation, field instruction training, and continuing dialog 

with agencies and field instructors. 
 
2.1.6 Develops policies regarding field placements in an agency in which 

the student is also employed. Student assignments and field 
education supervision differ from those associated with the 
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student’s employment. 

ACCREDITATION STANDARD 2 

CURRICULUM 

 

 

 

AS 2.0 Curriculum Organization 

Foundation Curriculum 

 
As shown below the curriculum has been developed and organized in alignment to the 

GSWS’s mission, goals and objectives, as well as to the goals and objectives of the Master’s 
Program. The BL-GSSW curriculum represents a coherent and integrative whole that derives 
from its critical humanism philosophy and embodies the purposes of social work as a profession 
and of master's level social work education. The curriculum builds from a liberal arts base, 
provides a generalist core or foundation curriculum and prepares students for advanced practice 
in at least one of the three concentrations offered. The program provides foundation content in 
all eight curriculum areas specified in the Educational Policy statement: values and ethics, 
diversity, populations-at-risk and social and economic justice, human behavior and the social 
environment, social welfare policy and services, social work practice, research, and field 
education (EP 4.0-4.7) 
 
Liberal Arts Base 
 
 Professional Social Work Practice is very broad in terms of its purposes and mission as 
well as in terms of the multiple systems that it attempts to serve. Practice comprises not only 
technologies of social intervention but ideas about individuals, families and communities and the 
possibility of improving their quality of life. In this sense, effective advanced social work practice 
is the result of a combination of applied social sciences and applied humanistic values. Hence, 
in order to prepare students for professional practice, social education needs to bring together a 
specialized body of knowledge imbued with universal humanistic elements. 
 

2.0 The curriculum is developed and organized as a coherent and integrated whole 
consistent with program goals and objectives. Social work education is grounded in the 
liberal arts and contains a coherent, integrated professional foundation in social work 
practice from which an advanced practice curriculum is built at the graduate level. 

M2.0.1 The program describes its coverage of the foundation and advanced 
curriculum content, identified in Educational Policy, Sections 4 and 5. The program 
defines its conception of advanced practice and explains how the advanced 
curriculum is built from the professional foundation. The master’s program has a 
concentration curriculum that includes (a) concentration objectives, (b) a 
conceptual framework built on relevant theories, (c) curriculum design and content, 
and (d) field education that supports the advanced curriculum. The program 
demonstrates how the depth, breadth, and specificity of the advanced curriculum 
are addressed in relation to the professional foundation. 
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 Accordingly, the BLGSSW requires those students applying for admission, to have 
completed a bachelor degree that includes a strong liberal arts foundation. This general 
educational base ensures that students will have a broad knowledge of both the arts and 
sciences as well as an understanding of the human being in relation to his/her environment. The 
purpose of the liberal arts perspective is to develop in students those characteristics associated 
with an educated professional. It is the basis on which further specialized knowledge, including 
social work knowledge, can be built. 

 
This training in liberal arts is essential for understanding and integrating advanced 

knowledge in social work. The understanding of social environments, appreciation of diversity, 
the belief in human potential, and the sensibility to face problems are key elements of the 
practice of effective social work. The initial stages of the development of these professional 
attitudes and values are found in undergraduate-level general education courses. Knowledge of 
the general sociological and psychological constructs, as well as sensitivity toward people and 
respect for human rights are critical for the understanding of the concept of the “individual within 
environment” in which the professional practice is developed.    
  
 The student body of the Graduate School comes from different undergraduate programs. 
However, all of these programs provide strong liberal arts foundation that promotes the same 
general education goals: awareness that knowledge building is the result of human effort, and 
an awareness of the universal existential dilemmas of life. 
 
 Most students come from the undergraduate programs within the University of Puerto 
Rico System. These programs on the average require a minimum of 120 credit hours for a 
bachelor’s degree, of 48 to 54 credits (approximately 40% to 48%) consist of general education 
courses. For instance, the College of Social Sciences, from which most of our students come, 
requires the following liberal arts content: English and Spanish language (24 credits), 
Humanities (12), Natural Sciences (12), General Social Sciences (6), Mathematics (3) (Source: 
UPR-Río Piedras Campus Catalogue, Vol. III). As a result, the GSSW is guaranteed that its 
students have acquired a satisfactory level of communication and reasoning skills, knowledge 
about their historical and cultural heritage, knowledge about the natural and social sciences, 
and the capacity to integrate, synthesize and apply new knowledge.    

 

Liberal Arts Courses Required to Applicants of the 

Master’s Program in Social Work 

Area Courses * Alternative Courses 

Natural 
Sciences and 
Mathematics 

(4 courses) 

One mathematics course selected from 
among the following: 

 MATE 3001 – Introductory Mathematics I 

 MATE 3016 – Introductory Mathematics 
II 

 MATE 3105 – Appreciation of 
Mathematics 

One statistics course selected from among 
the following: 

 CISO 3155 – Elements of Statistical 

An advanced course 
on mathematics  

 

 

 

An advanced course 
on statistics  
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Liberal Arts Courses Required to Applicants of the 

Master’s Program in Social Work 

Area Courses * Alternative Courses 

Reasoning 

 MATE 3026 – Introduction to Statistics 
with Computers 

 MATE 3101 – Applied Statistics I 

One biology course, selected from among 
the following: 

 CIBI 3001 – Fundamentals of Biology I 

 CIBI 3002 – Fundamentals of Biology II 

 

One physics course, selected from among 
the following: 

 CIFI 3001 – Introduction to Physical 
Sciences I 

 CIFI 3002 – Introduction to Physical 
Sciences II 

 

An advanced course 
on biology  

 

 

 

An advanced physics 
course  

 

Social Sciences 

(4 courses) 

One sociology course, selected from among 
the following: 

 SOCI 3075 – Sociology of the 
Community 

 SOCI 3105 – Social Stratification 

 SOCI 3085 – Sociology of Culture 

 SOCI 3245 – Principles of Sociology 

One psychology course, selected from 
among the following: 

 PSIC 3003 – Introduction to General 
Psychology 

 PSIC 3005 – General Psychology 

 PSIC 3006 – Social Psychology 

 PSIC 3015 – Theories of Personality 

Two courses on a social sciences discipline, 
selected from among the following: 

 CISO 3121 – Introduction to Social 
Sciences I 

 CISO 3122 – Introduction to Social 
Sciences II 

 ECON 3005 – Introduction to Economics 

 CIPO 3011 – Principles and Problems of 
Political Science 

The two social 
sciences courses 
could be advanced 
courses on: 

 sociology  

 psychology 

 economics 

 political sciences  

 anthropology  

 labor relations 

 cooperative 
movement 
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Liberal Arts Courses Required to Applicants of the 

Master’s Program in Social Work 

Area Courses * Alternative Courses 

 ANTR 3006 – Sociocultural 
Anthropology 

 RELA 3005 – Labor and Society 

 COOP 3005 – History and Philosophy of 
the Cooperative Movement 

Humanities 

(4 courses) 

One English course, selected from among 
the following: 

 INGL 3101-3102 – Basic English I-II 

 INGL 3103-3104 – Intermediate English 
I-II 

 INGL 3011-3012 – Honors English I-II 

One Spanish course, selected from among 
the following: 

 ESPA 3101-3102 – Basic Spanish 

 ESPA 3001-3002 – Intermediate 
Spanish 

 ESPA 3111-3112 – Honors Spanish 

One course on the history of Puerto Rico, 
selected from among the following: 

 HIST 3241 – History of Puerto Rico I 

 HIST 3242 – History of Puerto Rico II 

An additional Humanities course, selected 
from among the following: 

 HUMA 3101-3102 – Introduction to 
Western Culture I-II 

 HUMA 3201-3202 – Introduction to 
Western Culture III-V 

 FILO 3003 – Introduction to Philosophy 

An advanced English 
course 

 

 

 

 

An advanced Spanish 
course 

 

 

 

CISO 3086 – Society 
and Culture of Puerto 
Rico 

 

 

 

 

An advanced 
philosophy course 

  

 
 
*Course titles and codes correspond to UPR-RP undergraduate programs.  If an applicant has a 
B.A. from a different university institution, the Admissions Committee will look for equivalent 
courses in the applicant’s credit transcript. In case of doubts concerning the contents of a 
course, the applicant may be required to provide additional information. 

 
 

Curiculum Design and Content 
 
The program’s curricular components are: core, specialization, and elective courses; 

supervised field practice; and research and thesis seminars.  
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The master’s program has a general foundation curriculum and an advanced curriculum 

that permits students to competently apply specific methods within the field of social work.  The 
foundation curriculum embraces the five areas required by the CSWE: Human Behavior and 
Social Environment, Social Welfare Policy and Services, Social Work Practice, Research, and 
Field Education.  Courses have been developed to address each one of these areas as shown 
in the table below. 

 
 

Foundation Curriculum and Core Courses 

FOUNDATION AREA CORE COURSE 

Human Behavior and 
Social Environment 

SW 6055 - Analysis of the Puerto Rican Social Context 

SW 6057 - Comparative Analysis of Human Behavior                   

Theories  

Social Welfare Policy 
and Services 

SW 6065 - Analysis of Social Welfare Policy and Services 

Social Work Practice SW 6091 – Advanced Professional Practice in SW I 

SW 6092 -  Advanced Professional Practice in SW II 

SW 6093 -  Advanced Professional Practice in SW III 

Research SW 6006 – Social Research in Social Work 

Field Education SW 6021  - Field Practice in SW I: Foundation 

 

 Through the HBSE foundation courses, the students will be adequately prepared to 
intervene in the life situations of any family, work in any community, and administrate any social 
program or service organization.  The theoretical knowledge examined in the human behavior 
core courses enables students to understand the behavior of the population groups and human 
systems covered in the concentrations. 
 
 Similarly, knowledge and skills about social welfare policies and services taught in the 
foundation curriculum is also emphasized in the concentration curriculum where it is stressed 
that practice in Puerto Rico requires the ability to promote changes in social policies and 
programs that impinge on practice with families, communities and organizations. Such 
knowledge and skills are particularly important in the concentration of administration of human 
services, where students are taught to actively participate in the formulation, analysis and 
implementation of policies and services. 
 
 The Social Work Practice Foundation Area involves three courses (SW 6091, SW 6092 
and SW 6093) and aims to provide students with knowledge and skills in relation to methods 
and models of intervention with different human systems and specific life situations within the 
Puerto Rican reality.  It also aims to prepare students to apply the practice skills of problem 
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definition, differential assessment, differential planning, intervention and evaluation of problems 
and situations of their clientele. 
 
 The Research Foundation Area is built around one course (SW 6006) and focuses on 
scientific methodology and its application to practice.  Ethical aspects of research and different 
qualitative and quantitative research designs are looked at especially from the perspective of 
building knowledge for practice and evaluation of multidisciplinary and prevention service 
delivery. 
 
 The Field Education foundation area aims to provide practical experience with the theory 
and skills acquired in the core courses of the foundation areas.  The first semester of the field 
practicum emphasizes foundation content relevant to the population served.  Content is 
particularly directed toward basic knowledge, values, processes, and skills essential for social 
work practice such as the professional use of self; understanding of the forms and mechanisms 
of oppression and discrimination; the changing nature and behavior of organizations; the values 
and ethics that guide professional social work practice; the process of assessment, intervention 
and evaluation; assessment of characteristics of the population served; the interviewing 
process, and recording, among others. 
 
 All core courses are closely interrelated. The themes of the Puerto Rican reality, social 
policy and services, and research are threaded through these and the practice theory and field 
practicum courses. As we will subsequently note, the themes of values and ethics, diversity, 
populations-at-risk and social and economic justice, human behavior and the social 
environment, social welfare policy and services, social work practice, research and field 
education are also infused into these courses.  

 
The advanced curriculum refers to all courses and supervised practices in the area of 

concentration selected by each student. This structure is congruent with the continuum of 
education in social work, through which the strengthening of basic skills is fostered together with 
the development of specific skills in each of the different levels of the continuum: bachelor’s – 
master’s – Ph.D.  

 
The Master’s Program has two study tracks: the Regular Program and the Advanced 

Program. Students may enroll in any of the programs on a full-time or part-time basis, and in 
regular, evening, or weekend schedules. All have the same three curricular components: 
courses, field practice, and thesis.  Regardless of the program in which students enroll, they 
choose an area of specialization (among three) during their first semester: Social Work with 
Families, Community Social Work and Administration of Social Programs.    

 
The curricular sequence and the order in which courses are taken are similar in both 

study programs, except for the Advanced Program, which requires only four core courses. The 
same electives are available to students in both study programs.  The Comprehensive 
Examination is included in the curricular sequence as a course (with 0 credits). 
  

The Regular Program’s curricular design has eight core courses (including one 
generalist field practice), four required specialization courses, two advanced field practice 
courses, two electives, and two research seminars leading to the presentation of a thesis 
related to the student’s area of specialization.  The program consists of 54 credits and can be 
completed in two years of full-time study or in three-and-a-half years with a part-time schedule.  
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The Advanced Program is addressed to students who already have a bachelor’s in 
social work from a Council on Social Work accredited program.  Its objective is to make it easier 
for people who qualify to complete their master’s without the need to repeat core courses in the 
discipline. The decrease in credits is possible because the CSWE (the accrediting agency for 
social work programs) identifies and requires five fundamental topics to be covered at both 
bachelor’s and master’s levels. Student’s holding a bachelor’s in social work from an accredited 
program may enroll in the master’s program’s core courses directly and do not need to repeat 
the core courses’ topic areas.  
 
 The Advanced Program curriculum has four core courses, four specialization courses, 
two advanced field practice courses, two electives, and two seminars leading to the 
presentation of a thesis in the student’s area of specialization.   
 
 

Curriculum model for the Advanced Program 

(Per Semester, Full-Time Schedule) 

Code Course Title Credits 

FIRST YEAR – FIRST SEMESTER 

SW 6055 

SW 6065 

SW 6057 

SW 6093 

SW ____ 

SW 6900 

Analysis of the Puerto Rican Social Context 

Analysis of Social Welfare Policy and Services 

Comparative Analysis of Human Behavior Theories 

Advanced Professional Practice in Social Work III 
(Administration) 

Required specialization course 

Comprehensive Examination 

3 

3 

3 

3 

3 

0 

FIRST YEAR – SECOND SEMESTER 

SW 6027  

SW 6131 

SW ____ 

SW ____ 

SW ____ 

Advanced Field Practice in Social Work II: Concentration 

Research Seminar and Thesis I 

Required specialization course 

Required specialization course 

Elective 

3 

3 

3 

3 

3 

SECOND YEAR – THIRD SEMESTER 

SW 6132 

SW 6028 

SW ____ 

SW ____ 

Research Seminar and Thesis II 

Advanced Field Practice in Social Work III: Concentration 

Required specialization course 

Elective 

3 

3 

3 

3 

TOTAL:  42 CREDITS 
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Curriculum model for the Advance Program 

(Per Semester, Part-Time Schedule) 

Code Course Title Credit
s 

FIIRST YEAR – FIRST SEMESTER 

SW 6055 

SW 6057 

SW 6065 

Analysis of the Puerto Rican Social Context 

Comparative Analysis of Human Behavior Theories 

Analysis of Social Welfare Policy and Services 

 

3 

3 

3 

FIRST YEAR – SECOND SEMESTER 

SW 6093 

SW ____ 

SW ____ 

SW 6900 

Advanced Professional Practice in Social Work III 
(Administration) 

Required specialization course 

Required specialization course 

Comprehensive examination 

3 

3 

3 

0 

SECOND YEAR – THIRD SEMESTER 

SW 6027 

SW 6131 

SW ____ 

Advanced Field Practice in Social Work II: 
Concentration 

Research Seminar and Thesis I 

Required specialization course 

3 

3 

3 

SECOND YEAR – FOURTH SEMESTER 

SW 6028 

SW 6132 

SW ____ 

Advanced Field Practice in Social Work III: 
Concentration 

Research Seminar and Thesis II 

Required specialization course 

3 

3 

3 

THIRD YEAR – FIFTH SEMESTER 

SW ____ 

SW ____ 

Elective 

Elective 

3 

3 

TOTAL:   42 CREDITS 
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Foundation Curriculum Compliance with Educational Policies 4.0 – 4.71 

 Social Work values and ethics (EP 4.0). 

 

  
 The Faculty of the Beatriz Lassalle Graduate School of Social Work believes that students 
should develop a strong commitment to the principles and values for which social work stands.  
This agreement should be evidenced through a commitment to the defense of human rights and 
the rights of oppressed groups in society. 
 
 The curriculum emphasizes the values of individual worth and dignity, self determination, 
assisting clients to obtain needed resources, making social institutions more responsive to 
human condition and environment, acknowledging the contribution to society of diverse 
populations, and ethical conduct.  These values are woven through the curriculum and 
implemented through special seminars, regular classroom courses, including research activities 
such as thesis, the Seminar on Human Relations, and the field practicum. In addition to 
curriculum activities, values and ethics are an important part of student advising.  
 
 Seminar on Human Relations: This orientation seminar is offered to incoming first year 
students once they have been admitted to the Program and before the regular course work 
begins.  It emphasizes the importance of values and ethics in personal and professional relations.  
It also develops awareness of possible conflicts between personally held beliefs and social work 
values.  Group exercises are carried out where students participate in the analysis and discussion 
of ethical issues and dilemmas such as:  individual vs. collective rights, confidentiality, 
discrimination and conflicting loyalties between professional ethics and organizational demands. A 
personal reflection is encourage through the exercises so that students can also discuss the 
importance of cultural, and social factors that shapes the professional practices, identifying 
possible areas of conflicts and the need to address these, through the social work code of ethics.  
 
 Classroom activities:  Values and ethics are discussed in all foundation and concentration 
practice theory courses. In the practice courses students discuss the code of ethics (NASW and 
Colegio de Trabajadores Sociales de Puerto Rico) and its application to hypothetical situations 
involving ethical dilemmas.  In addition, values and ethics are highlighted in such curriculum areas 
as social policy, human behavior, and social research. These courses provide opportunities for 
discussion and application of concepts such as confidentiality, privileged communication, self-
determination and social justice, among others.  Ethical issues related to special populations and 
oppressed groups are also discussed including: 
 
  - Poor and marginalized 
  - AIDS and Social Work 
  - Euthanasia and the Terminally Ill 

                                                           
1 Advance curriculum content compliance with Educational Policies 4.1 -4.7 will be discussed within each 
concentration.  

Social work education programs integrate content about values and principles of ethical 
decision making as presented in the National Association of Social Workers Code of Ethics. 
The educational experience provides students with the opportunity to be aware of personal 
values; develop, demonstrate, and promote the values of the profession; and analyze ethical 
dilemmas and the ways in which these affect practice, services, and clients. 
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  - Women and Sexism 
  - Homosexuals and Homophobia 
  - Ageism 
  - Racism 

- Ethnics and cultural diversity, specially related to other Caribbean migrated  
  populations (specially migrants from Dominican Republic and Haitians)   

 
 Research and thesis - Every research project and thesis proposal should be submitted to 
the Institutional Committee for the Protection of Human Subject in Research (CIPCHI- Spanish 
Acronyms), for review and approval, before the student begins any data or information collecting 
activities.  This committee also oversees issues of ethic, confidentiality, anonymity, volunteer 
participation in research, and proper behavior and respect including the informed consented of   
participants as well as proper care and final disposition of research material used, that might 
identify the participants. Students should take an on line course on ethical issues of research. 
 
 Theory and Practice Integration Seminar - Through this seminar the students acquire 
specific knowledge of social work values and their implications to the field practicum.   This 
seminar provides students, field instructors and professors with in depth analysis and discussion 
of themes such as the application of values and ethics to professional practice highlighting the 
ethical aspects confronted by social workers in the public arena. 
 
 Field Instruction: Field Instruction constitutes the laboratory where students apply content 
related to values and ethics to real situations. Through the process of individual and group 
supervision the students are guided to deal with a variety of ethical dilemmas as a result of their 
diverse and sometimes conflicting obligations to clients, colleagues and the social work 
profession. 
 
 Advising - The student advising process facilitates students’ awareness of their personal 
values and the possibility of conflicts with their professional values. 
 
 Community commitments and participation – students are encourage participate in 
communities activities that supports human rights and protections. This includes participations 
in legislative public views and depositions related to justice and welfare issues affecting the 
general community or special oppressed groups. Community commitments and participation 
also includes their own study and academic environment. For that reason, occasional meetings 
between students, faculty and school administration are promote to discuses, issues that can 
infringe their own rights and wellbeing, within the School and the University at large.  
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Diversity and populations at risk (EP 4.1 and 4.2). 

 

 

  
 Cultural, racial and ethnic minority issues within the Puerto Rican reality are different from 
those in the United States of America. Puerto Rican society is not defined in terms of distinct racial 
or ethnic groups.  Puerto Ricans are a distinct ethnic and cultural group emerged by the XVIII c. 
as the result of the interracial mix of indigenous people (Taino Indians inhabiting the Island by the 
time Spanish conquest of the XV c.), Europeans (particularly Spanish conquerors), and Africans 
(brought as slaves in the XVI c).  By and large it has been a relatively homogeneous society; 
immigrations have always occurred, but in small numbers and with eventual assimilation of the 
newcomers.  This had been the case until the second part of the XX c. when a large number of 
immigrants from Cuba and the Dominican Republic were received.  Most immigrants share our 
Caribbean and Latin American culture. 
 
 The confusion that arises when the U.S. racial classification pattern is used in Puerto 
Rico is exemplified by the results of the 2000 Census, when for the first time in fifty years Puerto 
Ricans were asked to classify themselves in racial terms.  In spite of our recognized racial 
mixture, only 4.2% defined themselves as belonging to two or more racial groups; 10.9% 
considered themselves black, and 84.9% claimed to be white.  A possible interpretation could 
be that it is revealing the impact of internalized racial oppression among the population (where a 
majority denied its’ African heritage).  However, issues of reliability and validity have also being 
raised due to the imposition of definitions and classifications of race used in the U.S. which do 
not correspond to the Puerto Rican reality. 
 
 From a historical perspective the Puerto Rican society has denied the existence of racial 
discrimination.  However, institutional racism and colorist are part of our national reality.  As a 
result the darker the skin complexion of a person, the larger the probability of having limited 
access to political, economic and social resources, as compared to lighter skin color Puerto 
Ricans.  This is also the case of Dominican immigrants in Puerto Rico who are considered to be 
of darker complexion. 

Social work programs integrate content that promotes understanding, affirmation, and respect for 

people from diverse backgrounds. The content emphasizes the interlocking and complex nature of 

culture and personal identity. It ensures that social services meet the needs of groups served and are 

culturally relevant. Programs educate students to recognize diversity within and between groups that 

may influence assessment, planning, intervention, and research. Students learn how to define, 

design, and implement strategies for effective practice with persons from diverse backgrounds. 

 

Social work education programs integrate content on populations-at-risk, examining the factors that 

contribute to and constitute being at risk. Programs educate students to identify how group 

membership influences access to resources, and present content on the dynamics of such risk 

factors and responsive and productive strategies to redress them. 

Programs integrate social and economic justice content grounded in an understanding of distributive 

justice, human and civil rights, and the global interconnections of oppression. Programs provide 

content related to implementing strategies to combat discrimination, oppression, and economic 

deprivation and to promote social and economic justice. Programs prepare students to advocate for 

nondiscriminatory social and economic systems.  

 



32 
 

 
 

  As part of the implementation of the School's 2006 curriculum more attention was paid to 
this matter as well as to other issues of social diversity relevant to the Puerto Rican reality.  
Oppressed groups and communities of special interest to social work and social policies in Puerto 
Rico include: 
 
  1. The poor – According to the 2007 American Community Survey 1-Year estimates 

(ACS-IYE) 45.5% of the population and 41.4% of the families’ lives under the 
poverty live.  In October 2003 the Office of Special Communities, a government 
office established in 2001 to promote the economic development of poor 
communities, had identified 689 communities in extreme poverty around the island. 

 
  2.  Unemployment – As of October 2008 the unemployment rate reached 12%, 

whereas the labor force unemployment rate was 44.4%. 
 
  3. Women – According to the 2007 ACS – IYE females are 52% of the population, 

and 23% of families are headed by a female, with no husband present.  However, 
58.2% of families with a female householder with no husband present, have an 
income below the poverty level, and 67.9% are families with children under the age 
18.  Regarding domestic violence the office of the Women Procurement reported 
that for the years 1994-2004 an average of 44% of women killed is due to 
domestic violence.  This number has increased since 2004 to almost 50%. 

 
  4. Elders – According to the 2007 ACS – IYE, 16.3% of the population is over 62 

years old, of which 7.5% are women.  Of the population over 65 years old, 61.2% 
have a disability and 43.7% live with an income below the poverty level.   

 
  5. Gays, lesbians and bisexuals – A recent study by Dr. Alfonso Toro of a sample of 

930 members of the GLBT community showed that 64% reported that they had 
been insulted verbally due to their sexual orientation, 32% said that at sometime 
they have felt afraid in public, 11% reported that in some occasion a service at a 
government agency has being denied and 30 informed that they have had 
experiences of discrimination by the police, 9% in units of the Department of 
Justice and 8% in the Department of the Family.  

  
6. People with disabilities and mental health conditions – The 2007 ACS – IYE 

reported that 26% (954,577) of the non institutionalized population over 5 years old 
has a disability.  The government’s State Plan for the Program for Vocational 
Rehabilitation Services and the Supplemental State Plan for Sustained 
Employment for Fiscal Year 2010, reported their estimate for service to 30,666 
people with disabilities, and has established a goal of achieving employment to 
2,796.  A 2006 Special Survey of People with Disabilities in Puerto Rico, 
conducted by the Department of Work and Human Service to 3,500 residences 
chosen for the study showed that 283,000 people identified themselves as a 
person with disability.  Of these 83% reported a physical impediment, of which 51.9 
are male.  Whereas 16% said to have a mental condition, of which 62.2% where 
males.  The employment rate among these participants was only 1% of the total 
working force.  According to the 2000 Census the estimated prevalence rate for 
severe mental illness among adults over 18 years old was 8.3% of which it was 
estimated that only 34.4% received services for their condition.  Regarding the 
prevalence of drug and alcohol abuse a 2002 Household Survey for Puerto Rico 
Substance Abuse Program revealed that 7.7% of the study’s samples comply with 
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the criteria of alcohol abuse, whereas 4.9% comply with the criteria for alcohol 
dependency.  Another alarming data is the increase of suicides.  The average 
suicide per year, between the years 1980-2007, was 317. Suicide is the third 
cause of death among youth between 15 and 24 years old. 
  

7. Incarcerated population – As of June 2005 the total population sentenced to jail in 
Puerto Rico was 12,344 according to a report by the Department of Correction and 
Rehabilitation.  This reported analyzed the data for 55.95% of the incarcerated 
population at that time.  The must significant findings showed that the mean age 
among the confined population was 31.65 years old, and 52.185 were younger 
than 30 years old.  Also, 95.66% were males; 53.35% had less that 10th grade; 
97.6% is fulfilling a sentence for a serious crime; and 63.47% use or abuse illicit 
drugs. Puerto Rico is the 12th country in the world with the highest rate of 
prisoners, with a rate of 402 prisoners per every 100,000 habitants.  
 

8. Racial inequality or colorism – Due to the dynamics of racism previously discussed 
in Puerto Rico it is difficult to collect data on racial identity and more so on racial 
discrimination.  However, it is notable that poor people, employees in worse paying 
jobs or unemployed, as well as people incarcerated tend to be of darker skin color 
than those in wealthy communities and better paying jobs, (Rios, 2001 and 
Barreto, 2008)2. 

 
 The in-depth study of the living conditions of these oppressed populations is an integral 
part of our curriculum.  In keeping with our mission statement, content on the condition of these 
diverse oppressed populations is reflected throughout the curriculum. Students are prepared to 
understand and appreciate human diversity, as well as to understand classism and the 
dynamics and interconnections of other forms of oppression associated with social group’s 
identity, including the institutional and internalized factors that will put these populations at risk 
of social and economic vulnerability.  The curriculum provides content about differential 
assessment and intervention skills that will enable practitioners to serve and advocate for and 
with diverse groups distinguished by race, ethnicity, culture, class, gender, age and national 
origin, among others. The foundation courses in which these topics are addressed in-depth 
included the following: 

 
SW 6055 - Analysis of Social Reality – The foundation human behavior and social 
environment course presents a reflective and critical study of the macro-structure, that is, 
the economic, political, social and cultural dimensions of Puerto Rico.  The economic 
development model and the economic, political and psychological dependency are studied 
focusing on its impact on the quality of life of oppressed communities and groups in Puerto 
Rican society.  The global interconnection of oppression, in particular the capitalist world 
system, including neoliberal economic policies, is study in detail. Special emphasis is 
given to women, GLBT, and immigrant groups. 
 
SW 6057 - Comparative Analysis of Human Behavior Theories – This foundation 
course gives particular attention to feminist theories and critical theories use to analyze the 

                                                           
2     Palmira Rios’ Interview at the 2001 World Conference against Racism.    Barreto Cortes, Esterla 

– Reflexiones en torno a la educación antirracista en Trabajo Social,  publicado en CD Memorias 
de la Conferencia Mundial de Trabajo Social de 2008. Federal Council of Social Services of 
Brazil Bahía, Brazil. 
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behavior and social circumstances of oppressed groups with particular attention to sexism, 
racism, ageism and heterosexism. 
 
SW 6065 – Social Policy Analysis – This foundation course looks in-depth at the 
relationship between social work and the capitalist system paying particular attention to 
class issues as they provided the foundation of the Social Welfare System.  It also studies 
the development of social policies that impact particular sectors of society due to issues of 
race, ethnical, gender, age, sexuality and physical or mental condition, among others.  
Strategies to combat discrimination, oppression, and economic dependency at the policy 
level are also address.  

 
  In relation to elders, woman, the poor and race, the School makes additional effort to 
make sure that issues related to social and economic justice for these groups are well attended 
trough tout  the curriculum and the research and scholar activities of the faculty.  As a example, 
during the years 2005-2007 two professors of the Schools participated in the Curriculum 
Development Institution on Aging sponsored by the Council on Social Work Education and the 
Hartford Foundation.  As part of their training they did a study on Curriculum content on aging in 
the core courses of the School curriculum. Students were given a guestimare at the end of each 
semester to explore aging Central a core courses.  All core courses  syllabus were also review to 
evaluate aging context.   A great concern about women's issues is prevalent among some 
members of the social work faculty.  These members are engaged in women's research, 
publications, lobbying for women's rights, and the offering of conferences, seminars, and 
workshops on women's issues.  They also serve as expert witnesses in the best interests of 
women and children; serve on advisory committees in the Office of the Ombudswoman; as 
Consultants for different organizations, and teach courses.  Members of our faculty have been 
advisors on women's issues to the Senate of Puerto Rico. Faculty members have participated in 
the creation of laws promoting women’s and children’s rights.  Regarding poor communities the 
School as held various conferences to discuss and analyzed the impact of economic policies on 
poor communities and welfare beneficiaries.  Also, faculty members are involved in research in 
the area of poverty.  In all cases, the School keeps practice centers ion theses areas to guarantee 
exposure of students to field practice experiences with diverse vulnerable populations.  Race is 
another area of interest were additional were efforts have being made to promote a better 
understanding of its manifestations and dynamics in  Puerto Rican context.  Besides adding the 
topic of racial discrimination and institutional racism, and its relation to colonialism in almost all 
foundation courses, other academic imitative have being supported.  Among these are: the 
MAAFA commemoration – an activity planned and carried out by a group of 11 graduates 
students in 2004 to commemorate and reflect upon the experiences of slavery and racism in 
Puerto Rican from the 15th century t o the present and its significance for social work practice.  
Also on the school has supported two round tables on the discussion of racism and social policy, 
and a video conference on the same topic between our institution and the School of Social Work 
of the University of Texas in Austin and  faculty has studied the experiences of racism in school 
settings among black Puerto Rican youth.   
 
 Finally, research courses also provide students with an opportunity to deal with the 
concept of diversity and oppression.  In the first course SW 6006 - Social Research students 
prepare a proposal to study an aspect of the Puerto Rican social reality which most often 
addresses a need of some oppressed group or community.  Courses SW 6131/6132 - Research 
Seminar and Thesis I and II provide students the opportunity to select and study social problems 
related to special populations such as women, senior citizens, migrants, unemployed, gays and 
lesbians, among others.   A selected sample of these include the following:  
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 Resolución 99, un conflicto para la historia (2009) – GLBT social action against a 
resolution to elevate the definition of marriage between a man and a woman to a 
constitutional rank. 

 

 Mochilas cargadas (2009) – Evaluation of an alternative educational program for 
students at risk of becoming school drop-outs.  
 

 Discapacidad y divorcio (2009) – The challenges of divorce for people with 
disabilities.  
 

 ¡Viejo de qué! (2008) – Health rights and services for the elder population.  
 

 Puerto Rico se quita el velo (2008) – Understanding the notions of family for 
Muslim women in Puerto Rico.  
 

 Autogestión comunitaria en Capetillo (2007) – Community’s knowledge, attitudes 
and skills towards the development of economic sustainable projects. 
 

 Lactancia obstaculizada (2007) – Attitudes and knowledge of working woman 
about breast feeding and laws to protect and promote breast feeding in the work 
place. 

 Desenmarañando mis raíces (2007) – Youth attitudes, identity and knowledge on 
issues of race and racism in Puerto Rico.  

 
 In addition to foundation courses, students have the opportunity of enhancing their 
knowledge and skills to intervene with particular groups by taking one of the following elective 
courses which focused on particular oppressed communities.  The content of these courses is 
intended to promote a better understanding of justice, human and civil rights, and the local and 
global interconnections of different forms oppression. They also provide content related to 
implementing strategies to combat discrimination, oppression, and economic deprivation and to 
promote social and economic justice, including advocating for alternative nondiscriminatory 
social and economic systems.  

 
SW 6018 – Social Work with the Elderly – On this elective course students learn about 
the theoretical approaches in the study of elders, as well as issues related to policies and 
intervention models.  Attention is given to special circumstances of living within this group, 
such as: abuse, neglect and discrimination; health, death and aging; and HIV-AIDS, drugs 
and alcoholism.  
 
SW 6106 – Social Work and Mental Health - This elective course is focused on 
preparing students for effective prevention and rehabilitative interventions with children, 
adolescents, adults and the elderly who have mental health problems.  This course 
highlights the problem of discrimination and the rights of mental health patients in Puerto 
Rico. 
 
SW 6265 – Social Work and Woman – This course examines the diverse feminist 
theories and its impact on women’s issues, social work theory and intervention.  The 
feminist critique to individual and family intervention is discussed as well as intervention 
models guided by feminist theories.  The course emphasizes the history of the women’s 
and feminist movements in Puerto Rico in addition to women’s human rights.  Women’s 
oppression, power and resistance are discussed from a feminist perspective. 
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SW 6289 – Social Work in Domestic Violence – Through this course students are 
exposed to theories, intervention models and policies for the prevention of domestic 
violence across the life span, including couple and marriage violence as well as child and 
elder abuse.  Attention is also paid to violence in same sex couples. 
 
SW 6066 – Social Movements and Social Work – On this course students studied a 
broad spectrum of social movements, from the workers, abolitionist and independence  
movements in the IXX Century to the XX Century political and civil rights movements for 
woman, people of color and gays, and the contemporary anti-globalism, environmental 
and First people movements across the Americas. 
 
SW 6279 - Human Sexuality and Social Work - This elective course emphasizes 
preventive intervention in expressing human sexuality. The course discusses 
discrimination against people with AIDS and issues of sexual orientation and sexism. 
 
SW 6075 – Identity, Diversity and the practice of Social Work - Studies the impact of 
economic, political, social and cultural structures upon the formation of the individual and 
collective identity of Puerto Ricans residing in Puerto Rico and the United States, 
according to class, race, gender and people with physical and mental conditions and the 
aged.  The course addresses the differential assessment of oppression, colonialism, 
eureocentrism, racism and sexism, and the application of practice skills to intervene with 
diverse groups, including the critical analysis of policies and social programs designed to 
attend the inequalities experienced by these groups.  This course is offered every other 
summer along with a trip experience to the US-Eastern States of New York, Connecticut 
and Massachusetts.  The program is coordinate mainly with the University Of Connecticut 
School Of Social Work.  Through this two week Exchange Program students have the 
opportunity to attend various conferences and panels on issues of diversity and visit a 
good number of agencies that provide services and programs to the a diversity of 
oppressed communities.  This unique program has being quite a significant and 
transformative experience for students because it allows them, not only to become more 
aware and knowledgeable on issues of diversity and identity, but more so to be more 
sensible and empathetic to the realities and struggles of these communities and groups in 
the defense for their rights.  Since 2001, 56 students have attended this program.   

 

 
Human behavior and the social environment (EP 4.3). 

 

 
 
 
The purpose of the Human Behavior and the Social Environment (HBSE) sequence is to 

provide students with a common knowledge base for analyzing and understanding individual 
behavior in the context of the social environment.  Am Eco-systems perspective is used to 

Social work education programs provide content on the reciprocal relationships between human 
behavior and social environments. Content includes empirically based theories and knowledge that 
focus on the interactions between and among individuals, groups, societies, and economic systems. 
It includes theories and knowledge of biological, sociological, cultural, psychological, and spiritual 
development across the life span; the range of social systems in which people live (individual, family, 
group, organizational, and community); and the ways social systems promote or deter people in 
maintaining or achieving health and well-being. 
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examine the complex interactions among biological, psychological, social and cultural 
phenomena. Human bio-psychosocial development is examined throughout the sequence.  The 
person-in-environment perspective is used to critically analyze individuals, families, small 
groups, complex organizations, communities and society as a whole.  Critical analysis of the 
Puerto Rican social reality is an integrating element of the base sequence and of the entire 
curriculum.  Emphasis is given to the analysis of diverse populations-at-risk, social oppression, 
and socioeconomic dependency.  The issues of ageism, sexism, violence, mental and physical 
illness, racism, poverty and powerlessness are also discussed. 

 
 The HBSE sequence prepares students to: 

 
1. Critically examine and compare theoretical approaches to human behavior & the 

social environment within am eco-systems & critical perspectives of the person 
environment interface. 

 
2. Analyze the transactional relationships among biological, psychological, and 

sociocultural systems. 
 
3. Assess the interaction among different system levels - individuals, families, groups, 

communities, organizations, and society - by the application of theoretical 
perspectives, which leads to an adequate professional intervention.  

 
4. Advocate in favor of oppressed and vulnerable groups in society.  
 
5. Strengthen professional values in understanding the needs of oppressed groups in 

society 
 
6. Promote public policies, which support the quality of life of oppressed and 

vulnerable groups in society.  
 
7. Integrate social work values and ethics in the analysis of bio-psycho-social 

theories and their impact on client interventions. 
 
8. Promote individual and collective transformation. 

 
  The HBSE objectives covered within the content and learning activities of the following two 
courses that are taken during the first year of graduate education by both regular and advanced, 
full and part time students: 
 
 SW 6057 - Comparative Analysis of Human Behavior Theories: This course provides 
students with knowledge about theories that explain transactions between person and 
environment, including families, and groups.  The course is aimed at fostering in students a critical 
and evaluative analysis of the theories discussed and its application to the understanding the 
reciprocal relationships between human behavior and social environment.  Fundamental notions 
of epistemology, ontology, paradigms and their relationship to human behavior and social work 
are discussed.  Students develop skills in analyzing and dealing with the social problems faced by 
oppressed groups in the Puerto Rican society such as: violence against women, child abuse, and 
population with AIDS. 
 
 The course addresses the issues of populations-at-risk and diversity by conducting 
workshops where students review research findings and other pertinent literature. Students 



38 
 

 
 

compare the strengths and limitations of different theoretical perspectives on social behavior.  
Among the theoretical perspectives that are examined are social systems theory, cognitive and 
mist theories, learning theories and the ecological perspective. Pransky’s theoretical perspective 
is an important component of this course as is content on prevention.  
 
 Students are expected to develop individual oral history projects where they interview the 
poor and homeless, abused women and children, elderly men and women, people with mental 
illnesses, people with AIDS, lesbians or gays, undocumented immigrants, inmates and other 
victims survivors of oppression and injustice. Through this project the students have the 
opportunity to understand the dynamics of personal social behavior using the concepts and 
theories discussed in the course. 
 
 Individuals, families and small groups are analyzed in this course as social systems 
embedded in a particular socio-cultural context.  The students critically analyze the social, 
psychological, economic, political and cultural dimensions affecting individuals, families and social 
groups in the process of individual and collective transformation. 
 
 SW 6055 - Analysis of Social Reality: This course is geared to a critical examination of 
the socioeconomic, political and cultural context in which social work professional practice is 
immersed in Puerto Rico. This macro human behavior content is a thread that vertically and 
horizontally integrates the curriculum. 
 
 The emphasis of this course is on the analysis of the Puerto Rico social context viewed 
from in social sciences, popular and humanistic perspectives.  The model for economic 
development in Puerto Rico is studied, as well as the economic, political and psychological 
dependency it fosters.  Neoliberalism and globalization are discussed in this context. Through this 
course, students have the opportunity to understand their social work intervention within the 
context of Puerto Rican society and global and neoliberal forces.  
 
 The course provides a theoretical base for the examination of organizations, communities 
and society.  Following a critical approach, the social context is analyzed from the perspective of 
socio constructions and dependency and feminist theories.  The students are exposed, not only to 
the study of social reality through social science literature and research, but also through the 
examination of newspaper articles and Puerto Rican literature. 
 
 Central to the study of human behavior in groups and social organizations is the analysis 
of the model of socioeconomic development implemented in Puerto Rico.  The students use the 
critical perspective to analyze the socioeconomic dependency created by the capitalist 
development model of the country.  Assumptions and postulates of this theoretical approach are 
used to analyze the historical origin, the political, social, economic and cultural components of the 
model of development.  The impact of the dependency model of development on a diverse 
number of groups is analyzed.   Such groups include the poor, workers women, the unemployed, 
urban and rural populations, migrants and return migrants to and from the United States, and the 
development of communities.  Issues of social and economic justice are also critically analyzed. 
The students approach the behavior of organizations, communities and society, not only from a 
problem perspective, but also as to how groups and communities have utilized their resources to 
cope with problems for their own development, how they have empowered themselves. 
 
 Through class discussion and a field visit to a community development project, the 
course also examines the need for social change in complex organizations, the community and 
the society.  This visit also gives the opportunity for students to expose themselves to actual 
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experiences of groups working for social change, and to understand the role of the social work 
profession in this endeavor.  The field visit to an active community project enhances awareness 
of looking for solution to problems and more effective professional interventions. 
 
 The analysis of the socioeconomic development model and its effect on societal needs 
and problems is initiated with the screening of an excellent film on inequality and poverty in Puerto 
Rican society. Students are expected to read and report on articles from the daily press as a way 
of demonstrating their ability to understand and apply concepts and theories. 
 
 The effect of dependency in such groups as women, workers, migrants, homosexuals, 
politically repressed groups, people with AIDS, and poor communities, is also examined through 
the use of Puerto Rican literature.  Students are required to select, analyze, and give an oral 
presentation on a novel that illustrates a particular aspect of Puerto Rican society. The rich variety 
of recent Puerto Rican literature around different aspects of social reality allows the student to 
select freely and enjoy this experience. 
 
 Knowledge of human behavior is an important component of the foundation policy and 
services requirement. SW 6065, Analysis of Policies and Social Welfare Services is a core 
course that gives students the opportunity to increase their knowledge on the political and policy 
aspects of human behavior and social reality. The course examines the behavior of groups and 
organizations during the different phases of social policy analysis. The mutual relationship 
between public assistance policies and dependent behavior is extensively discussed.    
 
 Knowledge of human behavior is also reinforced in the concentration and elective courses.  
 
 SW 6079 - Human Sexuality and Social Work: This course emphasizes human sexuality 
as a basic element of individual bio-psycho- social development.  Behavioral and sexual attitudes 
are examined within the context of Puerto Rican culture.  Prostitution and HIV are discussed. 
 
 SW 6106 - Social Work and Mental Health in Puerto Rico:  This mental health course 
includes content on the impact of mental health institutions on the behavior of persons diagnosed 
with a mental health problem. 
 
 SW 6018 - Social Work with the Elderly 
 
 This course focuses on human behavior among the elderly.  The needs and problems 
confronting this oppressed group are studied.  
 
 SW 6107 - Social Work Intervention with Terminally Ill Persons: The course is geared 
to understanding the behavior of persons with a variety of terminally ill conditions.  Human 
behavior is studied within the context of death process.  The students critically analyze the death 
process from the perspective of economic, political and socio-cultural factors.   
 
 SW 6265 – Women and Social Work:  This course examines the diverse feminist 
theories and its impact on women’s issues, social work theory and intervention.  The feminist 
critique to individual and family intervention is discussed as well as intervention models guided by 
feminist theories.  The course emphasizes the history of the women’s and feminist movements in 
Puerto Rico in addition to women’s human rights.  Women’s oppression, power and resistance 
are discussed from a feminist perspective. 
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 Social Welfare Policy and Services (EP 4.4). 
 
 

 
 
 

 The purpose of this foundation area is to provide students with the knowledge and skills 
for analyzing and understanding social policy and social welfare services.  Students become 
acquainted with theoretical and conceptual frameworks that allow them to critically analyze 
existing social policies.  Knowledge about theories of the origin of social policies and of social 
welfare services is basic to this area. Residual, institutional and structural approaches to the 
welfare system and how they impact the delivery of services is stressed. This curriculum area is 
a thread that horizontally and vertically integrates the curriculum. 
 
 The influence of state policies and services and specifically, the dependence fostered by 
them is an area of great concern in Puerto Rico, where there is a large and generalized 
population of poor people. Students are exposed to different types of policy analysis: process, 
product, and the implementation of policies through programs and services, which calls for 
program evaluation. The role of social research in the analysis of the social policies and 
services is emphasized. 
  
 The students are exposed to studying the planning and implementation of social policies 
from a historical perspective.  Various theories about the origins of social policies, particularly the 
development perspective of the capitalist state, are examined. The importance of social workers’ 
participation in the formulation of social policy is stressed. 
 
 The analysis of social welfare policies and services is studied within the framework of 
various conceptual models that considered rational view, as well as alternative model that 
considered the perspective of common wisdom as accumulate cultural and ancestral knowledge 
are also used in comparative perspective.  The cross-national comparative perspective is also 
used in order to account for the cultural, political and economic diversities that posed the social 
reality of Puerto Rico as a Caribbean and Latin country with colonial relations with United States 
of America and its influences in policy development. 
 
 The development of social welfare policies also follows a methodological process that 
encompasses scientific knowledge. Social planning and policy development emerge from the 
identification of social needs and problems pertaining to the social welfare area.  Emphasis is 
placed upon the various interpretations of the concepts of social needs, social problems, social 
indicators, and their relationship to social planning and policy processes. A macro focus is 
stressed in thinking about preventing social problems and the consequences for various groups, 
of implementation in a class society. The students are exposed to the study of social welfare 

Programs provide content about the history of social work, the history and current structures of social 
welfare services, and the role of policy in service delivery, social work practice, and attainment of 
individual and social well-being. Course content provides students with knowledge and skills to 
understand major policies that form the foundation of social welfare; analyze organizational, local, 
state, national, and international issues in social welfare policy and social service delivery; analyze 
and apply the results of policy research relevant to social service delivery; understand and 
demonstrate policy practice skills in regard to economic, political, and organizational systems, and 
use them to influence, formulate, and advocate for policy consistent with social work values; and 
identify financial, organizational, administrative, and planning processes required to deliver social 
services.  
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systems within the scope of different economic and political views.  This knowledge is used to 
compare and analyze the components, programs, services and social work roles in the social 
welfare system in Puerto Rico.  The critical and analytical component of this course is taught 
through the study of a model for the analysis of the process, product and evaluation of social 
policy.  This model is discussed for the student's application to any program they may select. The 
impact assessment of the product of social policy is provided through the knowledge about the 
importance of program evaluation in social welfare systems. 
 
 The student learns how to analyze the influence the State has on the origin and 
development of social planning and policy processes.  The study of sociological and political 
theories helps the students to understand the role of the State in these processes.  The student is 
encouraged to understand and analyze the economic and political forces to assess its impacts on 
the economic model and the political project of the State and resulting policies. The effects of this 
relationship can be seen in the formulation of social welfare policies in Puerto Rico.  Particular 
attention is given to social welfare policies in the following fields: health, education, housing, labor 
and human resources, social security and social services.  
 
 Theories regarding the state and social policies help students understand the origin and 
development of the social welfare system in different countries. The study of the relationship 
between Puerto Rico and the U.S.A. and its impact on social planning and social policy, helps 
students to understand its impact also in the origin and development of social welfare programs 
and services. Students are also exposed to the development of social policy in Latin America and 
the Caribbean. Policies in social democratic European countries are also discussed in order to 
broaden the scope of analysis in an international perspective.   
 
 The course also acquaints students with conceptual models for planning and policy 
formulation.  This knowledge is broadened and complemented with the study of a model for the 
analysis of social policy outcomes. The role of the social worker in the policy process is also 
analyzed. Issues of ethics are also discussed. 
 
 The objectives for policy and services these curriculum areas are to prepare professionals 
able to: 
 

1. Comprehensively understand policy planning and implementation processes. 
 

2. Consider social welfare services as outcomes of social policy using conceptual 
models. 
 

3. Develop knowledge regarding the analysis of policy and social welfare services as the 
basis for exercising leadership in the field of social welfare. 
 

4. Function as informed and competent practitioners in providing services. 
 

5. Function as knowledgeable and committed participants in changing social policies 
and programs. 
 

6. Learn the role of legislative advocate, lobbyist, and expert advisor to policy makers 
and administrators.  

 

 The policy and services curriculum consists of four related courses. The required 
foundation course, social welfare policy and services (SW 6065), serves as the basis for the 
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required community and administration concentration courses:  SW 6325: Political Process and 
Social Policy and SW 6099: Management and Administration of Social Services Programs and 
Agencies.  

 
 
SW 6065 - Analysis of Policy and Social Welfare - This is a required foundation course 
for students in all concentration areas. The course prepares professionals who can 
function as informed and competent practitioners as well as participate in efforts to 
achieve changes in policies and programs.  Students are expected to understand the 
economic, political and social context of social policies; the structure of service programs 
and the political process.  The outstanding strengths of this course are the presentation of 
an interdisciplinary perspective along with a conceptual base for critical analysis.  Students 
become familiar with analytical tools to examine social policies and use a comparative 
framework (P.R., U.S., Europe and Latin America), which stimulates a discussion of 
alternative ideologies, value systems and political processes   
 
SW 6325: The Political Process - This is a required course for students of the 
Community Social Work concentration.  In this course students should gain an 
understanding of the political process and the means to further the achievement of social 
work goals and purposes.  It examines the relationship between the political process and 
social policy from three dimensions:  the dynamics of the political process; the research 
process in the formulation of social policy; the social worker role in policy formulation. 
The course provides students with the knowledge, skills and attitudes that will allow 
them to effectively participate in the formulation, development, and change of social 
policies.  It provides a framework for understanding the complexities of the political 
processes which paramount power and influences decision-making. 
 
SW 6099: Management and Administration of Social Services Programs and 
Agencies -  This is a required course for students in the Administration of Social 
Services concentration. The course views the administration as the product of social policy 
and as such, the course establishes the relationship among both. It emphasizes the 
political and legal nature of the organization. It covers content on the main administrative 
theories and conceptual analytic tools used to evaluate modern organizations in the 
context of the social work profession.  The course stresses the implementation phase of 
program delivery of services as a vital part of the ongoing policy process. Changes in the 
administration of social programs due to globalization and neo-liberal policies, including 
the privatization of services, are discussed, including the up growing importance of social 
management and administration on third sector organization.  
Emphasis is placed in the strategies to deal with the effects of these policies upon social 
work administrative and supervisory roles, and the contradictions faced by administrators 
in terms of values, ethics, ideology, and philosophy of social work. Issues of gender, race 
and class are discussed in the context of challenges to management and administration of 
social services organization. 

  
 
 Content about social policy is not limited to the above courses.  For example, social policy 
related to families with children and adolescents are discussed in two required concentration 
courses: SW 6317, Individual Intervention with Children and Adolescents and SW 6237, 
Family Intervention.  In these courses’, such policy issues as teenage pregnancy, child abuse, 
adoption, drug addiction, family violence and delinquency are discussed and the existing 
legislation related to them is identified and analyzed. In addition, elective courses also 
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complement students’ knowledge on legislation for populations-at-risk such as:  women (SW6265 
& SW6289), the poor and working classes (SW 6327), mental patients (SW 6106), consumers, 
migrants, the aged and the terminally ill (SW 6107). 

 

Social Work Practice (EP 4.5). 

 

FALTA ESTE EP 4.5 Social Work Practice - Luz 

 

 

 
        The foundation Social Work Practice consists of three courses: SW 6091: Advanced 
Professional Practice I: Individuals, Family and Small Groups; SW 6092: Advanced 
Professional Practice II: Community; and SW 6093: Advanced Professional Practice III: 
Administration. Each one of them constitutes the building block for the advance content of the 
three program’s concentrations (i.e Families, Community and Administration of Social Programs 
and Services).  The sequence of courses focuses on knowledge, values and skills required to 
intervene with individuals, families, groups, organizations and communities. Foundation practice 
is conceived as a professional activity closely tied to its socio-cultural context. The sequence 
provides a generalist perspective and serves as a prerequisite for advanced social work practice 
in identifiable concentration areas.  
 
 Social work practice foundation courses are coherent with the philosophy, missions of the 
Beatriz Lassalle Graduate School of Social Work, as well as the masters program’s goals and 
objectives.  The three courses comprising the sequence facilitate the integration of professional 
foundation areas:  human behavior and the Puerto Rican reality (macro human behavior), 
research, policy, with and inter/ multidisciplinary pratice. Additionally, they incorporate content on 
values and ethics, diversity and populations at risk, social and economic justice, and prevention. 
The concentration design articulates a basic generalist foundation and comprehensive approach 
with a specialized curriculum to train students for competent practice in different areas of social 
work and the genaral social welfare field.  It takes into account the social work educational 
continuum, which identifies basic professional knowledge, values, skills and furthers the 
development of specialized competencies in the concentration areas of families, community and 
administration of social programs and services.  
 
 Social work process addresses all social system levels ranging from the individual to 
society at large. It stresses the need for social workers to critically analyze dynamics of different 
human-systemss,  taking into consideration the complex relations within and among these.  It also 
exposes and encourages students to be involved in the processes of developing, analyzing, 
advocating, and providing leadership for policies, programs and services that will promote social 
and economic justice, in particular for oppressed groups.  Through the use of a multi-method 

Social work practice content is anchored in the purposes of the social work profession and focuses on 
strengths, capacities, and resources of client systems in relation to their broader environments. 
Students learn practice content that encompasses knowledge and skills to work with individuals, 
families, groups, organizations, and communities. This content includes engaging clients in an 
appropriate working relationship, identifying issues, problems, needs, resources, and assets; collecting 
and assessing information; and planning for service delivery. It includes using communication skills, 
supervision, and consultation. Practice content also includes identifying, analyzing, and implementing 
empirically based interventions designed to achieve client goals; applying empirical knowledge and 
technological advances; evaluating program outcomes and practice effectiveness; developing, 
analyzing, advocating, and providing leadership for policies and services; and promoting social and 
economic justice. 
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approach, practitioners can provide services to individuals, families, small groups, organizations 
and communities, and can work in social policy, social planning, research, administration, 
supervision and consultation, establishing appropriate relationships with participants, colleagues 
and other professionals. 
 
 Basic practice skills include the use of research to assess and make decisions about the 
issues, problems, needs, resources and assets of people, and within groups, communities and 
organizations.  It also addresses the importance of empirical knowledge, the incorporation of 
technological advances and the use of evaluation to assess program outcomes and practice 
effectiveness.  Thus, students are encourage to promote the empowerment, participation and 
problem solving capacities of people, groups, organizations and communities, link people to 
resource’s, and contribute to the improvement of the people’s quality life, the organizational 
capacities of communities and agencies, and the general social welfare. Courses in the sequence 
give special emphasis to the link between practice and research methodologies and the role of 
research in bringing about changes at the different levels of intervention. 
 
 The social work practice area prepares social work students who can: 

 
1. Recognize theoretical and philosophical frameworks, concepts, principles, and values 

of social work practice applicable in the intervention processes with individuals, 
groups, families, communities and organizations. 

2. Critically assess the historical development of social work practice, community 
development and social administration in Puerto Rico. 

3. Identify the professional roles applicable to interventions with different human systems 
and populations at risk. 

4. Recognize and differentiate basic practice skills pertinent to different human systems 
such as: defining issues, collecting and assessing data, planning and contracting, 
selecting and implementing appropriate courses of action, evaluating and monitoring 
outcomes and termination. 

5. Identify the relationship and the effects of social policy to social work practice in the 
Puerto Rican social context considering issues of diversity and populations at risk. 

6. Strengthen the inter/multidisciplinary approach in working with different human 
systems to promote social and economic justice. 

7. Recognize the importance of research and evidence based practice in all levels of 
social work practice. 

 
 Following is a detailed description of each course.   
 
SW 6091 – Advanced Professional Practice in SW I 
This is the first of a sequence of three courses on advanced professional practice.  It includes 
the discussion and analysis of the theoretical frameworks underlying professional intervention 
with different human systems: individuals, families and groups. It is aimed at increasing 
students’ knowledge and refining their intervention skills to: identify and understand problems 
and needs, gather relevant information and perform evidence-based assessments; plan, select, 
and implement alternative intervention strategies, and use research to evaluate the intervention 
process and outcomes. 

 
The student will have the opportunity to examine and critically analyze the intervention 

models targeting individuals, families and groups. Class discussion will enable students to 
examine the application and impact of these intervention models in the Puerto Rican context; 
the relation between social welfare policy and professional practice, and the importance of the 
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effective use of knowledge derived from social research and other contemporary technological 
advances.     

 
Students will be introduced to the theoretical frameworks underlying professional 

practice with individuals, families and groups in order to identify the multiple factors that 
influence professional practice in the Puerto Rican context, and explain the philosophical 
frameworks and ethics that apply and validates it.  In particular, it discusses ecological theory 
and the life model approach, as well as the strength and empowerment perspectives, as two of 
the main theoretical bases for social interventions with individuals, groups and families in social 
work practice. 

 
The course focuses in preventive intervention with emphasis in interdisciplinary work. 

The roles and functions of the social work practitioner in the application of the intervention 
models within an interdisciplinary approach is discussed. The course, also gives special attention 
to social intervention techniques such as: exploration, data gathering, assessment and 
contracting, planning, intervention and evaluation. They are also exposed to the different types of 
social reports that the social work practitioner utilizes in his/her interventions. 

 
Role-playing, videotape recording, modeling and other educational techniques are used to 

develop practice skills.  The intervention process is evaluated and discussed in oral and written 
presentations in the classroom. 

 
Course content includes:  
 

1. Relevance and importance of the application of social research and evidence 
based interventions to professional practice 

2. Methodological applications to Practice 
3. The Ecological Perspective, the Life Model, and its application in the intervention 

with Individuals, families and groups. 
4. The Strength and Empowerment perspectives 
5. Documentations and recording in Social Work Practice. 

  
 
SW 6092 - Advanced Professional Practice in SW II 
 
 This is the second course of the professional advanced practice sequence in social 
work.  It examines with a critical sense a variety of dimensions and facets in community 
organization in the context of the historical background of community work in Puerto Rico, the 
Caribbean, United States and Latin America, particularly the role played by the profession of 
social work in this process. Students are introduced to concepts, theories, principles and values 
of social work applicable to the processes of community intervention, as well as the differences 
and similarities between models of community work.  The community social work applies a 
diversity of theoretical frameworks and models of intervention that promote the capacity of the 
community to better its own conditions and life thru the participation and joint efforts in those 
issues that impact them.  In this sense students are exposed to diverse approaches such as 
locality development, social planning and social action, among others models, applicable to 
geographic and functional communities.  This process includes a critical analysis of the 
relevance of these models in working with oppressed and vulnerable sectors of society in the 
Puerto Rican context.   In the discussion of the models, emphasis is given to the participation of 
people in the decision making processes, and promoting self management for the achievement 
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of goals for community development set upr by the own community.  Instrumental to this 
purpose is the promotion of processes of empowerment and leadership development. 
 
 Clarification is made as to the roles of the trainee in the utilization of the diverse models, 
emphasizing the roles of organizer, advocate, facilitator, advisor and consultant, as well as the 
researcher in action.  It is fundamental to this course for the student to know communal projects 
in which, thru the process of planning and empowerment, the community has been organized 
and mobilized to achieve social change.  In this learning experience the student will become 
aware of the need of collaboration between professionals of different disciplines to strengthen 
the community’s organization. To this end they will learn about the importance of 
interdisciplinary work and mixed groups in the community 
 
 The teaching plan includes lectures by community leaders, the analysis of community 
profiles, professional logs of community work, and site visits.  Action research and practice roles 
for community work are emphasized.  Basic practice skills are acquired by students through 
special assignments with community groups and organizations.  It also includes the analysis of 
community case studies. 

 
Course content includes:  
 
1. Historical background of community social work in Puerto Rico, the Caribbean, 

United States and Latin America. 
2. Ethical-political theory and positioning of community social work. 
3. Goals and objectives of community organizing.     
4. Comparative analyses of the models of community social work and its usefulness for 

the organization of vulnerable and oppressed groups, including locality development, 
social planning and social action, among others.  

5. Strategies and skills of social work for intervention in communities from the locality 
development, social planning and social action models.   

6. Assessment and analyses of experiences in Puerto Rican communities with the 
application of social work models and conditions that make the communities 
susceptible to social action.               

7. Self management (“autogestion”) and economic development. 
8. Roles of the social worker, residents and promoters in community organizing. 

 
SW 6093 - Advanced Professional Practice in SW III 
 
 This is the third course of the introductory sequence of professional practice courses and 
it introduces students to social work administration. In Puerto Rico, the professional practice is 
going through a process of change, from having a majority of professionals working in the 
government to an increasing number of professionals working in non-government organizations 
and holding an independent practice, where the social worker is his/her own boss. The course 
provides students with the knowledge about the organizational context in which social workers 
render services; including the administrative functions and supervisory tasks social workers 
perform. The students develop insight about how management practices affect their clients, 
services, and their role as employees. 

 
This course provides students’ with the opportunity to critically examine and analyze the 

administration or management from different philosophical, theoretical and conceptual 
paradigms, as well as the controversies that come from working with diversity issues and the 
implications for practice.  They are encourage to use this as the foundation for the analysis of 
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social welfare services in Puerto Rico and the Caribbean and in the globalized context, and to 
critically analyze the importance of administration and management in the development and 
implementation of public policy directed to oppressed and disadvantaged groups in society./ 

 
It is intended that the student will be able to understand the need to practice 

transformative and participative professional leadership that contributes towards the 
development of a competent organization.  In the same way, social work administration and 
management are represented in professional practice by ethical principles and committed to 
personal, group, community, organizational and social transformation.  The knowledge base for 
social work practice regarding the basic functions of administration: planning, organization, 
coordination, control, and evaluation are discussed within the mid-management level, and from 
an interdisciplinary perspective. 

 
Finally, the student will learn about the importance of the goals of the supervision in 

relation to the agency’s goal, the  process of transition of the social worker in direct service to 
positions of management and administrative leadership within the mid-level management, and 
the ethical principles that serve as a base for social work practice in the management or 
administration of social agencies and programs. 
  
 Different educational experiences are included in the educational plan, which integrate this 
knowledge base to research and practice wisdom.  Some of these are: classroom analysis of 
students personal log when he or she applies concepts to their occupational life or field 
instruction; oral presentations to analyze research and practice issues, visits to organizations for 
observation of administrative professional roles and the integration of conceptual frames to 
organizational dynamics. 

 
The main content of this course includes:  
 

1. The study of administration and management in including controversial issues in 
the administration/management and its implications for practice; and the 
organizational context in globalized societies. 

2. Conceptual historical development of administration including the development 
and evolution of organizational theories and alternative paradigms, and their 
relevance for the social work practice.  

3. Social policy and organizational structure of the programs and social welfare 
agencies in Puerto Rico, Latin America, and the Caribbean, including its 
dynamics and internal/external structures. 

4. The functions of the social worker in administration.  
5. Basic processes in the administration/management of social welfare programs 

and services.  
6. Supervision, its importance and relation to administration, management and  

transformative and participatory leadership.  

7. The transition of the social worker from direct services provider to mid-level 
management positions. 

8. Controversial issues in administration and its implications of professional ethics 
for administration and management              
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Research (EP 4.6). 

 

 

 

 

 
 Social research is an integral part of the Master’s in Social Work program as a whole.  In 
fact it is an area that has been selected as integrating the overall curriculum. Consistent and 
deliberate efforts are made throughout foundation and concentration courses to conceptualize and 
implement professional social work as a problem-solving process firmly grounded in the research 
method. As a result, appreciating and understanding the research process and developing an 
analytic approach to knowledge building as a tool for effective professional practice is not the sole 
responsibility of the social research sequence. 
  

Research, as an important tool for social work practice, is explicitly included in the 
general objectives of the School and that of the Master’s Program, in the conceptualization of 
the Master’s Program, and in the student profile.   
 
 The conceptualization of the Master’s Program stresses a significant change from the 
traditional viewpoint that sees the social worker as consumer of knowledge, mainly generated by 
other social scientists, to one which views the professional as generating knowledge from practice 
and research inquiry.  The present curriculum stresses the importance of research in the analysis 
of social problems and in the implementation of social work interventions. It requires that all 
specializations, sequences and courses have a research component. 
 
 Almost every course syllabus includes the objective of encouraging students to use social 
research as a tool for a better understanding of the population or social phenomena being dealt 
with in the course.  To meet this objective, students are frequently assigned the task of reviewing 
and analyzing research results in a particular area.  Students are also encouraged to develop their 
own research projects.  These projects are directed either to expanding their knowledge of a 
particular social phenomenon (a theory-oriented course) or to evaluate student interventions, in 
particular, their use of a practice models (method courses).  
 
 In addition, ethical issues in research are discussed in several courses, in particular in 
research courses. Since 2003 the University of Puerto Rico Río Piedras Campus has adopted 
the Federal guidelines for the protection of human subjects in research.  Thus, all the students 
and faculty conducting research must complete the certificate provided on Internet by the 
National Institute of Health (NIH).   Students are requested to complete this training while they 
are taking SW 6006 - Social Research in Social Work, if the are in the regular program, or on 
SW 6131 - Social Research Seminar and Thesis I, if they are in the Advance Program.  During 
this last course, as they are presenting their thesis proposal, students must complete and present 
a research protocol to be approved by the Institutional Committee for the Protection of Human 
Subjects (CIPSHI) where they specify the mechanisms by which they will inform participants of 
any potential risks and the steps to be taken in order to minimize these.  
 
  

 
Qualitative and quantitative research content provides understanding of a scientific, 
analytic, and ethical approach to building knowledge for practice.  The content prepares 
students to develop, use, and effectively communicate empirically based knowledge, 
including evidence-based interventions.  Research knowledge is used by students to 
provide high quality services; to initiate change; to improve practice, policy, and social 
service delivery; and to evaluate their own practice. 
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The objectives of the social research areas are: 
 
 1. To provide students the knowledge, attitudes and skills essential to understand 

and use effectively social research in accordance with the profession’s ethical 
principles guiding the research inquiry. 

 
 2. To familiarize students with qualitative and quantitative methods and techniques of 

social research for the systematic analysis of social work professional practice; for the 
study and analysis of social problems and issues; for the development and verification 
of knowledge; and for the evaluation of social policy and the social service delivery 
systems, within the Puerto Rican context. 

 
 3. To provide students with the basic skills and knowledge to evaluate the 

effectiveness of their professional intervention and to produce research that will 
promote changes in the social, physical and economic conditions of oppressed and/or 
neglected groups. 

 
 4. To familiarize students with the modern technology available for social work 

research. 
  
 The research area includes three required, two elective courses and a Graduate Exam. 
Required courses are: 

 
SW 6006 - Social Research in Social Work. Taught during the first semester of the first 
year, this course builds on the undergraduate research course taken as part of the BA or 
BSW.  It emphasizes research from the perspective of the social work profession.  It 
presents social work as a social research practice, closely related to the socio-cultural 
context in which practice is performed. A major teaching objective is to help students 
develop a positive attitude and appreciation for social research. 
 
 The course exposes students to the parallels between the research method and 
the professional intervention process. It emphasizes that different research methods and 
techniques are necessary for the systematic analysis of professional practice, the 
development and verification of knowledge, and the evaluation of practice effectiveness. 
Emphasis is given to social research paradigms, comparing the positivist and 
constructivist paradigms and the quantitative and qualitative research methodologies.  
Students become aware of the relationship between a problem of study and the choosing 
of an appropriate paradigm and research methodology.  In this respect each 
methodological perspective is discussed and analyzed in relation to the corresponding 
paradigm. Using classroom exercises, each research methodology, process and designs 
is discussed in all its stages.  Survey research, secondary design, and structured 
observation are some of the quantitative designs presented. Among the qualitative 
methods discussed are certain types of action research, historical research and case 
studies.  In addition, students submit a research proposal in which they apply the research 
process to understand an aspect of the Puerto Rican reality.  
 
 Students become acquainted with research studies that address a wide spectrum 
of social problems and issues and are encouraged to critically analyze them and make 
conscious use of their results in their field practicum and work settings. The course 
emphasizes the utilization of research in practice. Particular effort is given to the 
discussing real examples of diverse research designs used in social work.  
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 In order for students to apply research, they are required to analytically examine 
research studies related to their field of interest or practice.  This educational activity 
enables students to identify how this kind of knowledge might contribute to developing 
and implementing agency programs and services.  The different approaches to 
evidence-based practice, as well the contributions and limitations of evidence based 
professional practice are discussed in depth. 
 
SW 6131 & 6132 - Social Research Seminar and Thesis I and II   These courses 
comprise a two-semester sequence in which students use social theory and basic 
research skills to conduct their own study investigation, which is presented at the end of 
the second semester and constitutes their master's thesis.  The courses are taken after 
the successful completion of the seven core courses and the first field practice course (SW 
6021-Field Practice I - Foundation), and the Graduate Exam. It is built on the knowledge 
gained during the first year social research course.  Students gain in depth experience on 
the phases of research, including the use of research methodologies and the analysis of 
data.   
 In the first research seminar (SW6131), students formulate a project and elaborate 
a research proposal.  In the process, they complete a literature review and develop a 
theoretical framework for understanding a social issue or problem they may be confronting 
in their practice.  Students are encouraged to select a research problem related to current 
issues affecting oppressed populations.   
 In the second research seminar (SW 6132), students implement their study by 
collecting and analyzing data, interpreting findings and writing a final research report.  
Depending on their research design, students choose quantitative or qualitative methods 
for collecting and analyzing their data. They also demonstrate the use of statistical 
procedures and computer programs. In addition, the Unit for Social Work Research 
provides students with proper computer equipment, software (SPSS, CMap and NVivo), 
workshops (SPSS and NVivo) and one-on-one technical assistance to complete this 
process.  The Unit also coordinates with other resources in the institution to provide a 
seminar on APA writing style and plagiarism, and the use of the UPR catalogue and data 
base search engines. 
 
SW 6896 – Research Seminar and Thesis III - For those students whom have 
demonstrated proper progress in their thesis, but for reasons related to data gathering and 
analysis have not yet completed their work during the second semester (SW 6132), they 
have the opportunity of matriculating on this third thesis sequence course in order to 
complete the process.  Students only have the opportunity of taking this course only once. 
 
 Professors from all concentration areas teach the research seminars and guide the 
students in their research project.  They provide a range of learning experiences including 
lectures on different stages of the research process.  They also review all written works 
and chapters, and approve the final thesis, as well as all the documentation submitted to 
the Institutional Committee for the Protection of Human Subjects in Research for the 
authorization of the research protocol.  The end result of these research seminars is the 
completion of a master's thesis, which is presented publicly to faculty, students, 
stakeholders and general public.   The thesis should reflect the integration of knowledge 
and skills acquired in the three main research courses and in other courses of the MSW 
program.  As shown in the following table the writing of the final thesis must also follow 
the proper format depending on the research methodological approach used.  This 
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provides students with the possibility of developing a research report appropriate to the 
type of research paradigm used. 

 

 

Model for a Final  Research Report 

Quantitative study Qualitative study 

Summary (Abstract)  

Chapter I - Introduction 

A. Definition of the problem  

B. Justification 

C. Literature Review 

D. Theoretical or conceptual framework 
(concepts or theoretical considerations) 

E. General and specific objectives of the study 

F. Research questions or hypotheses  

G.Conceptual and operational definition of the 
concepts or variables used for the aims of the 
study 

H. Description of the methodological design 

1. Type of design 

2. Definition of the population and 
selection of the sample 

3. Observation instruments  

4. Procedures for analysis of data 

5. Protection of human subject in 
research 

6. Limitations of the study (that can 
affect the reliability and validity of the 
results of the study) 

Summary (Abstract) -  

Chapter I - Introduction 

A.  Personal context 

B. Formulation of the problem and 

             justification  

C. Intention or purpose of the study 

D. Conceptual Framework 

E. Design 

F. Methods 

1. Relation with participants 

2. Key informants 

3. Selection of participants 

4. Gathering information 

5. Qualitative analysis 

6. Process of verification 

7. Interpretation  

G. Protection of human subject in research 

 

Chapter II – Findings 

A. Description of significant findings 

1. Statistical analysis: descriptive or 
inferential 

2. Comparison with findings of other 
studies (if appropriate) 

Chapter II – Findings 

A. Description of the significant findings 

1. Qualitative analysis 

2. Search for meanings and 
relationships    
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Quantitative study Qualitative study 

Chapter III - Conclusions and 
Recommendations 

A.  Conclusions (discussion of the hypotheses 
submitted to test or answers the research 
questions, discussed in light of its theoretical 
or conceptual frame) 

B.   Recommendations (in light of the findings 
of the study to the) 

1. Profession and education of social 
work. 

2. Institutions or organizations of social 
welfare. 

3. Formulation of social policy. 

4. Future studies. 

Chapter III - Final reflections and 
Recommendations 

A.  Final reflections on the findings 

B.  Recommendations (in light of the findings 
of the study to the) 

1. Profession and education of social 
work. 

2. Institutions or organizations of social 
welfare. 

3. Formulation of social policy. 

Future studies. 

 

 In summary, it can be mentioned that 1) almost every student finishes his/her master 
thesis within a year; 2) students' research focuses on a variety of social problems contributing to a 
better understanding of the phenomena under study (See ES-1); 3) the public presentation 
contributes to the dissemination of research findings; 4) the research project gives students the 
opportunity to develop skills in team work and knowledge building as a collaborative process, and 
5) student have the opportunity to appreciate the differences in quantitative and qualitative 
paradigms in research and work within the framework of the appropriate methodology.  As a result 
of the thesis experience students are motivated to continue doing research as professional 
practitioners in their work site. In recent years, many theses with special interest to the public at 
large have been reviewed in major newspapers or presented at professional conferences. 
 
 As mentioned, in addition to the core research courses, the program also offers two 
elective courses in the area.  These are:  

 
SW 6288 - Program Evaluation and Proposal Development. This course is a required 
course for students in the Administration concentration area, and elective for students in 
the other concentration areas.  The primary objective of the course is to provide students 
with the knowledge, attitudes and skills to develop proposals and conduct evaluative 
research.  In the course, students analyze examples of program evaluation, discuss 
implications of each for social policy and, evaluate them from an interdisciplinary work 
perspective. 
 
A second major objective of the course is to explore the use of qualitative and quantitative 
models of program evaluation in the Puerto Rican context. To this end, students discuss 
program evaluation projects undertaken by the school's faculty.  A third major objective is 
to emphasize the importance of program evaluation for effective policy and practice. By 
studying program evaluation, students learn that it is a tool that enables social workers to 
better serve the oppressed and neglected groups they serve.  

 
 A Graduate Exam is given to students prior to starting their thesis and once they have 
competed or are in the process of completing all their foundation courses.  The Exam consists of 
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the conceptualization piece of a research proposal on an area of interest to the student.  In order 
to qualify for thesis work, students must approve this Exam with a minimum score of 75 per cent.  
In preparation for Exam the School offers a Graduate Exam Seminar (SW 6900), with no credits, 
that students could take to review key features of the Exam.  The Seminar is offered mainly to 
students in the Advance Program, since they don’t have to take the foundation research course 
(SW 6006), but it is open to students in the Regular Program. The objectives of the Seminar are: 
 

 To understand the relationship between the theoretical-methodological, technical-
operative and ethical-political aspects of social work. 
 

 To analyze social situations and problems through the critical application and the 
appropriate integration of contents of the curriculum foundations areas: Human conduct 
and Social Environment, Professional Practice, Social Policy and Research. 
 

 To understand the contribution of multidisciplinary approaches and perspectives to the 
understanding of the Puerto Rican reality and the settings in which the profession of 
social work is inserted. 
 

 To appreciate the importance of a professional practice based on theory and research, 
and guided by the ethical values of the profession. 
 
Finally, students are expected to incorporate research base practice in their Field 

Practice, as well as make conduct research, as needed, in their placements.  In their 
professional Field Practice students must demonstrate knowledge, attitudes and skills towards 
integrating research into their practice by assessing programs and community’s needs and 
resources; evaluating interventions, programs and policies; and systematizing knowledge 
gained in their own interventions, incorporating participants in the reflective processes.  

 
Almost all master’s thesis provides new knowledge base to understand social dynamics 

and the life circumstances of different groups, in particular oppressed groups.  Some have 
provided significant information about new and relevant issues such as: immigrant families 
(Mateo, 2007), masculinity issues for boys and man (Cruz, 2007; Osorio, 2008; Rivera, 2008), 
stigma of gothic youth or people with tattoos (Gierbolini, 2006).  Others make contributions to 
understanding or identifying interventions models and service delivery.  For example thesis on 
the use of play therapy in hospital settings (González, 2007), evaluation of child abuse 
prevention programs (Agosto, 2006; Montes, 2007), the use of dogs for assistive therapy 
(Cubero, 3005), and service needs for children on protective programs (Landrau, 2005; 
Barrietno, 2007), among others.  There has also been some thesis, although few, interested in 
the improvement of policy as is the case with the study of domestic violence prevention among 
same sex couples, validation and protective services for children’s victims of abuse (Agosto, 
2007), and the analysis of public hearings to change the Civil Code in order to prohibit same sex 
marriage in the constitution (Crespo, 2009). All theses provide specific recommendations for the 
professional practice and education of social work, as well as for the improvement of policies, 
programs and services.  Many of the thesis presentations are covered by the press, and 
attended by representatives of different public agencies and private organizations.  
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Advanced Curriculum 
 
Social Work with Families Concentration 

 
Concentration Objectives 

 
The advanced training in the Social Work with Families Concentration prepares students to: 

 
1. Discuss and critically analyze the applicability of theoretical models in direct intervention, 

taking into consideration the dynamics of families, individuals and groups in their social, 
political, economical, and cultural context. 
 

2. Demonstrate the knowledge and skills to critically select the theories, models and 
methods to work in collaboration with participants to promote individual and collective 
empowerment. 
 

3. Demonstrate appreciation and respect for diversity in relation to social class, race, 
culture, gender, ethnicity, religion, sexual orientation and differential abilities. 
 

4. Critically evaluate, monitor and continuously improve their professional practice with 
people and families from diverse backgrounds. 
 

5. Demonstrate values, skills, and behavior that are congruent with an ethical-political 
framework and adhere to the professional code of ethics. 
 

6. Demonstrate knowledge and skills to critically analyze, formulate, implement and 
evaluate social policies and social welfare services that promote social and economic 
justice and support the human rights of families, individuals and groups. 
 

7. Demonstrate knowledge and skills in the use of research methods including the critical 
appreciation of research findings that are relevant for family social work practice. 
 

8. Acknowledge the leadership role of the social work practitioner through their 
commitment to participate in partnership and collaboration with other professionals, 
community and social movement groups, to confront inequality and foster capacity 
building and empowerment among individuals, groups and families. 
 

9. Promote democratic family arrangements, free of coercion, inequality and oppression 
among its members. 

 
 

Conceptual Framework. 
 
Puerto Rican families have confronted changes in its structure and function as a result of 

the dramatic social, economic and cultural changes during the last decades. The image of the 
family as the place of harmony, peace and tranquility, haven of security, has been contested by 
the feminist movement and the multiple research findings that reveal the violence that occurs 
within its boundaries.  Families in Puerto Rico have changed, influencing and been influenced 
by other social and structural systems of our society, as well as the processes of 
industrialization and globalization. 
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At the beginning of the twenty first century the concept of a traditional nuclear Puerto 

Rican family coexists with the concept of diversity and of different types of family such as one 
parent families, homosexual and lesbian families as well as extended families and many other 
social arrangements that we recognize as such.  

 
The Graduate School of Social Work defines the family as a group of two or more 

individuals that view themselves as a family and assume responsibilities, for each others 
wellbeing, that are considered essential for family life.  This definition recognizes the diversity of 
family arrangements and life styles. 

 
Recognizing the diversity and differences among families, the aim of the concentration is 

to provide students with theoretical knowledge, policy analysis skills, practice methodologies, 
and research techniques pertinent to working collaboratively with children, youth, the elderly and 
their families.  A variety of theoretical perspectives and practice methodologies grounded in a 
critique of modernity and postmodern perspectives gives the concentration the opportunity of 
working with families using strategies and techniques that promote individual and collective 
change. 

 
The eco-systems perspective is the main conceptual framework upon which the social 

work with families concentration curriculum is constructed.  We have selected this framework 
because of its comprehensiveness and its multiple contributions to social work theory and 
practice.  The ecosystems perspective provides a framework capable of accepting and using a 
wide range of theories and perspectives that address the lives of individuals, families, groups 
and their social context.  It also takes into account the interconnectedness between and among 
systems as well as the person-in-situation and family-environment interface and is 
philosophically compatible with most of the theories in use by social work practitioners.  
Because of its dynamic integrative and unifying potential, it can be used to asses, explain, 
intervene and organize social work practice to deal with diverse and complex situations that 
affect individuals, groups and families as well as other larger systems.  We endorse the view of 
social systems that falls towards the open morphogenic and dialectic perspective that allows to 
focus on the dynamic exchange between social structures and human process.  This approach 
has some distinctive qualities that provides for the inclusion of both objectivist and subjectivist 
orientations to understand social phenomena and the proactive role of human actors in creating 
social reality.  Although the family advanced curriculum provides for the inclusion of different 
theories which inform the process of assessment and intervention, three major theories are 
emphasized that enhances social practitioners’ knowledge and skills on assessment and 
intervention:  the cognitive behavioral theory, the socio-constructionist theory and feminist 
theories. 

 
Cognitive behavioral theories focus on rational thought and problem solving and are 

based on the assumption that thoughts and beliefs determine emotions and behavior.  Learning 
theories to explain behavior complement this approach by stating that behavioral problems stem 
from life environmental experience and that specific reinforcement strategies can be effective in 
changing it.  This framework straddles the boundary of interpretative (subjectivist) and functional 
(objectivist) paradigms and makes it unique and of major importance for social work practice.  
First, it provides for assessment and intervention that consider time limited, symptom reduction 
treatment models which are widely used in clinical practice and managed care service 
programs.  Second, it also has the potential to be radicalized.  A practitioner may utilize much of 
the Radical Humanist perspective to address human consciousness as result of social 
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structures to expose the forms of alienation that prevents the realization of the self.  This 
dimension reinforces the practitioners commitment to social justice and social action. 

 
Socio-constructionist theories are based on the assumption that individuals and groups 

participate in the creation of their perceived social reality.  This socially constructed reality is a 
dynamic and ongoing process and it is reproduced by people acting on their interpretations and 
their knowledge of it.  This framework uncovers the critical importance of culture and the 
importance of the social context for cognitive development.  Language and culture play 
essential roles both in human intellectual development and in how humans perceive the world.  
The socio-constructionist framework strengthen practitioners assessment and intervention skills 
and the critical analysis of social systems.  This theory sets the ground for the use of narrative 
models and strategies for interventions that are being used in social work practices. 

 
Feminist theories provide a critique of social relations and structures.  It is geared 

towards the understanding of the nature of gender inequality and focuses on gender politics, 
power relations and sexuality.  This framework states that gender is a central organizing 
principle of knowledge, culture, and social relations in which women have been ignored, 
opressed, and misrepresented.  Feminist theories provide a powerful historical and theoretical 
explanation of the social-structural context where gender relations occur.  The overriding 
objective of feminist theories is to understand women’s oppression in contemporary society in 
order to discover how to end that oppression.  In addition, feminist perspectives theorize about 
the intersection of race, ethnicity, class and gender and the multiple kinds of oppression that the 
less powerful suffer at the hands of the more powerful. 

 
The Social Work with Families Concentration course work builds on the knowledge, 

skills, and values developed through students' undergraduate liberal arts education as well as 
the foundation courses.. A liberal arts foundation results in a particular frame of reference that 
fosters the appreciation of social diversity and an understanding of social environments.  The 
humanities, social and natural sciences also contribute to developing an inquisitive mind, 
communication skills, critical thinking, aesthetic sensibility, professional ethics and motivation for 
continued learning. 
  

The liberal arts education is essential to effectively apply the specialized knowledge that 
underlies interventions with individuals, groups, and families. Even a seemingly unrelated field 
as the natural sciences is essential to practice with families and children.  For instance, the 
analytical skills developed through mathematics, statistics and physics teach logical thinking 
skills that are essential to problem solving and research. Similarly, biology courses make 
students aware of the need to examine the physiological concomitants of behavior.  Courses 
such as political science, sociology, economics, history, language and arts give students an 
understanding of the society in which their practice is immersed and its impact on the behaviors 
of children and adolescents. The relevance of knowledge gained in psychology and sociology 
courses about personality development, social behavior, group dynamics and the like, is readily 
apparent. Concepts such as self- determination, confidentiality, human dignity, respect, human 
growth and potential, which are pivotal to social work intervention, cannot be understood without 
the attitudes fostered through the humanities and social sciences. 
 
 The concentration curriculum emphasizes an integrated social work practice requiring 
the ability to perform many active and diverse roles.  Content from the required foundation 
courses in Human Behavior and Social Environment, Social Work Practice, Social Research, 
Social Welfare Policy and Field Services and Practicum as well as the areas of values and 
ethics, diversity and populations at risk, and social and economic justice directly form the 
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building blocks of the concentration.  We have already described the central importance of 
research in the social work curriculum.  In the following section, we will outline how the 
professional foundation informs the advanced curriculum. 
 
 The Human Behavior and Social Environment foundation area reflects a continuum of 
human and social systems.  As may be recalled, this curriculum area consists of a course on 
the Puerto Rican social reality (SW 6055) as well as a course on human behavior and social 
environment (SW 6057) theories. This area provides students with knowledge about individual 
family and community dynamics within the context of Puerto Rican society. Through the 
discussion of systemic, ecological, socio constructionist and feminist theories, students learn 
about the complexities of human behavior and the social environment.  Theories that explain 
social and cultural structures and processes help students to realize how society's beliefs, 
values, and cultural norms impinge on individual group and family attitudes and behavior.  This 
knowledge increases the ability of students to formulate diagnostic assessments and action 
plans that take into account the client’s individual, group and family dynamics in their social 
context.  The concentration courses deepen and specify the knowledge acquired in this 
foundation area.  
 
 The Foundation practice courses SW 6091, Advanced Professional Practice in Social 
Work I: Individuals and Families, teach a general approach to intervention using an ecosystems 
perspective, and a strengths and empowerment models.  Advanced Professional Practice in 
Social Work I: Individuals and Families (SW 6091) provides the Social Work with Families 
concentration with a broad analysis and discussion of the theoretical models of intervention that 
guide the practice with individuals, groups and families.  Assessment and intervention are 
discussed from the Ecological, Strengths and Empowerment Models.  The debates in the 
professional practice are discussed from the Ecosystemic, Critical, Social Structural and Radical 
perspectives. The Foundation Practice area has another impact on advanced learning, in SW 
6093, the basic elements of administration of social work agencies are introduced.  The 
knowledge gained in the course and the attitudes it helps foster, is necessary if students are to 
understand the organizational tasks they will have to complete in their field placement. 
 
 The three foundation practice courses:  SW 6091, SW 6092 and SW 6093 prepare 
students with the knowledge, skills, and attitudes to intervene with individuals, groups, families, 
organizations and communities. 
 
 The foundation Social Welfare Policy and Services course also informs this 
concentration. In SW 6065 - Analysis of Social Welfare Policy and Services students learn how 
social policy influences practice and teaches basic methods in policy analysis. This prepares 
concentration students to analyze the policies that impinge on families, children and youth  and 
elderly populations.  In addition, the foundation policy course teaches students about existing 
services, their origins and their functions within the welfare system, which is directly useful for 
understanding services for families, children, adolescents and the elderly. 

 

  



58 
 

 
 

Concentration curriculum content and design 

 

Social Work with Families  Advance Content 

SW  6027  Advanced Field Practice in Social Work II: Family 

SW 6028 Advanced Field Practice in SW III: Family 

SW  6095  Theory and Methodology of Social Work with Families I   

SW  6146  Theory and Methodology of Social Work with Small Groups 

SW  6152  Theory and Methodology of Social Work with Families II 

SW 6165 Theory and Methodology of Individual Social Work  

SW  6900 Comprehensive Examination 

SW  6131  Research Seminar and Master’s Thesis I 

SW  6132  Research Seminar and Thesis II 

SW  ____  Elective 

SW  ____  Elective 

 

 The concentration's required practice method courses SW 6165 – Theory and 
Methodology  of Social Work with Individuals, SW 6095 – Theory and Methodology of Social 
Work with Families I, SW 6146 – Theory and Methodology of Social Work with Small Groups 
and SW 6152 – Theory and Methodology for Social Work with Families II, deal with practice 
models for working at different levels of intervention:  individuals, groups and families. The four 
courses strongly emphasize prevention and intervention strategies, working with other 
disciplines, applying research methods and analyzing social policies.  The concentration 
courses deepen, specify and broaden the scope of the foundation base.  The theories social, 
policies and research discussed and analyzed in the foundation courses are deepened and 
particularized in the concentration curriculum.  The foundation and concentration courses share 
common theoretical frameworks as well as the value and ethics base of the social work 
profession.  Content on diversity, populations at risk and economic justice are dealt with and 
discussed in greater depth and specificity in the advanced curriculum.  Social Welfare Policy 
and Services and Research are discussed in each of the concentration courses as they relate to 
and influence the services individuals, groups and families receive in Puerto Rico.  Social policy 
and services, and research knowledge are discussed in detail and specificity as related to the 
course content, so students acquire the tools to promote change, improve practice and services 
and facilitate the empowerment of individuals, groups and families. 
 
 Concentration courses are also built on SW Professional Practice courses, specially on 
SW 6091, Advanced Professional Practice in Social Work I which analyses and discusses the 
theoretical frameworks underlying professional intervention with different human systems:  
individuals, families and groups. 
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 In SW 6165, Theory and Methodology for Social Work with Individuals, students discuss 
and apply such theoretical intervention models as Behavior Modification, Rational Emotive 
Therapy and Reminiscence and Life Revision Model Therapy. The course content is consistent 
with the recognition that individuals are a basic unit of intervention in all system levels and that 
the problems faced by them are related to the developmental stages they are in, as well as to 
the social, economic and cultural context where they are located.  The course SW 6165 
emphasizes content in human behavioral and social environment theories, specific strategies 
and techniques that allow intervention in greater depth, using a multidisciplinary approach.  
Through the participation in classroom exercises the students demonstrate the ability to do 
diagnostic assessments and interventions as well as their use of effective communication skills 
and the implementation of interventions based on the theoretical models studied in the course. 
 
 

Compliance with Educational Policy (EPA 4.0 – 4.6). 
 

Working individually with children, adults and the aged require not only the use of 
specific methods and skills but great sensibility and empathy with persons from diverse 
backgrounds whom are frequently discriminated against because of their membership of 
oppressed groups.  Clinical intervention in course SW 6165 is guided by social work values 
such as respect for self determination and confidentiality.  These values are emphasized in 
course work and case discussions in which the students are able to demonstrate his or her 
commitment to social work values and ethics.  Case discussions enable students to be aware of 
possible conflicts between his or her beliefs and social work values. 
 
 During the course work in SW 6165 students analyze and discuss social policies related 
to families, children, adolescents and the aged and how these policies support or hinder 
programs and services to these populations.  Research on this areas are discussed in relation 
to the effectiveness of the models discussed in class as well as to the evaluation of the students 
own practice. 
 
 This course (SW 6165) is built on the knowledge, attitudes and skills acquired on the 
Foundation Curriculum, but most particularly on the Advanced Professional Practice Course 
with Individuals and Families as well as the Social Work Policies and Research courses. 
 
 The main purpose of the course Social Work Theory and Methodology for Social Work 
with Small Groups (SW 6146) is to prepare students with the advanced knowledge, attitudes 
and skills to work effectively with small groups, applying different intervention models such as 
group play therapy, support groups and peer counseling.  Emphasis is placed in work with 
populations at risk such as abused children, women and adolescents. The theoretical base, 
assessment and intervention techniques are discussed for each type of intervention model as 
well as the role of the social worker in the group process. 
 
 Qualitative and quantitative methodologies are used for the needs assessment and 
evaluation of groups.  Research is used to analyze and discuss groups effectiveness and 
limitations.  Social work values and ethics are discussed in relation to group work, confidentiality 
is emphasized.  Social and organizational policies that promote or hinder group work are 
discussed and analyzed in the course. 
 
 The concentration course SW 6095, Theory and Methodology for Social Work with 
Families I, has as its main purpose to provide students with the knowledge, skills and attitudes 
to intervene with families.  The emphasis is on direct service intervention within the general 
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systems perspective including understanding, application and comparison of developmental, 
structural-functional, experiential and communication models such as the structural, eco-
structural and conjoint family therapy models. 
 
 This course integrates content of values and ethics, diversity and populations at risk in 
the course objectives.  Students evaluate, analyze and discriminate ethical dilemmas, the 
complex nature of diverse backgrounds and risk factors that affect families and may influence 
assessment, planning and intervention.  Also, students must be able to identify how the social-
cultural and economic conditions of the families influences their interactions and the ways of 
dealing with their problems.  Through special assignments and class discussions, social 
research content is used to promote evidence based interventions and foster a scientific 
approach to building knowledge and bringing greater depth and specificity for advanced 
practice. 
 
 SW 6152, Theory and Methodology for Social Work with Families II, completes the 
family concentration course requirements.  In this course students deepen and increase their 
knowledge and skills on family intervention initiated in SW 6165, Theory and Methodology for 
Social Work with Families I.  Course content addresses other family intervention models such 
as feminist, narrative and conflict resolution models. It also discusses family policies and their 
impact on service delivery, practice and the promotion or hindrance of individual and family well 
being. 
 
 As the last course of the concentration, students are encouraged to demonstrate that 
they take into account the importance of advance practice knowledge and skills, to be 
competent and effective professionals utilizing theories of human behavior and social systems, 
principles of human rights and social justice in the critical analysis of family policies.  Reflecting 
ethical values in assessment, planning and intervention, and using research findings, are the 
levels of proficiency reinforced through the discussion of case studies, videos, films and 
exercises in class discussion and special assignments.  Finally, the students complete with this 
course the advance curriculum concentration content of a three semester’s course sequence. 
 
 As indicated previously, throughout all the concentration courses the importance of using 
research is emphasized.  Students are taught to empirically evaluate all practice models to 
determine their applicability and effectiveness in working with individuals, groups or families in 
Puerto Rico.  Students analyze research reports using particular practice models (i.e. behavior 
modification) or methodologies (small group intervention).  Students are encouraged to conduct 
small-scale research to evaluate their own interventions and, through their thesis requirement, 
are required to conduct a research project on a topic related to families. 
 
 Social policies related to families are discussed throughout the Social Work with 
Families concentration curriculum.  Existing or proposed legislation on teenage pregnancy, child 
abuse, domestic violence, adoption, conjoint custody in divorce cases, drug addiction, mental 
health, and delinquency are discussed, giving special attention to implementation issues.  Public 
policy regarding access to health services and issues of confidentiality when intervening are 
thoroughly discussed throughout the curriculum. 
 
 In all the social Work with Families concentration courses role playing, videos and films 
are used to discuss and apply the concepts, strategies and techniques of the intervention 
models discussed in class.  For example in the courses Social Work with Families I and II family 
therapy interview videos of Salvador Minuchin, Harry Aponte, Peggy Papp, Virginia Satir and 
others are discussed in depth, analyzing the theoretical models, their concepts, assessment and 
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intervention techniques used.  Also films such as Ordinary People, and Unmarried Woman, 
Revolutionary Road and others are discussed in relation to family dynamics, oppression, gender 
and class issues, mental health, suicide, ethical dilemmas, as well as the dynamics of 
discrimination and now social and cultural norms influence individuals, groups and family life 
well being.  These discussions build on knowledge, attitudes and skills acquired in the 
foundation courses and the human behavior and social environment, diversity, populations at 
risk and economic justice content areas. 
 
 
Community Social Work 

The concentration in community social work advances the foundation content trough the in-
depth analyzes of theories, models, research and social policy that affect the communities and 
the life circumstances or their members, and promotes the development of knowledge and skills 
in community organizing, empowerment and prevention within community settings taking as 
context the ethical values and political stands of democratic participation, autonomy, and 
citizens rights to social and economic justice.  

 
Concentration objectives  
 
1. Selectively and critically use diverse theoretical frameworks and models of professional 

intervention relevant to community social work, which promote personal transformation 
of community members and the community, as well as society at large.  

 
2. Use the knowledge and skills of social research as a key element in community social 

work, to generate, validate and disseminate knowledge. 
 
3. Use the results of research to guide the professional intervention in communities. 
 
4. Analyze the impact of social policy in disadvantaged communities.  
 
5. Promote citizen participation in processes of social and economic justice within 

communities trough the critical analyzes of current social policy.  
 
6. Effectively assume the role of facilitator of social transformation processes through 

activism in equity and equality of rights, opportunities, social and economic justice, and 
the prevention of social problems that affect communities.  

 
7. Assume a transformative leadership role in the intervention with community groups. 
 
8. Act with an ethical-political consciousness in favor of communities. 
 
9. Build on foundation content by focusing on relevant theories. 

 
 

Conceptual framework. 
 

In the area of Community Social Work the community is conceived as an active entity, 
not pathological, that assumes an active role in the decision making process of defining their 
own reality, as well as the social planning and actions on issues that concern them.  The 
community is seeing as an integrative component of society, promoting social transformation, 
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citizen participation and empowerment through the organizing efforts of its members.  The 
importance of an active civil society is acknowledged, as well as the role of community work in 
the formation of such society.  From this perspective, the promotion of community participation 
does not have the intention of substituting the responsibilities of the State to its citizens, but 
rather foster collaborative work between the community and the State to respond to the needs, 
interests and rights of the community.  From a community perspective the values of social and 
economic justice, the equality of rights and opportunities are assumed, as well as the right to 
claim from the State the promotion, defense and advancement for the realization of these 
values. 

 
The community is the intermediary between the macro level (State and social policy) and 

the micro (individual, family and group).  At this level social policy is implemented and its impact 
on the quality of life can be measured. Thus, on the required advance courses for this area of 
specialization the analysis of public policies that affect communities are a key element, as is the 
concrete strategies and social actions to impact these. 

 
In community practice emphasis is given to the group method using popular education 

and participatory processes.  The nature and complexity of community matters requires a 
multidisciplinary approach and team work, thus these aspects are present in the different 
courses.  The roles of community social work include, although they are not limited to: facilitator, 
organizer, educator, negotiator, and activist.  

 
The community is also an excellent setting for primary prevention. Thus, particular 

attention is given to strengths and possibilities of the communities and the groups within these. 
Also, social research is recognized as a valuable mechanism, and it is incorporated as part of 
the learning experience in the courses and in the work with communities.  Within the research 
context community members are considered as essential participants in research processes.  

 
Recognizing the communities’ capacity to define their own projects, and making 

decisions to benefit themselves the advance content has the objective of preparing social 
workers who will consider the following as goals of the professional community intervention: 

 

 The development of local leadership through empowerment 
 

 The construction of community through organizing  
 

 The promotion of a culture of active and democratic citizen participation in 
decision making, and the community capacity to foster their own economic and 
social development. 
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Curriculum content and design. 

 

Community Social Work Advanced Content 

SW 6027 Advanced Field Practice in Social Work II: Community 

SW 6028 Advanced Field Practice in Social work III: Community 

SW 6097 Community Development and Processes 

SW 6108 Political Process and Community Social Action in SW 

Practice 

SW 6126 Social Work with Community Groups 

SW 6327 Social Work in the Promotion of Local Economic 

Development 

SW 6900 Comprehensive Examination 

SW 6131 Research Seminar and Thesis I 

SW 6132 Research Seminar and Thesis II 

SW ____ Elective Course 

SW ____ Elective Course 

 

TSOC 6097: Community Development and Processes - During the last curriculum revision it 
was determined that the relation between community development and participatory planning 
models for organizing (which constituted two separate courses in the past curriculum) was 
better understood if provided in one course because they shared many similar processes.  
Thus, this course was created to bring together both models, and also to have a more critical 
analyzes of the possibilities and limitations of development initiatives within capitalist societies.  
The course mainly builds on the content of SW 6092 Advanced  Professional Practice in SW II 
(Community), which provides the basic skills for community practice, but also goes in-depth into 
theories and policy analysis topics which are discussed in SW 6055: Analysis of the Puerto 
Rican Social Context and SW 6065: Analysis of Social Welfare Policy and Services.  The 
course looks in-depth at the components of community development in the context of the Puerto 
Rican reality, including the preventions and solutions of social problems, and the processes to 
confront the obstacles and limitations to its full development.  The impact of social-economic 
policies in the Country’s planning and community development is analyzed, as well as the 
dynamics of power between the State, the institutions and subaltern groups.  The student is 
provided with the theoretical and methodological advanced content that prepares community 
social workers for effective work in community processes and the practices of diverse roles. The 
processes of leadership, participation, organization, planning, participatory action research and 
community accountability are emphasized as key elements for the development of the 
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communities potential, self-sufficiency, self-management, in the context of interdependency 
towards the integral transformation of Puerto Rico.  

 
The content of this course includes: fundamental philosophical, theoretical and methodological 
processes in planning and community development including in-depth discussions on how the 
concepts of community, development and power are understood from the prevention, anti-
oppression, constructionist, and empowerment perspectives; ethical principals and human rights 
derived from these analyses are discussed; the history of development and planning in Puerto 
Rico; Freire’s popular education and techniques in workshop facilitation; processes, phases and 
dynamics in community development including shared leadership and responsibilities, 
participatory decision making and sustainable agreements, participatory planning, 
systematization in reflective practice, participatory action research, and structures for personal, 
community and institutional accountability; and the role of community social workers in inter-
disciplinary social planning teams. Through the course the students have the opportunity of 
conceptualizing and implementing. 
 
SW 6108: Political Process and Community Social Action in Social Work Practice - In this 
course community social action and the political process in the context of the Puerto Rican 
reality is studied.  The student has the opportunity of going in-depth into issues discussed in SW 
6055: Analysis of the Puerto Rican Social Context, SW 6065: Analysis of Social Welfare Policy 
and Services, and SW 6092: Advanced Practice in Social Work II, regarding power dynamics, in 
order to better understand power relations and power building, distribution of resources, and 
institutional change.  Particular attention is given to understanding political processes as 
instruments of community participation in relation to diverse issues such as: decision making, 
prevention and solution to social problems, organizing against social injustice and the defense 
of people’s rights.  Through the course students have the opportunity of developing the 
knowledge, attitudes and skills to facilitate processes of citizen and community participation in 
the formulation, development, and changes to policies that affect their lives.  Also, the course 
builds on -foundation course SW 6006: Social Research in Social Work as it promotes the 
importance of using research, and in particular participatory approaches to research as means 
to mobilize and organize community members base of findings that are meaningful to the own 
community.  
 
The course includes discussions on such topics as: diverse strategies and tactics for social 
action; phases and dynamics of political processes; the building of social movements; the study 
of “masters” of social action; controversial issues in social action and political processes. 
 
SW 6327: Social Work in the Promotion of Local Economic Development – This course 
was originally created as an elective course in the past curriculum.  However, an analysis of the 
country’s socio-economic reality and the experience of community social workers in the field, 
made it clear that the course had to become an integral part of the preparation of community 
social workers who are engaged in facilitating groups processes for development of economic 
initiatives to respond to issues of unemployment and poverty in many communities. Through 
this course students are provided with the basic knowledge, skills and attitudes that will allow 
them to effectively participate in local economic development projects with an interdisciplinary 
perspective.  The course builds on the content of various foundation courses such as SW 6055: 
Analysis of the Puerto Rican Social Context, SW 6065: Analysis of Social Welfare Policy and 
Services, and Advanced Professional Practice courses SW 6093 (Administration) and SW 6092 
(Community) by looking more in-depth at issues related to the social economic reality in the 
country, economic policies, alternative economic initiatives and management issues in 
organizations.  The process of economic development in the Puerto Rican context is examined.  



65 
 

 
 

Basic economic concepts related to community economic development, and its different 
modalities, as well as its community functions are discussed. The process of local economic 
development is studied, including the discussion of the different phases and organizational 
tasks in the process, the roles of multidisciplinary teams, and the factors that promote or hinder 
its development.  Applicable policies are analyzed. The experiences of community economic 
development in Puerto Rico and other countries are critically analyzed to better understand the 
factors that could impact the promotion of economic development in the future.   

 
The content of the course includes: historical background of economic development policies and 
projects from development theories to solidarity economy perspectives; alternatives for 
economic local development in a globalize economy, including cooperatives, small business, 
workers-owned businesses, and self-employment; conditions that promote and hinder economic 
development at the personal, group, community and societal levels; the work with small tasks 
groups for community economic development and the role of the community social worker; laws 
abiding corporations, cooperatives, and workers-owned businesses, as well as the community 
re-investment act; and the analysis of community economic development in different countries.  
Students have the opportunity to visit and share with personnel in a variety of successful 
community economic development initiatives, and to develop a project proposal which in some 
occasions they actually implement, as is the case with a newly created Social Workers 
Cooperative currently in the implementing phase by a group of alumnae’s, and a National 
Exchange (Trueque) Network for Young Artisans around the island.   
 
SW 6126: Social Work with Community Groups - The course is geared to the intervention of 
groups in a community context.  Building from the advanced professional practice content (SW 
6091 Family, SW 6092 Community and SW 6093 Administration), and with emphasis on task 
groups development, the course goes in detailed into the organizational needs of groups in the 
context of the Puerto Rican reality.  The content of the course includes fundamental areas such 
as:  SW with tasks groups, conceptual theories on organization and change, diversity within 
groups and power dynamics, the phases in group formation and development and the role of 
the social worker.  Building form content of course SW 6006: Social Research in Social Work, 
the findings of diverse research applicable to group work in a community context is included. It 
also elaborates on content from SW 6065: Analysis of Social Welfare Policy and Services to 
promote discussion of social policy’s effect on community group processes.   
The topics covered in the course include: approaches to community groups from diverse 
theoretical perspectives (i.e. tasks model, social learning; field force; roles theory; social 
exchange; social networks; and symbolic interactionism. It also addresses group processes, 
development of interpersonal relationships, leadership, types of community task group; and 
controversial issues in group work. 
 
 
 Compliance with Educational Policy (EP 4.0 – 4.6). 
 
Values and Ethics - To train social workers with a clear commitment to their professional and 
ethical-political responsibility is set forth as the mission of the GSSW. In alignment to this 
enunciation, one of the Master’s Program objectives is for the students to explain the dilemmas 
facing their professional practice, taking on an ethical-political commitment towards economic, 
social, political, and cultural justice. Subsequently, the discussion on values and ethics is 
embedded within the advance curriculum content of the Community Social Work concentration. 
Students should become aware of their ethical responsibility while performing different roles in 
community practice and as a member of an interdisciplinary team. The course SW 6097- 
Community Development and Processes underlines the ethic-political perspectives of 
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community work and its implications for a creative-liberating and integrated development of 
vulnerable an oppressed communities. It is expected from the students to be able to examine 
and further ethical political decision making processes to prevent and solve social problems 
within the community context. The recognition of the community’s dignity worth and right to self-
determination, the inclusion of diversity and respect for the people as ethical subjects are 
encouraged as main values and principles of ethical decision making. Through visits to some 
community projects, community groups observations and guest speakers students can appraise 
the ethical principles  and dilemmas, as well as the values of the social work profession linked to 
community social work practice. 
 
The course SW 6108: Political Process and Community Social Action in SW Practice 
focuses on the ethical issues associated to the community and the social worker participation in 
the political processes and social action as approaches for the achievement of institutional 
changes and the betterment of services to improve the communities quality of life. It also brings 
to bear towards ethics issues and dilemmas regarding the professional ethics intertwined with 
the social and political action, the education in social work for political action, the responsibility 
of the professional organization (College of Social Workers of Puerto Rico) in fostering political 
and social action, and the participants involvement in political and social action. Anchored in the 
social work professional values of justice and equality, it is expected from the students to 
assume the commitment towards social action in behalf of diverse oppressed groups in our 
society.  Looking at ethical decision making processes, students get involved in political 
processes thru visits to the legislature and municipalities’ government, participation and 
observation of public hearings. 
 
In course SW 6126: Social Work with Community Groups particular emphasis is given to 
ethical dilemmas faced while working with community groups, such as: the participation versus 
effectiveness and efficiency in decision making; sponsor organizations and the autonomy of the 
groups; leadership versus representation of group interests.  There is a broad discussion about 
the application of ethics principles and professional values that guide the work with community 
groups including participative decision making and sustainable agreements. It is expected that 
students know the conditions that facilitate or hinder their effective participation within an 
interdisciplinary work approach in the context of different types of community projects and its 
ethical - political implications.  
 
Implicit within the SW 6327: Social Work in the Promotion of Local Economic Development 
course content is the ethical decision of community self-management and development. As 
social workers, students are encouraged to act in an ethical manner throughout their 
professional practice in working with communities. 
 
Diversity - Understanding affirmation and respect for people from diverse backgrounds is 
integrated more so through the course SW 6097: Community Development and Processes. 
One of the objectives of this course is to indentify, recognize and apply models of intervention 
that will respond to the needs, problems, power dynamics, resources, obstacles, diversity and 
culture appropriate to the community. Throughout this course dynamics of power are analyzed 
as they relate to issues of cultural and personal identity using empowerment, anti-oppression 
and social constructivist theoretical perspectives.  Emphasis is given to class, gender, race, 
age, national and sexual identity within communities that might affect community’s sense of 
power and organizing capacity.  

 
In this course students have the opportunity of discussing diverse issues as they relate 

to the processes of leadership development, participatory planning, participatory action 
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research, systematization and accountability.  They are also encouraged to use their own field 
practice or community organizing experience to discuss these issues. Thru these in-depth 
discussions, students reflect upon how their professional practice ensures that social services 
meet the needs of groups served and that they are culturally relevant.   
 

One key element on the recognition of how diversity within and between groups 
influences practice is the discussion on how social group privileges or internalized oppression 
impacts on ones sense of power.  This is of particular significance in the process of 
accountability, where leaders, social workers and government agency representatives hold 
positions of power in relation to diverse identity groups within communities or between the 
communities and the agencies with which it relates.  Thus, the topic of community gatekeepers 
(including social workers) and how they assume responsibility for the privileges that come with 
one’s association with a particular social group identity is central to the discussion on 
accountability in community work.   

 
Through the use of examples from the literature, the use of previous master thesis and 

the application to field practice experiences students learn to define, design and implement 
practice strategies with persons from diverse backgrounds.  Within the Puerto Rican community 
experience it is common the need to deal with the development of specific community based 
programs or services for women, children and adolescents, elders and most recently Dominican 
immigrants.  Through field practice experiences students have had to address issues related to 
these groups’ needs and socio-political circumstances.  For example, the incorporation of 
Dominicans and adolescents into community organizations, power and communication 
dynamics between gender groups, and the development of needs assessments to gather 
information about the needs and resources of diverse groups within communities, in particular 
elders and children.  Some students have also developed leadership programs for youth, and 
supported community efforts to gain more participation over decision making processes in 
community schools.  

 
In 2006 students from the Community Social Work concentration, under the PINCEL3 

initiative, developed and implemented a three day residential workshop for leaders of the 
communities where they were doing their field practice.  One key element of this experience 
was that students made sure that the leaders invited to the workshops included a representation 
of the diverse groups in each community, in particular women, adolescents and Dominicans.  As 
they systematized the experiences one of the most significant findings was the acknowledgment 
of all leaders and organizers of the importance of including adolescents in community 
processes.   

 
Other courses in the concentration that provide students in community social work the 

opportunity to develop advance skills and practice strategies are the following: 
 
SW 6097: Political Process and Community Social Action in SW Practice – One of 
the objectives on this course is to examine the relevance of social action and handling of 
political processes to achieve institutional changes, as well as changes in social policies 
power relations that affect oppressed groups in the community.  The fight for social 
equality and against oppression along with the roles of the social worker as facilitator 
and ally in efforts of social change at the micro and mezzo level is addressed.  

                                                           
3 PINCEL was a three day Workshop sponsored by the School with additional Institutional funds planned and 
implemented by students, mainly in the Community Concentration, to bring together over 50 leaders from about 
six communities to deal with issues of alliance building, collaboration and social action.  
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SW 6327: Social Work in the Promotion of Local Community Economic 
Development – An objective of this course is to relate students with the work of groups 
within communities and projects of economic development taking into consideration 
issues of diversity.  Thus, for example, students study Cooperatives of Work for woman 
and adolescents.   
 
SW6066: Social Movements and Social Work is the course where the study of social 
movements, in particular Pro-independence, feminist, antiracist, indigenous, youth and 
students, and LGBT movements are discussed.  This course also addresses the issue of 
how to build alliances to construct a more pluralistic movement for social transformation.   

 
Populations-at-risk and Social and Economic Justice - Issues concerning populations at risk4 or 
oppressed communities are key  to the advance content in the area of Community Social Work, 
in particular issues concerning poor communities, as well as other oppressed communities such 
as woman, youth, elders, LGBT, and Dominicans.   Most of it is integrated through the courses: 
SW 6097: Political Process and Community Social Action in SW Practice, SW 6327: 
Social Work in the Promotion of Local Community Economic Development and SW 6097: 
Community Development and Processes.   

 
Factors that contribute to the oppression of diverse communities are addressed, mainly 

in the aforementioned courses, through the study of the history of those communities, its 
relation to the macro social context (including colonialism) and the analysis of how economic, 
social, political and cultural institutions hinder or promote accesses to needed resources.  For 
example, in the course SW 6097: Community Development and Processes students discuss 
and analyze how institutional, as well as internalized oppression impacts the community’s sense 
of power and their organizing capacity. This includes how group membership fosters access to 
resources.  On the other, in the course SW 6097: Political Process and Community Social 
Action in SW Practice students examine how to manage political processes as they relate to 
institutional changes and power dynamics that affect oppressed groups and communities.  

 
To address dynamics of power that hinders the communities’ capacity to develop its 

potential, self-sufficiency and interdependence, through these two courses, processes and 
models of social development, participatory planning, and social action are examined in depth, 
including the review of case studies from experiences from Puerto Rico and other parts of Latin 
America, as well as thesis presented by graduates.  More specifically in the course SW 6097: 
Political Process and Community Social Action in SW Practice students examine and 
develop knowledge and skills for the use of various strategies and tactics in social action such 
as advocacy, coalition building, negotiation, public debates, campaigns, and civil disobedience, 
among others. In the course SW 6097: Community Development and Processes students 
develop knowledge and skills related to the processes of popular education, leadership 
development, participatory planning, participatory action research, systematization, and 
accountability and gate keeping. All of these objectives are geared to advance social justice for 
oppressed communities. 

 
In addition, economic justice is also integrated in-depth through the course SW 6327: 

Social Work in the Promotion of Local Community Economic Development where students 

                                                           
4 Instead of the concept populations at risk, which derives from a Ecological Prevention Perspective in Social Work, 
we preferred to use the concept oppressed communities as it relates to critical theoretical perspectives. 
Throughout the description of the Community Advance Curriculum Content we will use the term oppressed 
communities.   
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are expected to develop knowledge, skills and attitudes related to 1) the functions of production, 
distribution and consumptions of goods and services; 2) the history of economic development in 
Puerto Rico; 3) the conditions that facilitate or interfere with the economic development of 
communities; and 4) the current tendencies of community economic development in a capitalist 
world system.  Through the course three main models for community sustainable economic 
development are studied in detail: cooperatives, workers own business, and small community or 
family own business, as well as the laws regulating this type of corporations, and the available 
private and public funding to promote them in community settings.  Students have the 
opportunity of visiting at least three sites and share with owner’s experiences in building the 
different types of community owned business.  The limits of economic community development 
within capitalist society and in a colonial territory of the United States are also discussed. 

 
All of these courses provide students with a better understanding of distributive justice, 

human and civil rights, and local, national and global interconnections of oppression.  The 
courses SW 6097: Political Process and Community Social Action in SW Practice and SW 
6097: Community Development and Processes emphases on the role of citizenship and 
agency in the fight for social, civil and political rights that would strength communities, as well as 
diverse groups within communities, to organize and claim their rights.   

 
Through the development of critical knowledge, skills, and attitudes in community 

organizing, social and economic development, and social and political action, from the 
standpoint of critical theories and perspectives, students are equipped with the necessary 
strategies to combat discrimination, oppression and economic deprivation through community 
social work.  

 
They also learn about advocating for nondiscriminatory social and economic systems 

which stand on key principles of community social work such as: citizenship, inclusion, 
pluralism, critical reflexivity, self-sufficiency, interdependency, collectiveness, sustainability and 
empowerment.   
 
Human behavior and the Social Environment - Rooted in the Human Behavior and the Social 
Environment foundation courses content, particularly in courses SW 6055 – Analysis of the 
Social Reality and SW 6057 – Comparative Analysis of Human Behavior Theories the 
advance curriculum in Community Social Work envisions the community as a human system in 
reciprocal interaction with the people who are members of the community and the social context 
in which the community is inserted. Therefore, the content of courses SW 6097 – Community 
Development and Processes and SW 6118 – Political Process and Community Social 
Action in the Practice of Social Work will deepen and broaden the discussion on the social, 
economic, political, and cultural factors impinging upon the community conditions and 
development, as well as the life circumstances of its members, and their capacity for social and 
political action. Course SW 6097 includes an intense coverage of the processes by which the 
community addresses it owns needs and faces those obstacles and limitations that hinder its full 
development and well being, whereas in course SW 6118 students assess the community’s 
resources and strengths to prevent and overcome community situations and problems through 
political action. In both courses the impact of socio-economic development policies in the 
country’s planning and community development, and the power dynamics that intertwine 
between the State, other institutions and popular sectors, including diverse social groups within 
the community, is analyzed as they pertained to either the community’s development or its 
political capacity for social action. Diverse philosophical foundations, theoretical concepts and 
methodological principles useful in understanding the interactions within, between and among 
community systems and to approach community development are discussed in both courses. In 
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course SW 6097 community development is understood from the prevention, anti-oppression, 
constructionist, and empowerment perspectives, whereas course SW 6118 builds meanly form 
critical theories and perspectives for social action. Associated to these perspectives are the 
following methodological principles: needs assessment, risks and strengths analyses, 
institutional analysis, community narratives, social construction analysis of power and the 
awareness, identification of the root causes of community problems, coalition building, 
mobilization, and interest groups, among others.  The knowledge of such theoretical frameworks 
and the skills developed to apply those methodological principles would enable students to 
contribute to the community’s organizing, sense of their own power and further development. 
 

The course SW 6327: Social Work in the Promotion of Local Economic 
Development critically analyzes the conditions that promote or hinder community economic 
development and employment, including on the one hand issues related to the Capitalist World-
System, the Puerto Rico’s Economic Development Project and Planning, and the US Economy, 
and on the other hand people’s ideas, values, beliefs, and behaviors regarding solidarity, 
collectivism, and sustainability in community economic development projects.   Students are 
encourage to recognize the importance of the economic function for people’s and community’s 
fulfillment and well-being, and its reciprocal relationship to the broader local, municipal, regional 
and international contexts. It is expected from the student to show capacity to asses these 
personal, community and social conditions and relationships, and to evaluate alternatives for the 
economic development, accordingly.  Similarly the course SW 6126 – Social Work with 
Groups will go in-depth on theories of human behavior, in particular general systems theories 
and ecological perspectives, to provide students with knowledge and skills to deal with issues 
relate to group members interactions, group formation, conflict resolution and task groups.  It 
also builds from socio-construcctionism and critical theories to address issues related to social 
networks, symbolic interaction, empowerment and social exchange in community groups.  
 
Social Welfare and Services  - The history of community social work, as well as the history and 
current structures of social welfare services in community settings is studied in-depth in the 
advance curriculum of community social work.  In particular, given the impact that Development 
Theory had on the World Bank initiatives, and its impact on the Social Work 
Reconceptualization Movement, had for Latin American Countries’ Social Work practice in 
communities, students have the opportunity of critically analyzed the structural changes and 
diverse perspectives in community development and planning through the second half of the XX 
Century to the present.  One of the objectives in the Course SW 6097: Community 
Development and Processes is to understand and critically assess the history of social and 
economic planning in Puerto Rico and its impact on social policies, institutions and power 
relations that affect community work.  In the course students analyzed how Development 
Theories and the colonial status have shaped social and economic planning and development 
as well as community practice in Puerto Rico.  This is contrasted with the influence that Friere’s 
Popular Education, Baro’s liberation psychology, and Fals Borda Participatory Action Research, 
among others, had on the Latin America Reconceptualization Movement in Social Work and the 
practice of community social work in Puerto Rico.   

 
The role of policy in community service delivery and practice for the attainment of 

personal and collective well-being is examine in three of the advance curriculum courses: SW 
6097-Community Development and Processes, SW 6097-Political Process and 
Community Social Action in SW Practice and SW 6327- Social Work in the Promotion of 
Local Community Economic Development.  Key policies in community work such as: Law #1 
of 2001 for the Integral Development of Special Communities in Puerto Rico and Law #81 of 
1991 for Autonomous Municipalities en Puerto Rico are studied in detail in course SW 6097-
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Community Development and Processes.;   laws regarding the establishments of 
cooperatives and corporations are examined in the course SW 6327 - Social Work in the 
Promotion of Local Community Economic Development.  All these laws, and others, have a 
direct effect in the development of community programs and services.  

 
Thus, knowledge and skills to understand these major community oriented policies are 

addressed in the courses through analyses of these laws, the discussion exemplary case 
studies and literature where its reaches, as wells as its limitations, are discussed.  For example, 
in the course SW 6097-Community Development and Processes four mayor policies are 
studied related to Special Communities5, Municipalities, Domestic Violence and Environment, 
along with critical articles on the issues from a Puerto Rican and a Latin American perspective, 
and case studies from Puerto Rico.  An important aspect is the discussion of these policies and 
how it relates local community based programs to national and global designs, taking into 
consideration liberal and neoliberal policies’ impact on the privatization of services and the 
growth of the so called “Third Sector” and the “non-for-profit” community based organizations.   

 
This requires the development of knowledge and skills to analyze the relationship of 

organizational, local, national and international issues in social welfare policy and social service 
delivery in community settings. Thus, examining experiences at the local community level, 
taking into considerations national and federal laws, and relating these to global policy 
developments as well as the experiences in other localities in Latin America provides students 
with a more complex understanding of the relationships between local stories and global 
designs. 

 
In the course SW 6097-Political Process and Community Social Action in SW 

Practice students must demonstrate understanding and policy practice skills in regards to 
community economic, political and organizational systems. Two of the course objectives are to 
develop knowledge and skills related to: 1) the political process and social action relation to 
social policy, social reality and the practice of social work, and 2) the political process in the 
development of preventive policies to improve the communities’ quality of life.   

 
The use of policy practice skills to influence, formulate and advocate for policy consistent 

with social work values in community settings is encourage through special projects coordinated 
with community groups, in their field practice, and in response to social issues of interest to the 
profession.  For example: students in the course SW 6097 - Political Process and Community 
Social Action in SW Practice during the 1st Semester of Academic Year 2008-2009 supported 
the campaign of a group of community leaders in Vieques whom registered a local party, MAVI, 
to have candidates elected from the community in the Municipal Assembly in order to influence 
the development of social and economic policies consistent with the ideal of integral and 
sustainable development for the island.  During this same semester, in the course SW 6097: 
Community Development and Processes, students developed a workshop to bring together 
the leadership of the various community field practice centers to reflect on internal dynamics 
within community organizations that sabotages the communities’ capacity to produce a 
significant impact on policy issues that affect the community.  Students in the community 
concentration whom are doing their field practice have identified the need to bring together the 
communities where they are doing their practice to address policy issues that are common to all 
communities, and that would support coalition building and a better working relationship with the 
academy. This was the motivation behind the previously discuss 2006 PINCEL program, and 

                                                           
5 Special Communities is the concept used by Law #1 of 2001 for the Integral Development of Special Communities 
in Puerto Rico to refer to poor communities. 
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the more recent workshop on Auto-sabotage.  This is a demonstration on how students and 
professors come together with community liaisons and leadership to build the relationships 
needed to be a significant policy advocate at a regional and national level.   

 
Through these efforts students have had to identify financial, organizational, and 

administrative processes to plan and implement the workshops and special projects.  In both 
cases students were in-charge of all processes including fund-raising, workshop agenda and 
dynamics, local and food arrangements, promotion and recruitment, delivery of workshops, and 
evaluation.  Professors have served as mentors and overseers, but students have being the key 
players on these initiatives.  
 
Social Work Practice -  The School understands that the purpose of the Social Work profession, 
as stated on its mission, is to actively collaborate in processes of personal and collective 
transformation to construct a just and equitable society, free of oppression.  To this end all three 
aspects of the education in community social work – 1)Theoretical-methodological; 2)Technical-
operative, and 3) Ethical-political – are directed towards a critical understanding of social, 
political, economic and cultural factors affecting communities well-being and development, as 
well as the complexities present in the relationships between structural constructs and human 
behavior.   

 
In addition, to the course SW 6092 - Advanced Professional Practice Foundation Course 

(Community Practice), all advance content courses are based on the understanding that 
community work is based on the recognition that people, families, groups, communities and 
organizations have strengths, capacities and resources to develop, confront and construct 
effective responses to social injustice and oppression.  

 
In order to develop knowledge and skills to with individuals, families, groups, 

organizations within community context the following intervention models and topics in 
community practice are studied: 

 
SW 6097-Community Development and Processes - Popular education; 
Empowerment; Participatory planning; Leadership development and share responsibility; 
Arts in CO; and Inter/multi-disciplinary work. 
 
SW 6097-Political Process and Community Social Action in SW Practice- Context 
and actors in political processes and social action; Strategies and tactics in social action 
– advocacy, networks and alliances, negotiation, testimonials, media campaigns, 
petitions, bureaucracy and institutional accountability, organization of activities, civil 
disobedience, political parties activism, fund raising, and legal actions; and Biographies 
of social activist 
 
SW 6327-Social Work in the Promotion of Local Community Economic 
Development - Critical debates on community economic development (CED), 
sustainability, economic solidarity and just commerce; Group work in CED; Alternatives 
CED models – cooperatives, workers owned enterprises, community enterprises and 
self-employment; and Phases in CED projects. 
 
SW 6126-Social Work with Community Groups - Tasks oriented model in group work 
– Committees, councils, interdisciplinary work teams, board of directors, advisory 
boards, social action, commissions, social networks, and coalitions; Group processes 
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and democratic decision making; Leadership development; Organization of small group 
meetings and community assemblies; and Documentation and accountability.  
 
In all advance content courses the issues of relationship building with leadership, 

community residents or participants, government representatives and members of other interest 
groups are addressed.  These issues include: trust building, appreciation for diversity, critical 
honesty, democratic decision making, accountability, and respect for communities’ ownership of 
the processes.  In addition, the roles played by community social workers in community 
development, social action, economic development and group processes are discussed, as well 
as the dilemmas and controversies relevant to each area of CO.  Particular attention is also paid 
to power relations and either autocratic or paternalist views of the community social worker in 
respect to the community and his or her role.  

 
Collecting and assessing information is studied in depth in the courses SW 6126 -Social 

Work with Community Groups and SW 6097- Community Development and Processes.  
On these courses students must developed skills on writing and organizing reports; preparation 
of group histories, and group/community portfolios in which agendas, minutes, documents, 
pictures, videos are included.  Systematization, as the systematic process of collecting, critically 
analyzing and reflecting upon community work practice and social work intervention in 
collaboration with community members is also stressed.  The interest on this particular form of 
assessment in community practice provided the opportunity for the creation on an Independent 
Study Course on Practice Systematization (SW 6345).   

 
Identifying issues, problems, needs, resources and assets in communities is central to 

community development, social action, and economic development. Thus, three courses in the 
advance community social work curriculum addressed these issues through the following 
content areas:   

 
SW 6097-Community Development and Processes - Community self-assessment – 
resources, needs, power dynamics; Participatory action research; and Participatory 
planning. 
 
SW 6097 - Political Process and Community Social Action in SW Practice- Actors in 
political processes and social action – resources and assets; Issue identification and 
mobilization building on community resources and assets; and Knowledge as power in 
community social action: understanding needs, interests, problems, profile, and public 
policies  
 
SW 6327- Social Work in the Promotion of Local Community Economic 
Development - Generation of project ideas based on community’s interest, resources 
and assets; Viability studies; and Assessment of conditions that facilitate or impede 
community economic development efforts within communities – goal setting, individual 
and collective attitudes, isolation or social movement.  
 
In addition, in field practice, students must integrate research in community work by: 

identifying relevant community characteristics, and knowledge about the communities through 
needs assessments, communities’ profiles, self-diagnosis, and participatory action research.  
Students, must also evaluate their professional intervention and the effectiveness of their 
practice according to established objectives in the community work plan, involve community 
members in these evaluations in all aspects, promote the use of the findings in setting up new 
or revised objectives and community plans, and furthermore promote the systematization of 
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community work. Students are also encourage to apply empirical knowledge in their filed 
practice by utilizing and analyzing research conducted by different disciplines and the 
applicability of best practice models in community settings.   

 
Students in the community concentration are consistently involved in the analysis, 

advocacy and assuming leadership roles in policy and services due to the settings in which they 
do their field practice, and also because of their commitment to issues of social and economic 
justice in the larger society.  Many of the policy issues in which students get involved are related 
to poverty, urban planning and environment.  Students have assumed leadership’s roles in 
organizing communities to demand and defend their rights.   

 
In addition, promoting social and economic justice almost comes natural to students in 

community social work.  Their commitment usually surpasses their field practice responsibilities.  
They are always actively involve in the Federación de Estudiantes de Trabajo Social (FETS – 
Federation of Social Work Students), generally assuming key positions on their board and given 
hours of volunteer work.  Through the FETS they involve themselves in issues of great concern 
to the student body and the general society.  In the last few years they have actively participated 
in protest against: a resolution that makes same sex marriage unconstitutional, the raise in the 
tuition of the University of Puerto Rico, the imposition of a sales tax, the construction of mega 
projects in beach areas and public domain land, the dismantling of laws to protect land use, the 
efforts to privatized the University of Puerto Rico, among many others.  They have also 
supported diverse causes to defend the rights of workers, residents in poor communities, 
teachers’ union, women and the GLBT community.  Faculty in the community social work track 
support these efforts and encourage students to bring these experiences to class discussions or 
to organize site visits or special projects around these issues.  That is specially the case with 
the course SW 6097 - Political Process and Community Social Action in SW Practice.  
 
Research - Students on this concentration are encouraged to use research methodologies in 
course projects and field practice experiences such as in community’s needs assessments, 
systematization of field practice experiences, and program evaluation.  Through the research 
thesis experience in the area of community social work, students are prepared to develop, use 
and communicate empirically based knowledge, including evidence-based interventions.  These 
thesis have made a significant contribution to the field given the fact that community social work 
in Puerto Rico is not widely known.  Additionally, some of these theses have made significant 
contribution to community organizations and groups. Such is the case of thesis that conduct 
community needs assessments or systematization of community’s experiences.  These theses 
provided participant groups the opportunity to reflect on their own processes and to gather 
important knowledge about issues of importance to their own  
communities.  

 
In addition, through the course SW 6097- Community Development and Processes 

students most review thesis presented by previous graduate students to analyzed community 
processes related to aspects of social planning.  These have included the following thesis:  

 
Pagán Quiñones, Yesica y Jessica Torres Rodríguez, Rebecca Vázquez Olivero. (2004) 

Al son de las comunidades especiales erradicando la pobreza : estudio 
exploratorio descriptivo de la opinión de los y las participantes del Programa 
Nacional de Formación de Líderes Comunitarios de la Oficina de Comunidades 
Especiales de Puerto Rico sobre el conocimiento adquirido, la participación 
comunitaria y los cambios observados en la comunidad en Puerto Rico a mayo 
de 2004.  (Poverty and Special Communities) 
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Santiago, Yesenia y Sussana Kinard Coenaga (2000) Participación ciudadana en Puerto 

Rico: Procesos de participación y percepción ciudadana en los Municipios 
Autónomos de Bayamón y Carolina.  Río Piedras, PR: Tesis de Maestría 
Escuela Graduada de Trabajo Social Beatriz Lassalle, Universidad de Puerto 
Rico  (Citizen  Participation and Municipal Autonomy)  

 
Hernández Rodríguez, Frances y Cynthia Román Hernández, Brenda L. Vargas Ramos 

(1999) Encuentros y desencuentros entre los feminismos y el trabajo social en 
torno a la violencia doméstica: aproximaciones a la violencia doméstica como 
fenómeno discursivo desde tres ejes de análisis: las tecnologías del género, los 
saberes teóricos/prácticos de trabajo social y los entendidos de las prácticas 
jurídico-estatales, a mayo 1999.  (The discourse of domestic violence) 

 
Ayala Cruz, Vanessa y Astrid D. Maldonado de Jesús, Alba N. Toro Rivera. (2003) 

Montaña arriba se cosecha otra historia: sistematización de estrategias de 
organización y movilización, procesos educativos y desarrollo sustentable en la 
experiencia comunitaria de Casa Pueblo en Adjuntas, Puerto Rico a mayo de 
2003. (Systematization of mobilization and community organizing strategies) 

 
In community social work two research methodologies are fundamental, among others, 

to organizing –Participatory Action Research and Practice Systematization. Both are 
emphasized in the course SW 6097- Community Development and Processes to provide 
students with knowledge and skills in the use of research in community context to initiate 
change; improve practice, policy and social programs; and to evaluate their own practice.  The 
interest in the systematization of practice as produced three thesis using this methodology and 
a new course to be offered on the second semester of academic year 2008-09.  Students are 
also encouraged to systematize their field practice experience and to promote the use of 
participatory research perspectives in the work they do with community members.  For example 
students have carried out needs assessment with the participation of community members in all 
the stages of the research process and the subsequent action planning.   

 
 

Administration of Social Programs  

 The advanced curriculum of Administration of Social Programs and integrates in-depth 

discussion of content on professional values and ethics, diversity and social and economic 

justice related to social welfare and services and social work practice. This content is furthered 

reaffirmed during the field education practice. Historically, the Beatriz Lassalle Social Work 

School is founded in a curriculum sensitive to the analysis of changes and transformation of the 

Puerto Rican society. This particular curriculum sees those transformations thru the changes of 

social organizations, work structures and the structure of welfare services. The consequences 

for society and the inter-connection of wellbeing of the people served and providers of services 

are also examined.  This concentration area responds to the need to prepare students with 

knowledge and skills to assume management and administration responsibilities within the 

structure of welfare services delivered, from the social management perspective.  
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 Concentration objectives 
 
The professional training in the Administration of Social Programs Concentration is directed to 
prepare students who can:  
 

1. Examine organizational theories and models and their application to the 
administration of social welfare service organization within the Puerto Rican context.  
 

2. Recognize the analysis of social policy as an essential component in the 
management and administration of social services in order to achieve individual and 
social transformation. 
 

3. Analyze the manager's role and the administrative processes executed by social 
workers in the administration of public or private social welfare services 
organizations.  
 

4. Distinguish the educative, administrative, psychological and ethical components of 
the process of personnel supervision and it's application to organizations of social 
welfare.  
 

5. Recognize research as an essential component in the practice of administration of 
social services in order to critically analyze the social, economical, political and 
cultural dimension of management process.  
 

6. Understand the importance of team work with community groups to contribute to the 
democratization of spaces and processes of social participation.  
 

7. To assume transformative leadership while participating in interdisciplinary groups. 
 

8. To intervene from a ethical- political approach in the dynamics of organizations, that 
arise from processes such as the distribution of power, decision-making and intra-
organizational conflict. 

 
 
Conceptual framework 
 
 The administration of social services is defined as a social work practice that is 
performed in collaboration and interdisciplinary coordination that involves all members of a 
given organization in the process of defining its goals, planning, implanting as well as the 
process of evaluation and modification of the services. In this sense, the emphasis of the  
specialization area addresses the totality of activities of an organization that provides social 
welfare services that are necessary to transform social policies, so they can be responsive to 
the interest, need and rights of program participants.  
 
 The concentration in Administration of Social Programs has been offered since 1990-91. 
It was developed around the need to prepare social workers to occupy positions in the field of 
social welfare service management and administration. At present this area of specialization 
aims to prepare graduates for advanced practice in social work administration and management 
in order to assume such leadership positions as managers, administrators, and supervisors, in 
social welfare programs in Puerto Rico. Building on foundation content, the concentration 
provides students with the specific knowledge and skills required of a manager or administrator 
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making emphasis on program design and development, management information system, 
program evaluation, and supervision based on team building approach thru consulting boards, 
citizens committees and legislative assemblies, among others. Attention is placed on the 
differential approach to social work management in the public vs. the nonprofit organization. 
 
 The open system approach is used as a symbolic representation of the fragmentation of 
the social construct reality and perception of the structure of society and welfare services. This 
serves as an instrument to prepare managers, administrators and supervisors with clear view of 
people in organizations as purposive actors with imagination, intuition, curiosity and motivation, 
to create and transform welfare organizations. Building on this conceptual model, the curriculum 
also motivates students to become aware of personal values and the way they can influence the 
professional practice. Also the curriculum stimulates in-depth discussion to analyze dilemmas 
that can arise from administration and supervision practices, especially those related to gender, 
race and cultural diversity. Students are sensitively prepared to consider that managerial and 
administrative practices should ensure that social services meet the needs of groups served 
and are culturally relevant. 
 
 Critical analysis approach is also used as a theoretical framework to discuss 
organizations and welfare system in the contemporary global economy.  Implications for 
management and administration is also discussed as they confront complex problems and 
dynamics and controversial issues that comes from the view of society as an open market 
system, as opposed to a holistic view of society based on solidarity, cooperation and social 
economy. Within this holistic view, environment of welfare organizations are seeing as a 
complex net of interactions, connections, with diverse views of reality, values and ideas that 
possess challenges for management and administrators. Organizations are also seen, as the 
place to develop strategies to combat discrimination, oppression, and economic deprivation. 
 
 Teaching curriculum content within this area of specialization includes such topics as, 
social management, planning, supervision, institutional transformation and programmatic 
reorganization of agencies and social service community programs, control (programmatic 
monitoring; financial monitoring) as well as content on ethic, politics, economics and social and 
legal issues. The area of emphasis locates the social work practice in administration within the 
systemic perspective and integrates elements of macro-theory approach to the directed practice 
in order to achieve and effective administration of social services that promotes individual and 
collective transformation. Efforts are set to distinguish between management and administration 
referring to the first, as the dynamic processes of interaction between organization and its 
environment in order to attain goals and the activities to provide direction to the programmatic 
and administrative transformation of organization. Administration refers to the handling of the 
means to attain institutional goals (financial, technological and information resources). Human 
talent as institutional resources are considered the most valuable resource for the organization. 
So the development of skills to create team work, cooperation, and conflict management, 
constitute essential curriculum contents to develop appropriate worker to worker and client to 
worker relationships.  
 
 The liberal arts perspective constitutes the interdisciplinary framework integrating the 
concentration with knowledge based in the social sciences and humanities, particularly the 
areas of sociology, political science, psychology, economy and history.  This framework of 
reference allows students to understand human diversity and social environments, which serves 
as a foundation and fosters the acquisition of skills required of administrators in social welfare 
service organizations.  
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 The Administration of Social Programs Concentration is generally built on, and 
integrated with, all of the professional foundation areas: Human Behavior and the Social 
Environment, Social Research, Social Work Practice, Field Practicum and Social Welfare Policy 
and Services.  However, the concentration mainly rests upon the professional foundation area 
of Social Welfare Policy and Services.  As previously described, The Social Welfare Policy and 
Services foundation area provides students with basic knowledge and skills in policy analysis 
and practice. These are central to social work administration.  
 
 The Human Behavior and Social Environment foundation area also constitutes a vital 
link for students in the concentration as it provides a continuum of human and social systems, 
necessary to understand and intervene with individuals and the organizational context.  The 
Social Research foundation area fosters students’ appreciation and understanding of the 
research endeavor inherent in the multiple administrative processes and functions performed by 
social workers.  Additionally, it provides a methodology to evaluate social programs and 
services vital to achieve change in social policies and programs.  
 
 The Social Work Practice foundation area, specifically the Advanced Professional 
Practice III Course (SW 6093) is particularly relevant for students of the concentration.  This 
course introduces the basic elements of administration of welfare service organizations, which 
assist students in defining their area of concentration as well as understanding the 
organizational environment and tasks they need to deal with during their first field placement.  
(Organizational Context- Level I).  
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 Concentration content and design  

Administration of Social Programs – Full-time Regular Program 

SW 6027 Advanced Field Practice in Social Work II: Administration 

SW 6028 Advanced Field Practice in Social work III: Administration 

SW 6099 Management in the Social Programs Organizational Context 

SW 6117 Social Work with Groups in the Administration of  Social 
Programs 
 

SW 6229 Supervision in Social Work 

SW 6288 Program Evaluation and Proposal Development 

SW 6900 Comprehensive Examination 

SW 6131 Research Seminar and Thesis I 

SW 6132 Research Seminar and Thesis II 

SW ____ Elective Course 

SW ____ Elective Course 

 

SW 6093- Advanced Professional Practice in Social work III is an introductory course in 
management and administration, and it is required for all students. For students in the 
concentration area of Administration of Social Services, it is a prerequisite for concentration 
courses. This course provides students with the knowledge about the organizations, based on 
the legal, ideological, and policy context in which social workers render services. The students 
develop insight about how management practices transform their clients’ life conditions, quality 
of services, and their ethical- political role as employees.  Course content focused on the power 
of organizations to influence the social, political, economical, and technological forces. The 
reciprocal interaction between individuals and organization is also discussed.  
 
 This course emphasizes on administrative concepts and theories, that serve as tools for 
assessment of organizational structured and interactions, from a historical perspective. It 
includes the discussion and analysis of the transitional processes of social workers’ move from 
direct service roles and functions, to an administrative or supervision job position. Ethical issues 
are also examined, and the implications of administrative practices for the quality of services 
offered to participants, are also included. Content promotes that students can assess the 
importance of organizations for participants’ exercises of their citizenship, in relation to 
constitutional rights thru democratic processes. As such, the content of this course contributes 
to the development of social worker students’ basic administrative and supervisory skills, when 
their concentration is not Administration of Social Programs. 
 
 The course reflects the historical development of complex organizations. In also reviews 
the roles of community base organizations in social welfare services. The course is theory 
oriented and the importance of research and foundations skills and knowledge is also 
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recognized. The student is exposed to possible administrative roles, particularly those which 
relate to social policy development and supervision of direct service practice. The course 
discusses modern managerial concepts, and how these relate to students’ experiences. 
Management, administrative, and supervision’s role and functions are discussed, in relation to 
decision –making processes within the organization. The course also intends to get the student 
identified with the supervisory roles as tools for the achievement of goals for social and 
economic justice in social welfare services.  
 
 The knowledge and skills for administrative social work practice, is presented in this 
course through the analysis and application of diverse theoretical frameworks, including a 
historical review of administration development perspectives, such as the classical ones: 
bureaucracy, scientific management and human relations theory, and system approach. 
Students are also introduced to social management concepts and organizations as a social 
construction in a post- modern society. Different educational experiences are included in order 
to integrate theory, research and practice. Some of these are: classroom analysis of students’ 
personal log where he or she applies concepts to their occupational life or field instruction; oral 
presentation to analyze research outcomes and practice issues, and visits to organizations for 
observation of administrative roles. Practice skills are taught, through the analysis of the 
organizational context, of the students’ employment setting. It also analyzes the social workers’ 
role as administrators in the different stages of the program’s development.  
 
 The first course required within the concentration, SW 6099 -Management in the 
Context of Social Service Programs has as its main goal to provide academic activities for 
students to advance knowledge, and skills and to develop attitudes that allow them to assume 
leadership positions as social work management and administrators of social service programs 
in the context of Puerto Rican reality. The course promotes that the student position him/herself 
in a proactive approach to social policy changes in the context of the organization. The impact 
of the market and political forces will be analyzed in opposition to organizational transformation 
in order to respond to clients needs. This analysis will include the theoretical and conceptual 
foundations that sustain the social work administrative practices, from an open system approach 
that offers the potential to tie the organization to its external environment. 
 
 The relationship between social policies and management, and its related social welfare 
services and programs, are also examined from a critical perspective. Changes in the 
administration of social programs due to globalization and neo-liberal policies, including the 
privatization of services, are discussed. The course emphasizes the implementation phase of 
program delivery of services as a vital part of the ongoing policy process.  
 
 Focus is also provided to the political dimension of leadership and the diverse forms of 
participatory in organizational decision making processes, including interdisciplinary team work, 
the role of labor unions and inter-organizational cooperation. Ethical issues and social 
commitments are examined related to the participation of private organizations in matters of 
welfare. Emphasis is also placed in the strategies to deal with the effects of these policies upon 
social work administrative and supervisory roles, and the contradictions faced by the 
administrators in term of values- ethic, ideology and philosophy of social work.  The role of 
policy in service delivery and practice and attainment of individual and social wellbeing is also 
examined. 
 
 Course work on SW 6229 - Supervision in Social Work, emphasizes supervisory 
process as an opportunity for human development. Students build the human relations skills of 
trust, openness, and mutual respect within a perspective of supervision as an interactional 
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process. Content focuses on the educational, administrative and psychosocial components of 
the supervisory process, as well as models such as individual, peer, group and tutorial 
supervision. Students discuss methods of supervision, such as the educational diagnosis, 
supervisory techniques, recording supervision conferences or meetings, and the preparation of 
supervisory and evaluative reports. The supervision course also equips students with content 
regarding the implementation of social policy and services from a supervisory and middle 
management perspective.  
  
 SW 6117- Social Work with Groups in the Administration of Social Programs deals with 
social work groups skills in the administration processes. The focus is on the uses of group 
methodology as an instrument to provide for transformation of organization’s structure for the 
improvement of quality of services. The course analyses diverse theories and framework for 
working with groups as they apply to the organization context. Also the course emphasizes in 
the discussion of the importance of different types of groups for management and 
administration, group development, roles and techniques in the context welfare programs and 
services. The course goal is to provide knowledge and develops skills that prepare social work 
students to manage changes in organization. Group methodology within the context of 
organizations is provided as an additional tool to support the effectiveness of the professional 
practice, as well as to collaborate with other professionals within or out of the organization. The 
course is supported by up to date knowledge that comes out from the results of recent 
research in the area that promotes the research to improve skills.    

 
 In SW 6288 - Program Evaluation and Proposal Development students in the 
concentration area are encourage to use skills and knowledge to develop conceptual and the 
theoretical models, for social welfare program evaluations. The course examined the 
importance of program evaluation, design and implementation of social policy and related 
decision making based on collecting and assessing information identifying, analyzing, and 
implementing empirically based administrative and managerial interventions. It also promotes 
the analysis for diverse frameworks for evaluation processes and evaluation methods. It 
provides a conceptual and theoretical ground for design, implement and develop of program 
evaluation and services. 
 
 Other elective courses within this concentration curriculum are: SW 6058 - Social Work 
and Human Behavior in Organizations; SW 6230 - Direct Service Staff Supervision in SW; SW 
6301- 6302 - Social Work in the Context of Work and Occupations; SW 6326 Legal Aspects of 
Social work and Administration helps students to identify, issues, problems, needs, resources 
and assets of organization to promote social and economic justice by developing appropriate 
client- worker relationships.  
 
 
 Compliance with Educational Policy  (4.0 – 4.6). 
 
Administration of Social Programs and Services prepares competent and effective 
professionals, for advanced practice as managers, administrators and supervisors, within public 
or private agencies and programs for social welfare services. Through the skillful use of theories 
and methods it is intended that social work students provide leadership for institutional 
transformation and the structure of social services delivery. The program is designed upon the 
curriculum in relation to professional foundation: 
 
Values and ethics -  The concentration area of Social Program Administration has among its 
purpose to help students become aware of personal values as they relate to management and 
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administration of social services delivery. Ethical dilemmas are discussed throughout all the 
courses. Thou it is particularly important for course SW 6093 Professional Social Work Practice 
III (Administration) where students are acquainted with the Social Work Code of Ethic, 
Government Law of Ethics, and how they relate to administration practices. Special class 
activities are designed for these purposes.  Students should develop, and demonstrate interest 
and attitudes to promote the values of the profession, through class discussions and case 
studies. Throughout these activities, students develop insight about how management practices 
affect program participants, services, and their ethical- political role as employees. Course 
contents promotes that students can assess the importance of organizations for participants’ 
exercises of their citizenship in relation to constitutional rights thru democratic processes.  
 
Diversity - Educational activities within the concentration area, promote understanding, 
affirmation, and respect for people from diverse backgrounds. Courses contents provide for in- 
depth analysis of social, political, economical and cultural factors that foster structural forms of 
discrimination and oppression. Issues of gender in administration, as well as issues of race, 
ethnicity, homophobia, and marginalization are discussed in order to evaluate the extent to 
which social services meet the needs of groups served, and are cultural relevant. SW 6099 
Management in the Context of Social Service Programs, and SW 6229 Supervision in Social 
Work, include such topics of discussion as gender and implications for supervision and 
management roles expectations. The challenge of being a woman in traditional male role within 
the structure of work and, occupation, is deeply discussed. Issues as sexual harassment and 
the legislation to prevent and manage such problems in the context of social welfare services, 
are analyzed. In course SW 6229, Supervision in Social Work, students get acquainted with 
related legislation and strategies to deal with these issues in the context of supervision of direct 
service. The topic is also discussed in others concentration courses, including SW 6301, and 
6302 occupational Social Work Practice, and SW 6326 Social Work in Legal Context, which are 
concentration’s electives, and open to students from other concentration areas. Case study and 
literature review is used as an educational method to develop skills and knowledge on the 
related topics of work and gender, aging, race and cultural diversity.  
 
 Puerto Rico is not a homogeneous society, people of diverse national origins conform 
the Puerto Rican society. Some of these groups are from Caribbean origin, especially from the 
Dominican Republic, Haiti and Cuba. A major component of dealing with the issues of diversity 
has to do with the expectation that students will learn to recognize the diversity within and 
between these groups, in order to help them develop skills to define, design, and implement 
practice strategies sensitive to these differences as well as communalities.  
 
 Immigrants present different economical and educational backgrounds, and occupy 
different positions and contributions to the economic, social and cultural life of the Puerto Rican 
society. Students are encouraged to see the differences and their implications for supervision, 
management and administration as well as services design and planning for these groups. More 
important is to help students to become aware of personal and professional values and reaffirm, 
value and respect the contribution of people from diverse backgrounds to the society. Diversity 
is also emphasize as an issue of respect to the dignity of people holding different believes and 
value system. To this respect SW 6229- Supervision in Social Work discusses diversity in the 
context of the implications of power and authority for supervision and professional performance 
to promote understanding, affirmation, and respect for people from diverse backgrounds and 
political thinking. 
 
Human Behavior and Social Environment - Course content is focused on the power of 
organizations to affect the dynamic of social relations and its effect on people’s welfare and 
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development across its life span. Through critical analysis the ways in which social systems 
promote, deter, or maintain health and well-being, is also discussed. SW 6058 Organizational 
Behavior and Social Work provides an in-depth discussion of issues such as mobbing, sexual 
harassment, burn-out as a result of unattainable program or agency’s goal, excessive work load 
and expectations, promoted and enforce by managerial and supervisory practices. Students are 
encouraged to observe and analyze issues such as bureaucracy and the organization’s 
limitation for change and transformation in the political, sociological and psychological process 
of caring for the participant’s needs and the quality of rendered services. This is a central topic 
in SW 6099 Management in the Context of Social Service Programs. Foundation content of 
human behavior is used to explain the effects of the reciprocal relationships between human 
and social environments including social construction of relations in organizations. Empirical, 
political, and sociological theories and knowledge on interactions between and among systems 
are used to discuss content on welfare policy, and to observe behavior in the context of the 
environment of organizations. Sociological and psychological theories such as system theories 
and social construction of reality are conceptual tools to develop awareness of behavior in 
organizations. They are also used to define and explain models of supervision and intervention, 
and the relation between the participants and social workers. 
 
Social Welfare Policy and Services - History of social work and current structures of social 
welfare service is discussed in SW 6093- Advanced Professional Practice in Social Work 
III. This is an introductory course in management and administration and is required for 
all concentration students. This course content runs upon foundation course SW 6065- 
Social Welfare Policy and Services and SW 6055- Analysis of Social Reality.  It 
emphasizes administrative concepts and theories that are the bases for the assessment 
of organizational structure of social welfare services, from a historical perspective. The 
course reflects the historical development of complex organizations in relation to social 
welfare policy and services. 
  

The role and the structure of welfare organizations, programs and services in Puerto 
Rico, are viewed as a result of state ideology of a capitalist society. Welfare organizations are 
seen as the locus for policy implementation and transformation. In a reciprocal form, the role of 
policy in service delivery, professional practice and the attainment of individual and community 
social wellbeing is presented in the content of SW. 6099 Management in the Context of Social 
Service Programs. Students are expected to understand the economic, political and social forces 
that intervene in the development, and the particular form of social policies and the structure of 
service programs. It is also expected that students recognize the political process as it manifests in 
the context of social service and complex organizations.  The outstanding strength of this course 
is the presentation of an interdisciplinary perspective, along with a conceptual base for critical 
analysis.  Students become familiar with this analytical tool to examine social policies in a 
comparative framework (Puerto Rico, United States, Europe and Latin America), which stimulates 
a discussion of alternative ideologies, value systems and political processes for services that 
promote social and economic justice.   
 
Social Work Practice - Concentration area in Administration of Social Programs and Services 
anchored in purposes of social work profession and integrated content on knowledge and skills 
to work with groups, organizations and communities to promote and implement social policies 
that respond to the needs of program participants. This area of concentration focuses on 
preparing social work students, to occupy administrative and supervisory positions. It 
emphasises in developing, analyzing, advocating and leadership for policies and services. The 
political dimension of leadership and the diverse form of participatory decision making in 
organizations is emphasized, including team work, the role of workers union, and inter-
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organizational coordination. Finally, this area of concentration also analyzes from a critical 
perspective, the social and ethical responsibilities of social work managers and administrators 
participating in social welfare services, provided by for profit organizations.   
 
 For example, SW 6117 Social Work with Groups in Administration deals with skills and 
knowledge to work with groups in administration and supervision. The focus goes to develop 
group methodology as an instrument to promote transformation of the organizations structure in 
order to improve the quality of services. The course uses group methodology, to provide the 
students with additional tools to support their practice and to collaborate with other professionals 
in the context of organization. Specially, the uses of group work in settings, where team work is 
essential to achieve the quality of social welfare services.  
 
 SW 6288 Program Evaluation and Proposal Development provides students with 
knowledge and skills needed in order to conduct evaluative research and develop proposal for 
social welfare services within the Puerto Rican institutional setting. It also provides the tools for 
social workers to evaluate program outcomes and practice effectiveness and to provide 
consultation services. In addition, contents include knowledge about fiscal administration and 
budgeting, programmatic administration, and legal and social responsibilities and commitment 
to manage social welfare programs and to participate in the transformation of the individual and 
collective life of the Puerto Rican society. 
 
 On the other hand, SW 6229 Supervision in Social Work includes the discussion and 
analysis of the transitional processes when workers move from direct service roles and 
functions, to administration, and supervision, as a way to develop strengths, capacities, and 
resources of clients systems. It reviews the role and development of community base 
organizations in social welfare services. The student is exposed to possible administrative roles, 
particularly those related to supervision of the direct service practice. The course discusses 
modern managerial concepts, and how these relate to students’ work experiences. As part of 
the managerial level, supervision as social work practice is discussed, particularly in relations to 
decision–making processes within the organization. The course also intends, to get the student 
identified with the supervisory and managerial role to facilitate the achievement of goals and 
processes related to social welfare services.  
 
 Knowledge base for social work practice is presented in SW 6099 Management in the 
Context of Social Service Programs through the analysis and application of diverse theoretical 
frameworks, including a historical review of administration development such as the classical 
ones: bureaucracy, scientific management and human relations theory, and system approach. 
Students are also introduced to social management concepts and organizations as a social 
construction in a post-modern society. Different educational experiences included in the 
educational plan, which integrate this knowledge base to research and practice wisdom. Some 
of these are: classroom analysis of students’ personal log when he or she applies concepts to 
their occupational life or field instruction; oral presentations to analyze research and outcomes 
and practice issues, visits to organizations for observations of administrative professional roles 
and the integration of conceptual frames to organizational dynamics. Practice skills are taught 
through the analysis of the organizational context of the students’ employment. It also analyzes 
the social workers’ role as administrators in different stages of program development.  
 
Research - Social research is central to the Administration of Social Programs and Services 
concentration area. Students demonstrate research skills and knowledge as they apply to 
discussion topics pertaining to substantive content in management and administration of social 
welfare programs and through their thesis work and final project. Such thesis work uses 
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qualitative and quantitative methodology for research observation, analysis and 
recommendations. Thesis work in recent years lead to research topics such as: perception, 
skills, knowledge and formal education of administrators of  long care institutions for elderly in 
Puerto Rico; jobs descriptions and performance of school social workers; child welfare policy 
implementation in community programs and agencies; models of administration used by social 
workers in supervision and managerial position, social work management of labor welfare 
environment and issues such as burn out, sexual harassment, discrimination, job satisfaction 
and program evaluation. 
 
 Course content is also based upon foundation courses on theories and research 
knowledge as they apply to the core interest’s area of management and administration. These 
are used as tools for discussion, analysis and classroom activities or assignments. Research 
methods such as direct observation, official documents analysis, interviews and focus groups 
among others are use for class room activities and research monograph on diverse 
administration topics. Issues as confidentiality, research ethics and the need for documentation 
are emphasized. 
 
 As mentioned before, courses within the concentration view research methods as a 
continuous thread running through course content and field education practice.  As an example 
the course SW 6288 – Program Evaluation and Proposal Development, presents an 
organizational perspective regarding the role of research methodology applied to social work 
administration.  This course prepares students to develop, use, and communicate empirical 
based knowledge and evidence-based interventions in consulting services. These skills are 
further advanced in elective course SW 6058 Social Work and Human Behavior in 
Organizations where knowledge and skills are developed for analysis of the culture of 
organization, communication system in organization, administrative structure and effectiveness 
of organization among others. Research that provides high-quality services, initiates changes, 
improves practice, policy, and social service deliver is the goal of this concentration area. 
 
 Students are required to use research skills and methods, to prepare and evaluate his/ 
her practices in case work intervention and field education. 
 

 
Elective Courses 

 
 Students are required to pass two elective courses (6 credits), which constitute 11% of 
total required courses.  Students may select any course as an elective that is a requirement for 
other concentrations or they may choose among the elective courses created by the school.  
Students also have the option of taking courses in other graduate programs on campus, at other 
UPR system units, or any university accredited by the Council for Higher Education or an 
equivalent organization in foreign countries.  If they opt for taking courses outside of the school, 
students must request written authorization from the area-of-emphasis coordinator before 
registering for classes.  To do so, they should provide a syllabus or a detailed description for the 
course they are interested in taking. The principal criterion guiding the area-of-emphasis 
coordinator’s decision is that the course facilitates the achievement of the objectives of the area 
of emphasis or helps the student to deal with lacunae or limitations in fundamental skills and 
knowledge for effective performance in the social work profession.   
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List of Elective Courses created at the Graduate School of Social Work 8 

 
 SW 6013 -  Critical Perspectives of Health and their Implications in Social 
                                    Work   
 SW 6018 -  Social Work with the Elderly  
 SW 6038 -  Crisis Intervention 
 SW 6058 -  Organizational Behavior and Social work 
 SW 6059 -  Theories on Criminal Behavior 
 SW 6066 -  Social Movements and Social Work 
 SW 6075 - Identity and Diversity in the Practice of Social Work   
 SW 6106 -  Social Work and Mental Health in Puerto Rico 
 SW 6107 -  Social Work Intervention with Terminally Ill Persons  
 SW 6230 - Supervision of Direct Services Personnel in Social Work 
 SW 6265 - Social Work and Gender 
 SW 6279 -  Human Sexuality and Social Work  
 SW 6289 -  Social Work and Family Violence 
 SW 6296 -  Social Work and Alcoholism in Puerto Rico  
 SW 6297 -  The Social Worker as an Expert Witness in Court 
 SW 6301 - Occupational Social Work: Professional Practice I 
 SW 6302 -  Occupational Social Work: Professional Practice II 
 SW 6326 -  The Social Worker within a Legal Context 
 SW 6345 -  Independent Study in Social Work  
  

The courses from other graduate programs on campus that are listed below may be 
taken as elective courses by students of the Master’s Program in Social Work since they 
complement the courses in their area of emphasis:  

 

Area of 
Emphasis 

Code Course Department 

Family 
Intervention  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PSIC 6060 Evaluation of Programs and 
Services 

Psychology 

PSIC 6115 Analysis of Conflict and Crisis 
Management Strategies  

“ 

PSIC 6405 Theories of Personality and 
Psychotherapy 

“ 

PSIC 6507 Women’s Psychology “ 

PSIC 6518 Youth Psychology “ 

PSIC 6525 Psychological Analysis of Power “ 

PSIC 6508 Contemporary Problems in 
Addiction Psychology  

Psychology 
Department  

SOCI 6115 The Social Construction of Gender 
Relations  

Sociology 

SOCI 6125 Political Economics of Health 
Systems  

Sociology 

SOCI 6126 Social Production of Health and 
Illness  

“ 

                                                           
8All are worth 3 credits. 
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Area of 
Emphasis 

Code Course Department 

 
 

ADPU 6007 Social Bases of Administrative 
Behavior  

“ 

ADPU 6018 Training “ 

ADPU 6055 Legislative Process  “ 

ADPU 6056 Administration of Judicial Power   “ 

CORE 6028 Rehabilitating People with Drug 
Dependencies   

Graduate School 
of Rehabilitation 
and Counseling  

Community 
Social Work  

ARQU 6373-
6374 

Advanced Seminar: Housing and 
Community I, II 

Architecture 

DERE 7018 Constitutional Law Law 

DERE 7048 Public policy and  Civil Rights 
Legislation 

“ 

DERE 7058 Law and Sexual Orientation  “ 

DERE 7065 Legislation and Housing Regulation “ 

DERE 7539 Natural Resources Legislation  “ 

DERE 7559 Urbanism and Planning “ 

DERE 7566 Law and Poverty “ 

PLAN 6027 Marginalized Communities and 
Urban Development  

School of 
Planning 

PLAN 6089 Urban and Land Use Planning “ 

PLAN 6097 Analyses and Economic Policies for 
Planning  

“ 

PLAN 6135 Society, Environment, and Planning “ 

PLAN 6485 Planning and Social Services “ 

PLAN 6096 Analyses and Social Policies for 
Planning 

School of 
Planning 

PLAN 6527 Housing and Urban Renewal “ 

PLAN 6598 Communities Facing Environmental 
Problems  

“ 

PLAN 6587 Social Action Planning “ 

PLAN 6596 Community Development Planning “ 

PSIC 6106  Community Psychology Psychology 

PSIC 6107 Intercultural Social Psychology “ 

SOCI 6115 The Social Construction of Gender 
Relations 

Sociology 

SW 6075 Identity and Diversity in the 
Practice of Social Work 

Grad. School of 
Social Work 

SW 6288 Program Evaluation and Proposal 
Development 

“ 

SW 6265 Women and Social Work “ 

SW 6298 Social Work with Community 
Groups and Organizations 

“ 

PSIC 6120 Seminar on Community Psychology 
in Social Policy  

Psychology 
Department 
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Area of 
Emphasis 

Code Course Department 

PLAN 6607 Analysis Techniques for 
Environmental Planning 

School of 
Planning 

Administration 
of Social 
Programs 

ADPU 6058 Latin American Government and 
Politics  

Public 
Administration 

ADPU 6406 Administrative Programming “ 

ADPU 6408 Information Devising “ 

ADPU 6508 Analysis and Decision Models for 
Making Public Policy  

“ 

ADPU 6510  Seminar on Administration and 
Government of Puerto Rico 

“ 

ADPU 6505 Policy and Administration “ 

ADPU 6550 Compared Public Administration  Public 
Administration 

ADPU 6306 State Determination of Economic 
Policy 

“ 

PLAN 6070 Social Planning Techniques  Planning 

PLAN 6076 Planning Theory “ 

PLAN 6097 Analyses and Economic Policies for 
Planning 

“ 

PLAN 6135 Society, Environment, and Planning “ 

PLAN 6610 Planning of the Public Sector “ 

PLAN 6598 Communities Facing Environmental 
Problems   

“ 

DERE 7049 Governmental Law: Executive 
Process 

Law 

DERE 7075 Constitutional Law and Gender-
based Discrimination 

“ 

DERE 7535 Labor Law “ 

ADMI 6633 Administration of Personnel and 
Industrial Relations 

Business 
Administration 

ADMI 6713 Collective Negotiating “ 

ADMI 6718 Skills for Managing Organizational 
Ineffectiveness  

“ 

ADMI 6735 Legislation and Labor 
Jurisprudence  

“ 

PLAN 4409 Sociological Concepts for Planning Planning 

PLAN 6027 Marginalized Communities and 
Urban Development 

“ 

PLAN 6065 Social Policy “ 

PLAN 6067 Health Service Planning “ 

 
 
4.  Research Seminars and Thesis 

 
The research seminars and thesis sequence is denominated as SW 6131 – Research 

Seminar and Thesis I and SW 6132 – Research Seminar and Thesis II.   
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These courses, worth 3 credits each, alone count as a full academic load for purposes of 
scholarships and grants. The GSSW has a thesis work model different from the traditional 
model that most programs follow.  The model used responds to various needs.  First, it 
conceives the knowledge-building process as a collective one and aims to develop group work 
skills.  Alternatively, it offers the necessary conditions for students to satisfactorily complete their 
theses as promptly as possible.  For these reasons, the thesis project is a group effort involving 
no less than two or more than four students (in most cases three) directed by a professor from 
the school in a structured and systematic way.  Particularly during the first semester, groups 
meet weekly as if it were any other course.     
 

The title reflects the wide range of research methods and paradigms the school intends 
to promote.  The course content clearly distinguishes between the two principal methods 
(quantitative and qualitative). The thesis director will use a specific variant according to the 
research method selected by the students.   

 
The course syllabus includes an end note specifying that students must comply with all 

CIPSHI requirements and procedures in order to proceed with their research.  The grading 
scale for both courses is a Pass-Not Pass system (PS, PN, PB, NP).   
 
 

AS 2.1 Field Practice 

 

Field Practice Consistace with Program Goals and Objetives 

 One of the most important components of the curriculum in the education of graduate 
social work students is the field education practicum.  Its basic objective is to provide students 
with practical learning experiences, to develop and apply knowledge, attitudes and skills towards 
becoming a competent and excellent professional practitioner.  Field education is a "real life" 
laboratory where students can apply and integrate the knowledge, values and principles of social 
work, as well as to develop the professional skills to prevent and/or participate in the solutions of 
social problems at different levels of human systems. 
  
 The field education is founded on the philosophy, mission, and objectives of the Graduate 
Social Work Program and is an integral part of the School's curriculum.  It provides practical 
experiences in the application of theories and skills acquired in all the foundation content areas 
and advanced areas of concentration.  It is expected that the students evidence, through their 
performance, that they possess the knowledge, skills and attitudes enabling them to: 
 

1. Critically analyze and apply concepts theoretical frameworks, models and strategies in 
their professional action in order to stimulate empowerment and personal and 
collective transformation. 
 

2. Explore, analyze and comprehend the social, economic, political and cultural factors 
that interface in the practice setting and impact the situations and human systems 
under their attention, as well to their own professional actions. 

  

The social work program administers field education (Educational Policy, Section 4.7 and Section 5) 
consistent with program goals and objectives.  
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3. Assume an ethical-political compromise that emerges from the values of the social 

work profession, a respect to diversity, the principles of justice and the personal and 
professional integrity. 
 

4. Critically examine the impact of social policy on their practice practice and the human 
systems under their professional attention to, and in a conjoint effort, incorporate in the 
analysis, formulation, implementation and evaluation processes of social policies. 
 

5. Utilize existing research and or generate new ones that guide their professional 
practice and the related social policies associated with the social setting assigned. 
 

6. Develop skills to assume leadership in the application of diverse methodologies in the 
interdisciplinary work and in the personal and social transformation processes in their 
professional practice. 

 

 These basic competencies are grounded on the Program’s curriculum, which is the 
parameter of action in field education. 
 
 The educational objectives of field education are geared to the development of generalist 
and advanced knowledge, attitudes and skills that will prepare students for effective professional 
action.  It is expected from students to: 
 

1. Conceptualize the research process as a mean that support and advance 
professional social work knowledge. 
 

2. Recognize the importance of developing advanced skills in professional social work 
from an interdisciplinary perspective. 
 

3. Critically examine the impact of social policy upon agency services and participants, 
organizations, groups and other human systems. 
 

4. Analyze the social, economic, political and cultural context of the field placement and 
its impact on social work practice. 
 

5. Recognize and understand the importance of prevention in dealing with participant’s 
strengths and situations in the interaction among persons and between people and 
their social context. 
 

6. Use skills for generalist practice, which include preparation, engagement, 
assessment, identification of alternative approaches, goal formulation, 
implementation of action plan, monitoring, evaluation, termination and follow-up. 
 

7. Identify the relationship between knowledge, values and skills in the assessment of 
problems and situations requiring social work action. 
 

8. Critically apply the essential concepts and theoretical frameworks on which 
professional practice rests, as well as its ethical-political and social values. 
 

9. Develop skills to determine similarities and differences in the various modalities of 
professional actions with persons, groups, communities and organizations. 
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10. Evaluate the philosophy, goals, structure and functions of the field placement. 

 
11. Design and carry out effective interventions with systems of all sizes including 

persons, families, groups, communities and organizations, based on a critical 
analysis of interpersonal, cultural, biological and environmental factors. 
 

12. Demonstrate advanced skills in the use of the agency and community resources and 
assess the opportunities offered by these to accomplish social transformation that 
make possible the optimum human and social development. 
 

13. Assess the need and responsibility for social action geared to the improvement of 
social policies and services. 
 

14. Define their ethical-political positioning in their professional action. 
 
 The sequence of the field education experience is structured by the syllabis. This 
sequence is also supported and guided by the advanced area of concentration educational 
objectives, as well as directly related to the specificity of the field practice characteristics: the field 
placement, policies, specific social problems, physical structures, personnel, agency program 
requirements, characteristics of the population served, and others.    
 
 Although the field experience varies according to area of concentration, for the Regular 
Program and during the first course semester of the foundation field practicum (SW 6091 – 
Advanced Field Practicum I: Foundation), students learn about the agency’s philosophy, goals, 
purposes, policies, procedures, available resources, funding and limitations.   The foundation field 
practicum objectives are the following: 

 
A. Related to knowledge: 

 
1. Identify the context of the organization that sponsors the service.  (Special attention 

should be given to the following variables: policies programs, services, sources of 
funding, functioning of organization, communication channels and power structures). 
 

2. Describe the psychosocial, cultural, economic, and political characteristics of the 
human systems serviced, placing emphasis on the research conducted within the 
Puerto Rican reality. 
 

3. Acquire knowledge about the assessment and intervention with a diversity of human 
systems. 
 

4. Identify patterns, dynamics and consequences of discrimination, economic 
inequality, and oppression which alienates and places at risk populations of poor, 
women, elders, children and youth, people with disabilities, gays and lesbians, and 
immigrants, among others, in Puerto Rico. 
 

5. Analyze the interests, needs, and problems of the human systems that are served in 
correspondence with the existing social policies. 
 

6. Identify existing resources in the community, from an interdisciplinary perspective, 
that are relevant to satisfying the needs of the intervened human system. 
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7. Examine different models of social work addressing the different levels of prevention: 

primary, secondary and tertiary that are applicable within the organizational context.  
 

8. Evaluate his or her professional performance as a social worker and his or her role 
within the ethical context in the organizational frame work. 
 

9. Develop and maintain effective professional relations with participants (persons, 
families, groups, organizations and communities) within the context of the agency’s 
mission and the participant’s needs and rights. 

 

 
B.  Related to attitudes 

 
1. Reveal a critical attitude towards social policy and the organizational context that 

sponsors the service.  
 

2. Recognize the importance of describing the psychosocial, cultural, economic and 
political characteristics of human systems. 

3. Accept the relevance of analyzing the interests, needs, and problems of the systems 
that are served in correspondence with existing social policies. 
 

4. Recognize the importance of a differential assessment in the intervention with 
diverse populations, and human system levels. 
 

5. Recognize the importance of patterns, dynamics, and consequences of 
discrimination, economic inequality and oppression for the  populations at risk, such 
as: the poor, women, the elderly, the mentally ill, gay and lesbians. 
 

6. Take initiative in gathering documentation about the existent resources in the 
communities that are relevant to satisfying the needs of the intervened human 
systems. 
 

7. Show disposition to use different social work models to address the different levels of 
prevention: primary, secondary y tertiary that are applicable within the organizational 
context. 
 

8. Show disposition to reflect about his or her performance in the field practice. 
 

9. Demonstrate disposition to develop and maintain effective professional relations with 
participant’s (individuals, families, groups, organizations and communities).  

 

 
      C.  Related to skills 

 
1. Interpret for participant’s and other persons the programs, services, and policies of 

the organizational context. 
 

2. Demonstrate ability to ponder the impact of the psychosocial, cultural, economic, and 
political characteristics of the systems as they relate to what affect their interests, 
needs and problems. 
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3. Demonstrate ability to identify patterns, dynamics, and consequences of 

discrimination, economic inequality and oppression that affect to the at risk 
populations, such as: the poor, women, the elderly, the mentally ill, gay and lesbians. 
 

4. Show the ability to use the different existing resources in the community that are 
relevant to satisfying the needs of the intervened families from an interdisciplinary 
perspective.   
 

5. Apply knowledge about the differential assessment and professional intervention with 
diverse populations. 
 

6. Use different social work models to address the different levels of prevention and 
intervention within an ethical theme of reference. 
 

7. Use evaluation techniques to assess his or her professional performance as a social 
worker and his or her role within the organizational frame.  
 

8. Demonstrate ability to maintain effective professional relations with participant’s 
(persons, families, groups, organizations and communities).  

 
 Early practice experiences include activities such as: assessment of the socio-cultural, 
economic and political characteristics of the population served; interviews with participants, 
identification of participant interest, needs and problems; and establishing an action plan, 
implementing the plan, and evaluating the action plan.  At this time emphasis is given to the 
application of foundation knowledge, skills, values and ethics. Students are evaluated on their 
learning process; their ability to determine the appropriateness of personal, group, organizations 
and community professional actions.  At the end of the foundation field instruction students will 
evaluative the field placement, the field instructor, and the experience as a whole. 
 
 In summary, in the first field practicum (foundation) students of the Regular are prepared 
as advanced practitioners who are specialized to work with families, community organization or 
administration.   
 

 In the second course semester of field practicum (SW 6027 – Advanced Field 
Practicum II:  Concentration), students intervene in a greater variety of cases or situations 
both in quantity and complexity.  For example, students may work with groups as a method of 
intervention or be involved in supervision or assessing the strengths and limitations of policies. 
The course objectives are the following: 
 
 A.  Related to knowledge: 

 
1. Analyze the interests, needs and problems of the intervened participant’s system in 

relation with the social policies dealt with in the organizational context and the Puerto 
Rican social reality. 
 

2. Identify different models of social work intervention directed to the different levels of 
prevention (primary, secondary and tertiary) which are applied in the organizational 
context and with the intervened participant’s systems. 
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3. Describe the scientific method used, its systematic application in each professional 

intervention and its operation. 
 

4. Identify his/her role as a social worker in interdisciplinary work against the 
practicum's context and his/her contribution to the personal and collective 
transformation within the power structure. 

 

 
B.  Relative to attitudes: 

 
1. Express critical attitudes about, and interest in applying different models of 

intervention. 
 

2. Reveal critical attitudes towards the social policies and their relation to the interests, 
needs and problems of the intervened system within the organizational context and 
Puerto Rico's social reality. 

 

3. Show disposition to utilize different models of social work directed to the levels of 
prevention, (primary, secondary and tertiary) that are applied to the intervened 
participant’s system and the organizational context. 
 

4. Acknowledge the importance of using research and its systematic application in the 
professional intervention. 

 
 
C.  Relative to skills: 
 

1. Apply differentially various models of intervention with the participant or 
administrative system that students are working with in the field placement. 
 

2. Evaluate the existing social policies and their relation to the needs, interests and 
problems of the intervened participant’s system. 
 

3. Show ability to apply different models of social work directed to the different levels of 
prevention (primary, secondary and tertiary) that are applicable to the organizational 
context and the intervened participant’s system. 
 

4. Utilize principles, techniques and results of social research to validate his/her 
professional work. 
 

5. Analyze his/her own professional role in a responsible and ethical manner. 
 

 The third and last course semester of field education practicum (SW 6028 – Advanced 
Field Practicum III: Concentration) provides students with the opportunity for evaluating 
action plans in terms of effectiveness.  The course objectives are the following: 
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 A.  Related to knowledge: 

 
1. Analyze his/her professional intervention from a practice-research perspective. 

 
2. Critically analyze his/her professional intervention in relation to the challenges of the 

Puerto Rican social reality. 
 

3. Differentiate theoretical conceptual and models applicable to the specific situation of 
the humans systems with which he /she intervenes. 
 

4. Propose social policies and programs with an emphasis on the prevention of social 
problems.  
 

5. Differentiate the use of research paradigms applicable to different aspects of the 
professional practice (i.e. measurement intervention of effectiveness, social policy 
analysis, proposal preparation). 
 

6. Identify the benefits and advantages of the interdisciplinary work in the attention of 
the interests, needs and problems of the human systems being served. 

 
 
B.  Related to attitudes 

 
1. Reveal disposition to use research method in the analysis of his/her                            

professional intervention  
 

2. Unfold growing in relation to disposition to critically analyze his/her professional 
intervention the challenges of the social Puerto Rican reality. 
 

3. Justify the use of conceptual theories and models applicable to the concrete reality of 
the human systems in which he /she intervenes. 
 

4. Recognize the need to influence the development of social policies and programs 
with an emphasis on the prevention of social problems. 
 

5. Act with professional security in the interdisciplinary work. 
 

 
A. Related to skills 

 

1. Evaluate his/her professional intervention from a practice-research perspective. 

2. Apply differentially conceptual theories and models applicable to the concrete reality 
of the human systems in which he /she intervenes. 

3. Propose and promote social policies and programs with an emphasis on the 
prevention of social problems. 

4. Develop a research project to address an aspect of the professional practice. 
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5. Show ability to make a significant contribution in an interdisciplinary team. 
  

 
Field education experiences vary according to each advanced area of concentration.  

Depending on the area of concentration, students have the opportunity to engage in supervised 
direct and indirect service activities such as: 

 

1. Case assignments and recording 

2. Intake 

3. Individual, family and group intervention 

4. Participate in social action groups 

5. Administration and supervisory tasks and activities (such as: prepare supervisory 
plans in accordance with an educational assessment; develop proposals in 
accordance with the assessment of client's, agency's and employee's needs). 

6. Community organizing and development          

7. Proposal development 

8. Interdisciplinary meetings and committees 
  
 In summary, field education is consistent with our Program goals and educational 
objectives. 
  

The Social Work Graduate Program uses social welfare agencies, organizations and 
communities throughout the country as field sites.  The field sites selected bring services to 
diverse group populations, having unique needs and problems, as part of our country’s social 
reality.  During the last academic year 2008-2009, the Program had 30 field sites geographically 
distributed across the country.  The field sites are evaluated and approved taking into 
consideration their mission, goals and objectives and if they are in agreement with our Program 
educational objectives. (Please refer to Program’s policies, criterias and procedures for 
selecting fields sites addressed in Accreditation Standard 2.1.3). 
 
 The following table shows the field sites of our graduate Program during AY 2008-2009: 
 

Field Site City Population Services 

Court’s Administration Bayamón 
Fajardo 

Adults / Families 
Children and Youth 

Personal and family 
services 
 

Center for Rape Victims Río Piedras Women, Children 
and Youth 

Crisis intervention and 
personal, family and group 
work services 
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Field Site City Population Services 

Center for the Infant 
Development 

Río Piedras Infants, Pre-school 
Children 

Day care and early 
stimulation services 
 

Institute of Developmental 
Disabilities 

Río Piedras Families, Children 
and Youth 

Health and developmental 
disabilities services 
 

Center for Orientation and 
Social Action 

Vega Alta Families, Children 
and Youth 

Personal and family work 
services 
 

Psychosocial Center of 
Cayey 

Cayey Adults Residential Mental health services 
Personal,  family and group 
services 
 

Field Site 
Bayamón Mental Health 
Clinic 

City 
Bayamón 

Population, Adults, 
Children and Youth 

In-patient and Out-patient 
Mental health services 
Personal, family and group  
work services 
 

Mental Health Clinic for 
Children and Adolescents-
Pediatric University 
Hospital 
 

Río Piedras Children and Youth Mental health services 
Personal, family and group 
work services 

Comité Pro Desarrollo de 
Maunabo 

Maunabo Community Community planning and 
organization of Maunabo 
 

Consejo Vecinal Península 
de Cantera 

Hato Rey Community Personal, family services 
and community 
organization 
 

Administration of Families 
and Children, 
Department of Family 

San Juan 
Humacao 
Bayamón 

Families, Children 
and Youth 

Personal, family group 
work and community 
services 
 

Juan Ponce de León 
Community School, 
Department of Education 

Río Piedras Adolescents 
students 

School Social Work 
services, Personal, family, 
group work and community 
services 
 

Eugenio maría de Hostos 
School, Department of 
Education 

Trujillo Alto Adolescents 
students 

School Social Work 
services, Personal, family 
group work and community 
services 
 

Hogar La Piedad Caguas Women and 
Children 

Temporary Housing 
(sheltter) Personal and 
family support services 
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Field Site City Population Services 

Pediatric University 
Hospital 

Río Piedras Children and Youth Health, Personal, family 
and group work services 
 

Pediatric State Hospital Río Piedras Adults Elderly Mental health and Personal 
family and group work 
services 
 

Veterans Hospital Río Piedras Adults (Veterans) Mental health, Personal 
family and group work 
services 
 

Instituto Desarrollo Integral 
Individuo, Familia y 
Comunidad 

Guánica Families/Adults, 
Children and Youth 

Personal, family, group 
work and community 
services 
 

Instituto del Hogar Río Piedras Families/Adults, 
Children and Youth 

Personal, family, group 
work and community 
services 
 

Instituto Puertorriqueño 
para el Desarrollo del 
Deporte-Department of 
recreation and Sports 

Santurce Families/Adults 
Children and Youth 

Personal, family, group 
work and community 
services 

New York Foundling Hato Rey Families/Adults 
Children and Youth 

Personal, family, group 
work services 
Community organizing and 
development 
 

Plan de Bienestar – Unión 
de Trabajadores de los 
Muelles 

Santurce Families/Adults 
Children and Youth 

Personal, family and group 
work services 

Proyecto enlace del Caño 
Martín Peña 

Hato Rey Community Community organizing and 
development 
Leadership training and 
group work services 
 

Proyecto Nuestra Escuela Caguas 
Culebra 

School dropouts 
(Youth adults and 
adolescents) 

GED personal, family, 
group work and community 
work 
 

Proyecto Matria Caguas Women, Children 
and Youth 

Personal, family, group 
work and community work 
 

Sala Especializada de 
Violencia doméstica – 
Administration of Courts 

Hato Rey Battered Women, 
Children and Youth 

Personal and family 
services 
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Field Site City Population Services 

San Jorge Children’s 
Hospital 

Santurce Children and Youth Health, personal, family 
and group work services 
 

 

 The Field Education is coordinated and monitored by the Field Instruction Coordinator, the 
Concentration Area Coordinators; the Field Instructors and the Masters Program Committee.  
Currently the Field Practicum Coordinator is Dr. Agnes A. Rivera Casiano, who have 9 credits 
hours for each semester to carry out this task.  The Field Practicum Coordinator is responsible for 
the overall administration of the Field Practicum, in collaboration with the Concentration Area 
Coordinators. Coordination and monitoring include: evaluation of field placements; meetings with 
agency personnel, field instructors, agency liaisons and students. 
 
 A main responsibility of the field practicum coordinator is to provide ongoing support for 
field practicum instructors.  Meetings are scheduled on a regular basis with field instructors to 
share information about practicum students and to offer orientation regarding content of the 
educational curriculum, and curricular policies.  Emphasis is given to the interrelationship 
between theory and practice and the application of knowledge, values and ethics in their field 
practice learning experiences. Field coordinator design, implement and evaluate theory and 
practice integration seminars where all field instructors and field practice students participate, as 
part of continuous training programs.   
 
 Other activities related to the field instruction are: 

1. Reevaluation of field placements 

2. Revising the field instruction manual 

3. Coordinating, designing and implementing the Theory and Practice Integration 
Seminar 

4. Coordinating of field instructors, agency liaison visits and student meetings 

5. Assigning students to field practicum courses 

6. Assigning field instructors among faculty members and part-time field instructors 

7. Evaluating and recommending appointment of part-time field instructors 

8. Evaluating the functioning and integration of field placements 

9. Advising students as needed regarding field placement 

10. Keeping faculty, students and liaisons updated with information regarding field 
education and other related educational activities held by professional organizations, 
universities and public and private agencies 

11. Setting up and evaluating legal agreements between the University and the field 
practicum settings as well as overseeing the insurance coverage for students 
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2.1.1  Hours of field education 

 

  
 The Master’s Program has two academic study programs:  the Regular Program and the 
Accelerate Program.  In the Regular Program students complete three semesters courses of 
field education equivalent to 900 hours.  As mentioned before, their first semester course of field 
practice has a generic approach and prepares students with the foundation for advanced social 
work practice.  Students are assigned to the field placements during the second semester of the 
first year, in accordance with their respective advanced area concentration of (Families, 
Community Social Work, and Administration of Human Services).   Students generally remain in 
the same field placement agency for all three semesters. The sequence of the courses are 
presented in the following table, as they relate to the full-time program: 
 
 

Course Semester 
Number of 

Credits 

Minimum 
hours per 
Semester 

SW 6021 – Advanced Field Practicum  I: 
Foundation 

2nd 3 300 

SW 6027 – Advanced Field Practicum II: 
Concentration 

3rd 3 300 

SW 6028 – Advanced Field Practicum III: 
Concentration 

4th 3 300 

           Total 9 900 hours 

 
 
 In the Accelerated Program students are exempted of taking the first semester course of 
field education.  That is, they complete two semesters of field education equivalent to 600 hours.  
Students of this program are assigned to the field placements also during the second semester of 
the first year, in accordance with their respective advanced area of concentration.  They remain as 
well in the same practice setting for the two semesters. 
 
 Both programs follows a concurrent curriculum design in the field education, in which 
students take a minimum of one theoretical course plus field education practicum course.  
Classroom courses are usually scheduled for two days and students attend field placement for 
two and a half days a week.  Other arrangements are made in order to fulfill the needs of evening 
and work-study students. 
 
 
  

Provides for a minimum of 400 hours of field education for baccalaureate programs and 900 hours for 
master’s programs. 
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2.1.2  Admition Criteria 
 

 

The admission of Program students to field education placement takes into consideration 
their advanced area of concentration (Families, Community Social Work and Administration of 
Human Services), their personal needs and interests and the learning experiences the field 
placement provides.  It also takes into consideration the approved field placements that are 
available during a particular academic semester.   
  

The Field Education Coordination has implemented the following specific criteria for the 
admission of students in field education: 

 

1. The field placement process takes place only during the pre-registration period of 
the previous semester in which student is assigned before initiating the course.  
Students have to approve at least four of the seven core courses of the Program 
curriculum in order to register for their first field education course the next coming 
academic semester.  Each student who plans to register for their first field 
education course must be present during pre-registration period in order to have 
the final field placement assignment and field instructor. 

2. During the first or second semester of the entrance year students at the Program 
will receive a complete orientation of the field education component, including the 
field placements available and their program and services descriptions. 

3. Students must complete a written form in which they specify the field practice 
settings and group populations of their particular interest.  The information 
provided by each student in this form is taken into consideration during the final 
decision regarding to their field placement assignment. 

4. Student must attend to an interview with the Field Education Coordinator and 
discuss the field placements available according to their interests and learning 
experiences they pursue in the advanced concentration area they will be taking. 

5. Students are notified about the field placement they will be assigned. 

6. If the field placement required an interview with the student the final decision will 
be notified by the Field Education Coordination. 

7. The Field Education Coordinator will officially announce student and field 
education instructors to an initial meeting to facilitate the meeting between 
students who begins their field education and their respective instructors. 

8. The same previous criteria apply if any justified request is made by a student for a 
new setting assignment or because of an interruption made from any of the field 
education practice sequence courses. 

 
  

Admits only those students who have met the program’s specified criteria for field education. 
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2.1.3  Criteria for Selection of Agencies and Field Instructors. 

 

 

 
 The criteria established by the Program agencies, organizations and community groups as 
field education settings of the School are the following: 

1. The agency, organization or community accepts the philosophy and purposes of 
social work education. 

2. Provides the learning experiences compatible with the objectives of a graduate 
program in social work studies. 

3. The agency or organization-must have recruited a social worker with at least a 
B.S.W. (Bachelor in Social Work) degree in order to be designated as a liason 
person with the Program.  This criteria does not apply to community based settings 
or for students from the community Social Work concentration area. 

4. The agency, organization or community recognizes that the field instructor and 
student’s selection will be an exclusive responsibility of the Program, according to 
the procedures established by the School. 

5. If the field instructor assigned is part of agencies or organization professional 
personnel, the necessary period of time must be provided in order to assume 
his/her responsibilities with the Program, attend meetings and other Faculty 
activities, as planned during the academic semester. 

6. The agency, organization or community accepts the responsibility to assume a 
field education program in terms of: 

a. The liaison person must participate in the orientation program to be offered 
to students at the beginning of the field practice. 

b. The liaison person must contribute to the training of students assuming a 
consultant/advisor/presenter, as needed. 

c. The agency, organization or community will facilitate to social work 
students the opportunity to participate in those professional activities that 
may contribute to the theory-practice integration process. 

d. Program students will have access to consultation and advisement of the 
specialists and resources available in the agency or organization. 

  

Specifies policies, criteria and procedures for selecting agencies and field instructors; placing and 
monitoring students; maintaining field liaison contacts with agencies; and evaluating student learning 
and agency effectiveness in providing field instruction. 
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7. The agency, organization or community must have a clear focus of their mission, 
vision, goals, objectives and strategies compatible with the philosophy and 
purposes of social work and must have developed a social work program, although 
preliminary. 

8. The agency, community or organization will provide the following: physical space 
for a minimum of two students, the needed equipment and materials for the field 
setting functioning. 

9. A written agreement will be signed between the agency, organization or 
community and the University of Puerto Rico the Graduate School of Social Work 
previously to the placement of field practice students. 

10. The School and the directors of the agency organization or community will 
establish, from the beginning and under a mutual agreement, a clear and quickly 
procedure for the decision making process regarding to the tasks and activities to 
be assigned to students by the field instructor. 

 
 The criteria and contracting procedures for the selection of candidates to the position of 
Field Instructor of the Graduate School of Social Work that are not full-time faculty of the School 
are part of the administrative policies of the Program field education component.  The criterion 
includes the following: 
 

1. Academic Degrees and Professional Experience 

2. Professional Identification 

3. Personal Qualities 

4. Other requirements 
 
 The description of each criterion and the contracting procedures and their Program 
responsibilities are specified in the Field Instruction Manual of the Program (pages 23-26, 30-33 
included in this Self-Study document). 
 
 In order to provide systematization to the placement and monitoring process of field work 
students the Program’s Field Education Coordination have developed a protocol that have been 
implemented since 2006.  It has allowed to generate more participation among students, the field 
education coordinator, approved as liaison persons and agencies, organizations and communities 
that have been field placements of our Program, since all have been taking into account.  One of 
the most important aspect of the protocol is that students not only select among the field 
placements they would like to be assigned and conduct their field instruction courses, but they 
also have to prepare and document for an interview in order that the field placement meet them.  
In this introductory interview students and field placement representatives (including the liason) 
start to exchange information and learning experiences to be pursued.  At the end of the 
placement process students, field coordinator and field placement representatives could take an 
informed and participatory decision.  The complete protocol procedure is in Appendix W of the 
Field Instruction Manual, included in this Self-Study document. 
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 The Program has developed criteria for recruiting the field liaison persons and their 
Program responsibilities (see pages 26-27, 33-34 of the Field Instruction Manual).  As well, we 
maintain close contact through diverse efforts.  As mentioned before, the liason person 
participates in the students’ field practice admission process in their agencies.  He/she may attend 
as well to the formative and academic activities organized for field work students and instructors 
during the academic period their agency or organization is a field placement of the Program.  The 
liaison person participates in the re-evaluation process of their agency, organization or community 
as a field placement.  This process is conducted by the Program at least every two academic 
semesters when new field work students are assigned to their agencies or organizations.  Finally, 
their collaboration is very important for the coordination of other Program components as for 
example, the students exchanges programs established with University of Connecticut School of 
social Work (2001-2009), South Florida Coast University (2007) and University of Southern 
California (2009). 
 
 The evaluation process of all the field education components is a dynamic one and it 
provides to the Program the opportunity for self-reflection regarding the learning experiences 
provided to field work students by instructors, liaison persons and agencies. 
 
 In terms of the evaluation of student’s learning experiences and performance, the Program 
has specific criteria and procedures (see part IV of the Field Instruction Manual, pages 62-64).  In 
each field education course syllabi it is established particular evaluation criteria that guide the 
learning process, (see Appendixes M, N and O of the Field Instruction Manual and its respective 
translations in the appendixes of this Self-Study document).  Each field education course has its 
evaluation scale, according to the concentration area of the student.  The content areas of the 
evaluation scales for each course are: organizational context, professional intervention, 
professional development and use of supervision (see Appendixes F-L of the Field Instruction 
Manual included in this Self-Study document). Students approve the particular field education 
course they are registered once they complete all the evaluation criterias established and the 
institutional policies for field education (see Appendix P of the Field Instruction Manual included in 
this Self-Study document). 
 
 Students participate in the evaluation process of their field instructor at the end of the 
semester of each field education course.  They complete an evaluation form designed by the 
Program for this purpose (see Appendix E of the Field Instruction Manual included in this Self-
Study document).  However, students may use any other forms to evaluate their field instructor 
and hand it directly to the Program Director or Field Instruction Coordinator. 
 
 The evaluation of the effectiveness of the agencies, organizations and communities as 
field settings is conducted, at present in two ways.  Students participate in the evaluation of their 
field settings at the end of each course semester when completing a form designed for that 
purpose (see Appendix D of the Field Instruction Manual included in this Self-Study document).  
Also, they may elaborate a written report about their opinion and satisfaction with the field setting.  
The results of the evaluation forms completed by students are fundamental in determining the 
student academic progress.  At present it is the base for the assessment process of field 
education of our Program and for planning future services to students. 
 
 Finally, the Field Instructor Coordinator participates in the re-evaluation of agencies, 
organizations and communities that are field settings of the Program.  We conduct visits to the 
field settings at least every two academic semester in order to guarantee that the next coming 
students to be assigned will have the best practice field education experiences, according to our 
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program goals and objectives (see Appendix C of the Field Instruction Manual included in this 
Self-Study document). 
 
 
2.1.4   Field’s Instructors MSW Degree. 
 

 

During 2008-2009 academic year the Program had 18 field instructors of which eleven were full-
time faculty members and seven were part-time faculty of our School under a contract basis. 
 
 As mentioned before, one of the criteria for selecting field instructors in our a Master 
Program is their academic credentials and professional experience (see pages 30-33 of the Field 
Instructor Manual, included in this Self-Study document).  All our Program’s field instructors 
(faculty and external) hold a Master’s social work degree from a CSWE accredited institution (see 
Form D1-Faculty Data form included as part of this Self-Study document). 
 
 
2.1.5   Orientation and Training to Field Instructors. 
 

 

 During the past three academic years (2006-2009) the Field Instruction Coordinator had 
provided orientation and field instruction training to six new faculty and field instructors that were 
recruited.  The orientation and training sessions were conducted individually since they were the 
only one recruited for a specific academic semester.  The content areas covered in the training 
sessions were the following: 
 

 Mission of the Master Program, Goal and Objectives of the Field Education 

 Objectives of the Field Practice Courses 

 Organizational Structure of the Field Instruction Coordination 

 Responsibilities of Field Instructors, Students and Liasons Persons 

 Institutional Policies of the Field Instruction 

 Forms and Documents of the Field Instruction 

 Evaluation Procedures of Students in Field Instruction 
 

Provides orientation, field instruction training, and continuing dialog with agencies and field 

instructors. 

Specifies that field instructors for baccalaureate students hold a CSWE-accredited baccalaureate or 
master’s social work degree.2 Field instructors for master’s students hold a CSWE-accredited 
master’s social work degree. In programs where a field instructor does not hold a CSWE-accredited 
baccalaureate or master’s social work degree, the program assumes responsibility for reinforcing a 
social work perspective. 
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 Field instructors are required to participate in several activities organized during each 
academic semester by the program.  For example, they must attend a meeting at the beginning of 
the semester to meet their new students assigned in the field education courses.  Also, field 
instructors are encouraged to participate with students in the seminars organized by the Program 
at the end of the semester.  In these seminars, organized by course level in field practice, 
students share with their peers the learning experiences and the course projects developed in 
their field settings during the semester.  At the end of the first semester of supervising Master’s 
Program students in field education, a meeting is conducted between the Field Instruction 
Coordinator and the field instructor.  The purpose of the meeting is to discuss about the 
experience of supervising students of our Program and the strengths and limitations encountered. 
 
 Finally, an individual meeting is held between the Field Instruction Coordinator and each 
field instructor at the end of the academic year (in one semester the faculty’s field instructors and 
in the other semester the part time external field instructors).  In this meeting the instructors 
discuss their concerns about their students and the field placement, receive the results of students 
evaluations and preliminary work plans are made for the next coming semester. 
 
 A continuing dialog is maintained also with agency’s liason persons in several ways.  A 
copy of the Field Instruction Activities Calendar is sent to them each academic semester in order 
to encourage their participation and involvement with our Program. 
 
 
2.1.6   Policies for Placement of Student’s in Work Place 
 

 

 
 The Program has developed a policy regarding field placements in an agency, 
organization or community is which a student is also employed (see page 43 of our Field 
Instruction Manual included in this Self-Study document).  Our most current experience in relation 
to this policy was with the Administration of Families and Children, Department of Family.  The 
students were assigned to different regional offices although in the same Administration.  The 
agency committed itself to provide the students with a study license for course and field 
instruction.  They were registered in a different concentration area (Administration of Human 
Services) and they were recruited as direct social services workers.  In addition, the 
Administration granted to this employees two labor days to do their field instructor.  Their field 
instructor and liaison person were responsible to guarantee that their field practice was centered 
in educative experiences rather than in tasks related to their job responsibilities. 
 
 
 

Field Practice by Concentration Area 
 
Social Work with Families Concentration 

 In addition to the required theory courses, students in the Families Concentration must 
complete a field practicum in a public or private setting that provides services to families where 
they work with different types of families, respecting and understanding their diversity as well as 
their socio- economic context. 

Develops policies regarding field placements in an agency in which the student is also employed. Student 
assignments and field education supervision differ from those associated with the student’s employment. 
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 Field practice allows for students to demonstrate their capacity to address the welfare of 
children, adolescents, the elderly and their families by applying appropriate intervention models 
and preventive interventions.  In addition, the field practicum setting offers students the 
opportunity to utilize research results in their documentation and analysis of problem situations, 
apply research methods in selecting and applying intervention models, and evaluate their 
professional practice with families.  The 600-hour requirement is expected to be completed 
during a two-semester course sequence.   
 
 During the first advanced practicum, students deepen and increase their professional 
interventions, which are built on the skills acquired on the Foundation Field Practicum.  Students 
deal with more complex situations as well as with a wider variety of family issues.  Students are 
also assigned group work with children, adolescents, the elderly and their families as an 
intervention methodology, and are required to identify the theoretical underpinnings of their 
professional interventions.  
 
 The second and last semester, of the advanced field practicum, provides students with 
the opportunity of evaluating their practice interventions.  Students are also expected to analyze 
the ways in which public and institutional policies impinge on the family situations they are 
intervening with. 
 
 
Community Social Work 

The School understands that the purpose of the Social Work profession, as stated on its 
mission, is to actively collaborate in processes of personal and collective transformation to 
construct a just and equitable society, free of oppression.  To this end all three aspects of the 
education in community social work – 1)Theoretical-methodological; 2)Technical-operative, and 
3) Ethical-political – are directed towards a critical understanding of social, political, economic 
and cultural factors affecting communities well-being and development, as well as the 
complexities present in the relationships between structural constructs and human behavior.   

 
In addition, to the course SW6092 Professional Practice Foundation Course (Community 

Practice), all advance content courses are based on the understanding that community work is 
based on the recognition that people, families, groups, communities and organizations have 
strengths, capacities and resources to develop, confront and construct effective responses to 
social injustice and oppression.  

 
In order to develop knowledge and skills to with individuals, families, groups, 

organizations within community context the following intervention models and topics in 
community practice are studied: 

 
SW 6097: Community Development and Processes - Popular education; Empowerment; 
Participatory planning; Leadership development and share responsibility; Arts in CO; 
and Inter/multi-disciplinary work. 
 
SW 6097 Political Process and Community Social Action - Context and actors in political 
processes and social action; Strategies and tactics in social action – advocacy, networks 
and alliances, negotiation, testimonials, media campaigns, petitions, bureaucracy and 
institutional accountability, organization of activities, civil disobedience, political parties 
activism, fund raising, and legal actions; and Biographies of social activist 
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SW 6327 Social Work in the Promotion of Local Community Economic Development - 
Critical debates on community economic development (CED), sustainability, economic 
solidarity and just commerce; Group work in CED; Alternatives CED models – 
cooperatives, workers owned enterprises, community enterprises and self-employment; 
and Phases in CED projects. 
 
SW 6126 Social Work with Community Groups - Tasks oriented model in group work – 
Committees, councils, interdisciplinary work teams, board of directors, advisory boards, 
social action, commissions, social networks, and coalitions; Group processes and 
democratic decision making; Leadership development; Organization of small group 
meetings and community assemblies; and Documentation and accountability.  
 
In all advance content courses the issues of relationship building with leadership, 

community residents or participants, government representatives and members of other interest 
groups are addressed.  These issues include: trust building, appreciation for diversity, critical 
honesty, democratic decision making, accountability, and respect for communities’ ownership of 
the processes.  In addition, the roles played by community social workers in community 
development, social action, economic development and group processes are discussed, as well 
as the dilemmas and controversies relevant to each area of CO.  Particular attention is also paid 
to power relations and either autocratic or paternalist views of the community social worker in 
respect to the community and his or her role.  

 
Collecting and assessing information is studied in depth in the courses SW 6126 Social 

Work with Community Groups and SW 6097: Community Development and Processes.  On 
these courses students must developed skills on writing and organizing reports; preparation of 
group histories, and group/community portfolios in which agendas, minutes, documents, 
pictures, videos are included.  Systematization, as the systematic process of collecting, critically 
analyzing and reflecting upon community work practice and social work intervention in 
collaboration with community members is also stressed.  The interest on this particular form of 
assessment in community practice provided the opportunity for the creation on an Independent 
Study Course on Practice Systematization (SW 6345).   

 
Identifying issues, problems, needs, resources and assets in communities is central to 

community development, social action, and economic development. Thus, three courses in the 
advance community social work curriculum addressed these issues through the following 
content areas:   

 
SW 6097: Community Development and Processes - Community self-assessment – 
resources, needs, power dynamics; Participatory action research; and Participatory 
planning. 
 
SW 6097 Political Process and Community Social Action - Actors in political processes 
and social action – resources and assets; Issue identification and mobilization building 
on community resources and assets; and Knowledge as power in community social 
action: understanding needs, interests, problems, profile, and public policies  
 
SW 6327 Social Work in the Promotion of Local Community Economic Development - 
Generation of project ideas based on community’s interest, resources and assets; 
Viability studies; and Assessment of conditions that facilitate or impede community 
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economic development efforts within communities – goal setting, individual and 
collective attitudes, isolation or social movement.  
 
In addition, in field practice, students must integrate research in community work by: 

identifying relevant community characteristics, and knowledge about the communities through 
needs assessments, communities’ profiles, self-diagnosis, and participatory action research.  
Students, must also evaluate their professional intervention and the effectiveness of their 
practice according to established objectives in the community work plan, involve community 
members in these evaluations in all aspects, promote the use of the findings in setting up new 
or revised objectives and community plans, and furthermore promote the systematization of 
community work. Students are also encourage to apply empirical knowledge in their filed 
practice by utilizing and analyzing research conducted by different disciplines and the 
applicability of best practice models in community settings.   
Students in the community concentration are consistently involved in the analysis, advocacy 
and assuming leadership roles in policy and services due to the settings in which they do their 
field practice, and also because of their commitment to issues of social and economic justice in 
the larger society.  Many of the policy issues in which students get involved are related to 
poverty, urban planning and environment.  Students have assumed leadership’s roles in 
organizing communities to demand and defend their rights.   

 
In addition, promoting social and economic justice almost comes natural to students in 

community social work.  Their commitment usually surpasses their field practice responsibilities.  
They are always actively involve in the Federación de Estudiantes de Trabajo Social (FETS – 
Federation of Social Work Students), generally assuming key positions on their board and given 
hours of volunteer work.  Through the FETS they involve themselves in issues of great concern 
to the student body and the general society.  In the last few years they have actively participated 
in protest against: a resolution that makes same sex marriage unconstitutional, the raise in the 
tuition of the University of Puerto Rico, the imposition of a sales tax, the construction of mega 
projects in beach areas and public domain land, the dismantling of laws to protect land use, the 
efforts to privatized the University of Puerto Rico, among many others.  They have also 
supported diverse causes to defend the rights of workers, residents in poor communities, 
teachers’ union, women and the GLBT community.  Faculty in the community social work track 
support these efforts and encourage students to bring these experiences to class discussions or 
to organize site visits or special projects around these issues.  That is specially the case with 
the course SW 6097 Political Process and Community Social Action.  

 
Administration of Social Programs and Services 

 Field education within the concentration area of Administration of Social Programs and 
Services is consistent with the mission and goals, of the school of social work, master program. 
Students fulfill the required field practicum at different levels of management and administration 
within public or private social welfare service organizations in Puerto Rico. The practicum 
experience is structured along a three level continuum, which ranges from the foundation 
organizational context and a generalist intervention practice (level I), supervision (level II), to the 
intermediate manager or administrative position (level III).  Each level represents diversity and 
depth in scope, content, process and skill development, relating to the administration of social 
welfare services. Within this concentration area, each of the three aforementioned concentration 
courses, the field instruction experience is identified with a different level of administrative 
knowledge, skill, and complexity to be achieved by the student.  The field experience provides 
students the opportunity to assess practice theories and appraise their own practice at each 
level.    
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 Field education fosters integration of empirical and practice-based knowledge at all level 
of the practice. At the initial level of general experience on social work practice, including 
intervention with individuals and family, the student is acquainted with the organizational 
structure where management, administration and supervision practice takes place. For this 
purpose, the second advanced course of field practicum (Level II) emphasizes the supervision 
of social work personnel, as an essential component of social work practice, and as an 
educative instrument for the continuing education of social workers.  The second and last 
semester of field practicum (Level III), provides the student with learning experiences that will 
assist him/her in occupying a management position within the administrative hierarchy of an 
organization, getting acquainted with the challenges of administration and management roles. 
Throughout the practicum experience, emphasis is given to students’ participation and 
collaboration in decision- making and implementation of operational policies of the organization 
and the functions of:  planning, organization, leadership, personnel management and control. 
Importance is also given to the usefulness of research activities applied to program evaluation. 
 
  Field education reinforces students’ identification with purposes, values, and ethics of 
the profession. Ethical dilemmas and values are centered in the management of day to day 
organization’s activities, especially referred to the demands and claims of the organizations 
participants, and the goals and objectives under which the organization is structured. During the 
three levels of practicum experiences, it is expected that students develop advance professional 
competence. Students are made aware of the consequences of the organization’s practices for 
oppressed groups and participants, especially those dealings with issues of racism, 
marginalization, sexism and homophobia. Service needs for a particular population such as aids 
patients, victims of domestic violence, political and social discriminated groups and people with 
disability are also considered.  
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ACCREDITATION STANDARDS 3 
 

PROGRAM GOVERNANCE, ADMINISTRATIVE STRUCTURE, AND RESOURCES 
 
 
3.0 The social work program has the necessary autonomy and administrative 

structure to achieve its goals and objectives. 
 

3.0.1 The social work faculty defines program curriculum consistent with 
the Educational Policy and Accreditation Standards and the 
institution’s policies. 

 
3.0.2 The administration and faculty of the social work program 

participate in formulating and implementing policies related to the  
recruitment, hiring, retention, promotion, and tenure of program 
personnel. 

 
3.0.3 The chief administrator has demonstrated leadership ability through 

teaching, scholarship, curriculum development, administrative 
experience, and other academic and professional activities in the 
field of social work. 

 
M3.0.3 At the master’s level, the social work program director  

who is the chief administrator, or his or her designee, has a 
master’s of social work degree from a CSWE-accredited 
program. In addition, it is preferred that the MSW program 
director have a doctoral degree. 

 
3.0.4 Social work program directors have a full-time appointment to the 

social work program and sufficient assigned time (at least 50% at 
the master’s level and at least 25% at the baccalaureate level) to 
provide educational and administrative leadership. Combined 
programs designate a full-time social work faculty member to 
administer the baccalaureate social work program. 

 
3.0.5 The field education director has a master’s degree in social work 

from a CSWE-accredited program and at least two years post– 
baccalaureate or post–master’s social work degree practice 
experience. 

 
3.0.6 The field education director has a full-time appointment to the 

program and sufficient assigned time (at least 25% for 
baccalaureate programs and 50% for master’s programs) to provide 
educational and administrative leadership for field education. 

 
3.1 The social work program has sufficient resources to achieve 

program goals and objectives. 
 

3.1.1 The program has sufficient support staff, other personnel, and 
technological resources to support program functioning. 
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3.1.2 The program has sufficient and stable financial supports that 
permit program planning and achievement of program goals and 
objectives. These include a budgetary allocation and procedures 
for budget development and administration. 

 
3.1.3 The program has comprehensive library holdings and electronic 

access, as well as other informational and educational resources 
necessary for achieving the program’s goals and objectives. 

 

3.1.4 The program has sufficient office and classroom space, 
computermediated access, or both to achieve the program’s goals 
and objectives. 

 
3.1.5 The program has access to assistive technology, including 

materials in alternative formats (such as Braille, large print, books 
on tape, assistive learning systems).  
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ACCREDITATION STANDARD 3 

PROGRAM GOVERNANCE, ADMINISTRATIVE STRUCTURE, AND RESOURCES 

 

 

 

 

Administrative Structure and Autonomy 

The Graduate School of Social Work posses the necessary autonomy and administrative 
structure to achieve its goals and objectives. The governance of the Beatriz Lassalle Graduate 
School of Social Work (BL-GSSW) delimited by its mission, goals and value orientation, falls 
within the rules of governance of the University of Puerto Rico (UPR). High quality education is 
promoted by the Institution in several ways.  There are a clearly stated set of mission, plans, 
rules and regulations which are periodically revised to address current academic and 
administrative needs. Some of these documents establish the rights and responsibilities of 
faculty members; others emphasize the educational goals and objectives of the institution, still 
others set the procedures to conduct affairs within the university.  They are circulated for all the 
institution’s members to know and abide by them. The main documents are: The University Law 
of 1966, The General Governance Rules, Institutional Policies compendium, The UPR Systemic 
Plan, The UPR Technical Development Plan, the Río Piedras Campus Strategic Plan ,and 2016 
University Vision.    

 
As one of the Río Piedras Campus’ graduate programs, the BLGSSW falls below the 

jurisdiction of the Deanship of Graduate Studies and Research (DGSR). This unit has the 
function of setting forth uniform admission and graduation standards for masters and doctoral 
level programs and of promoting the conditions needed for graduate programs to attain their 
educational goals with excellence.  The main decision making body within the DGSR is the 
Council of Graduate Studies and Research, formed by a representative of each College offering   
graduate degrees.  This Council establishes minimum, agreed upon, uniform regulations for all 
graduate programs. Within these parameters, programs have autonomy in terms of the way they 
implement the general guidelines. In addition programs can and do establish and implement 
additional procedures and regulations applicable only to the specific program. 

 
The  BL-GSSW is an academic unit within the College of Social Sciences (CSS).  It is 

one of six graduate programs of the College of Social Sciences (CSS). The College is headed 
by a  Dean with an Associate Dean in charge of academic affairs and two Assistant Deans 
dealing with administrative and students affairs respectively. The hierarchical organization is as 
follows:  

 

 

 

  

AS 3.0 - The social work program has the necessary autonomy and administrative 

structure to achieve its goals and objectives. 
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Dean Office 
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Each academic unit in the Río Piedras Campus, such as departments and graduate 
schools, has an internal organization and governance structure to achieve its goals and 
objectives. At the BL-GSSW, a director, as the head of the School, is in charge of providing 
leadership in administrative and academic affairs.  The following chart depicts its organizational 
structure. 
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The organizational procedures as well as the governance structure of the BL-GSSW 

provides the autonomy needed to exert full authority on academic and internal administrative 
matters, while at the same time augmenting the pool of available resources.  The Director is 
responsible for overseeing all academic and administrative decisions as well as representing 
the School’s interest in the academic and administrative structure of the Campus as a whole 
and in the College of Social Sciences specifically.  Within the College of Social Sciences the 
BL/GSSW Director is member of the Curriculum Committee.  The director also represents the 
School in the professional and general community as well.  

 
Within the School, business is conducted through a number of committees constituted 

by faculty members and student representatives. This practice responds to an important guiding 
principle: that the administration of the School should reflect the value orientation of the 
profession and as thus it strives to provide the opportunity for those affected by decision making 
to be part of the process.  Accordingly, it promotes a collaborative and participatory decision 
making process through faculty and students participation in these committees. The standing 
committees are: Curriculum, Admission, Comprehensive Exam, Personnel, Research, Library  
The School’s faculty  members, working through these committees,  are solely responsible  and 
the ultimate authority  for formulating the philosophy and mission that  direct curriculum 
development and program planning, establishing program goals and objectives, and planning 
how to attain and evaluate outcomes.  

 
Committee members are appointed by the Director on an annual basis, except those in 

the Personnel Committee, which are elected by faculty members.  Each standing committee 
takes on  the overall function which has been designated and  its members are  responsible for 
studying in-depth matters which they generate or  are  referred to them, and for making 
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recommendations to the faculty  for specific  actions or policy approval. Other ad-hoc 
committees are designated when necessary. 

 
Through the School’s  committees  autonomy  is exerted, within general University’s 

parameters, regarding curriculum development, student’s admission, retention, and  graduation 
criteria as well as  personnel  recruitment, hiring, retention, and promotion.  For instance, while 
Certification #72 (main regulation governing graduate programs in the Río Piedras Campus) 
specifies that students must approve a comprehensive examination as a graduation 
requirement, it is the School’s faculty members who decide the type of exam, the passing score, 
and at what point in the program should the students take it.  Finally, a decision is made 
regarding what to do with students who fail the exam.   

 
Although not an independent unit, the BLGSSW has an administrative structure similar 

to that of a free standing school.  It has its own admission and students affairs officer, and two 
administrative assistants in charge of personnel affairs and physical facilities, and of budget 
management, respectively. School administrative and support staff meet on a regular basis with 
the Director and is consulted and incorporated in the decision making process in administrative 
matters and all other matters directly affecting their work. 

 
 

3.0.1. Curriculum is Consistent with EPAS and Institutions’ Policies. 
 
 
 

 
 
 
The social work faculty at the BL-GSSW defines program curriculum consistent with the 

Educational Policy and Accreditation Standards and the University of Puerto Rico policies. 
Through the School’s committees, autonomy is exerted within general University’s parameters, 
regarding curriculum development. The Curriculum Committee (directed by the Master’s 
Coordinator and composed by concentration area coordinators, research unit coordinator, field 
instruction and student affairs coordinators, and 2 students representatives)   collaborate with 
the Director in this endeavor. Other faculty members are organized in standing and ad-hoc 
committees to participate in the decision making processes regarding curriculum issues. The 
Director, in consultation with the faculty, prepares the academic program for each semester.  
The School has representation at the Board of the Graduate Programs of the College of Social 
Sciences (CSS) as well as participation in. curriculum matters related to the College (CSS) in 
general meetings designed for these purposes. In addition, the School has a Senator who 
represents the College of Social Sciences (CSS) at the University’s Senate and from this 
position participates in curricular issues at the University level.  

 
There is total participation of the faculty in all issues and processes concerning curricular 

and educational policies of the School. As a means of assuring high quality educational 
programs, any major changes in curriculum must be submitted for evaluation and approval at 
various institutional levels (College of Social Sciences, Graduate Studies, Academic Affairs, 
etc).  However, these units function as collegial advisors, giving feedback to make proposals 
clearer, academically stronger and administratively viable, and avoiding duplication in academic 
offerings. Notwithstanding, in terms of the social work curriculum content it is assumed that the 
expert in this arena is the School’s faculty.  Accordingly, the final decision on academic content 
lies within the School itself. 

The social work faculty defines program curriculum consistent with the 
Educational Policy and Accreditation Standards and the institution’s policies. 
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3.0.2 Program Administrator and Faculty participate in Implementing and Formulating Personnel 
Policies that Relate to the Program 

 
 

 
 
 
 
 
In compliance with the University of Puerto Rico policies and regulations, the Director 

and faculty of the School have participation in the implementation and formulation of personnel 
policies that relate to the program. This include recruitment, hiring, retention, promotion and 
tenure of program personnel.  The “Reglamento General de la Universidad de Puerto Rico” 
(General By-Law of the University of Puerto Rico), published in April 1, 1981 and revised 
thereafter, specify faculty rights and responsibilities. The legal base for these by-laws is Law 1 
of January 20, 1966, known as the “Law of the University of Puerto Rico”, as well as   Laws 2 
and 3, of the same date, as amended.  These regulations are based of the merit principle, which 
was established in Law 5 of October 14, 1975, known as “Public Service Personnel Law of 
Puerto Rico” as amended. Other document that guides faculty rights, duties and responsibilities 
is the “Manual del Profesor” (Professor’s Handbook) published in November 1984 and amended 
thereafter. 

 
The program Director responds directly to the Dean of the College of Social Sciences 

(CSS). After the faculty’s consultation, this appointment is made by the Chancellor of the 
University’s Río Piedras Campus with the recommendation of the Dean. The director is the chief 
executive of the School, the official representative to the College of Social Sciences (CSS) and 
other University authorities. The faculty, under the leadership of the Director, can reach 
agreements and make recommendations consistent with the University by laws and regulations, 
to achieve Program’s goals and objectives. The agreements can include establishment of 
educational norms, approval of study programs, curriculum and personnel policies that relate to 
the program. The Director is in charge of the instrumentation of agreements reached upon by 
the faculty in their official meetings.  

 
When there is a faculty position to fill, the Deanship of Academic Affairs has to give 

authorization to start the search and hiring procedures. However, the School’s Personnel 
Committee establishes the criteria for selection, evaluates the candidates, and makes a 
recommendation to the Director, who has the decision making authority within the School to 
select the final candidate.  The School’s Personnel Committee, elected by the faculty is 
composed of a minimum of three full time tenured professors. Although the Chancellor makes 
the appointment it is based on the recommendation of the School’s Director to the Dean of the 
College of Social Sciences. The School’s Personnel Committee also evaluates faculty members 
for tenure and promotion. The College of Social Sciences faculty has devised an instrument for 
these purposes based on a points system with criteria such as, experience, excellence in 
teaching, research, publications, academic formation and others. Based in the Instruments 
criteria, the School’s committee recommends to the College of Social Science’s Personnel 
Committee whether to grant tenure, promote, or terminate the contract of a faculty member.  
This committee is composed of a representative from each Department and School in the 
College of Social Sciences.  Tenure, promotions, sabbatical leaves and terminations are 
primarily decided within the School’s Personnel Committee, whose decisions are seldom 
opposed, at the College of Social Science level. However, since promotions depend on a 

The administration and faculty of the social work program participate in 
formulating and implementing policies related to the recruitment, hiring, 
retention, promotion, and tenure of program personnel. 
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determined amount of funding   allocated annually for that purpose to the College of Social 
Science as a whole, the recommendations of each school and department are thoroughly 
discussed by the College’s Personnel Committee. Those candidates complying with the criteria 
for promotion, which has been decided by the College’s faculty as a whole, are ranked 
according to the score obtained in the evaluation process, and the list is submitted to the Dean. 
The Dean grants the promotions according to the funds available following this ranking.  

 
Another way in which the School’s faculty members participate in personnel policies is 

through their representative at the College of Social Science’s Personnel Committee where 
internal personnel policies and procedures originate.  Final decisions regarding personnel 
policies has to be approved by the Faculty of the College of Social Sciences as a whole.  In this 
way, the School’s faculty members have yet another vehicle to participate directly in the 
decision making process regarding personnel matters.   

 
Students are organized in the Social Work Students Federation which appoints 

representatives to each of the School’s committees, except the Personnel Committee.  In this 
way, both students and faculty participate in the governance structure of the School. 
 
 
3.0.3  - Leadership of the Chief Administrator 

 
 

 
 

 

 
 
The chief administrative officer at the BL-GSSW bears the title of Director. This person 

responds directly to the Dean of the College of Social Sciences, and is appointed by the 
Chancellor upon the Dean’s recommendation. The Director, Dr. Carmen D. Sánchez, came to 
office two years ago.   Dr. Sánchez Salgado has been part of the School’s faculty for 22 years, 
before becoming its Director. She has demonstrated leadership ability through teaching, 
scholarship, curriculum development, administrative experience, and other activities. She has 
taught in the areas of direct practice. She has also been a field instructor and directed master’s 
thesis and doctoral dissertations.   Her social work practice experience includes positions as 
mental health social worker and gerontologist specialist.  She has a master’s degree in Social 
Work from the University of Puerto Rico (1969) and a Doctoral degree in Social Work from 
Hunter College School of Social Work in New York. Both such programs are accredited by 
CSWE. She also holds a 12 Credit hour certificate from the Geriatric Education Center, 
Graduate School of Public Health School of the University of Puerto Rico. She also holds an 
Interdisciplinary Course on Human Rights from the Interamerican Institute on Human Rights at 
San José, Costa Rica.   She holds a full professor appointment and has been affiliated to the 
BLGSSW since 1984. Her leadership abilities, clinical experience and commitment to the social 
work profession has been demonstrated through her academic experience, research and other 
professional activities. Among other experiences, she has been a visiting professor at the 
Catholic University,  Department of Social Work, Porto Alegre, Brasil; the University of School of 
Public Health in Cadiz, Spain; and  Del Valle University School of Social Work Masters in 
Gerontology in Cali, Colombia.  She has been a professional social worker since 1969 and has 
hold several leadership positions such as Director of an Outpatient Mental Health Clinic and 
Program Director for the Brookdale Center on Aging, Hunter College City University of New 
York.   She has been consultant on elderly affairs for the Family Department of Puerto Rico; 

The chief administrator has demonstrated leadership ability through teaching, 
scholarship, curriculum development, administrative experience, and other 
academic and professional activities in the field of social work. 
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Stress Manager for the Federal Emergency Management Agency in Washington, D.C.; Expert 
Gerontology Witness for Plaintiff U.S. District Court  of Puerto Rico; consultant in Social Work 
for the University of Puerto Rico and Interamerican University  Law Schools; Consultant in 
Research for the Veterans Administration San Juan Regional Office; and, member of the 
Advisory Council, National Health Service Corps, Department of Health and Human  Services, 
in Washington, D.C.  Dr. Sánchez has had leadership positions at various organization such as: 
Latin American Association of Schools of Social Work (Board Member); Latino Gerontological 
Center, New York (Board Member); Gerontological Society of Puerto Rico (President); 
Alzheimer Association of Puerto Rico (President); Colegio de Trabajadores Sociales de Puerto 
Rico (President); Council on Social Work Education (USA) - Member House of Delegates and 
Board of Directors; and, Inter-University Consortium for International Social Development 
(Board of Directors). 

 
The Director  of the BLGSSW has the broad responsibility  for representing the School’s 

interests, providing leadership in the promotion, direction and support of educational and 
research activities within the School, and developing a supportive and effective working and 
learning environment for students, faculty and staff to excel. In addition, the Director has general 
administrative functions such as presenting budgetary needs and overseeing program’s budget, 
and coordinating and overseeing support staff’s work. The Director has decision making 
authority on faculty and staff work load, hiring full time and part-time personnel, internal 
organizational structure, and budget management among other areas. Dr. Sánchez’s leadership 
has been participatory, conciliatory, decisive, sensitive, attentive and respectful of differences.   

 
 

3.0.4 Program Director has a Full-Time Appointment 
 
 
 

 
 
 
 
 
 
The director, Dr. Carmen Delia Sánchez Salgado, has a full time, twelve- month position; 

that is, this faculty member has a 100% release time appointment to the program to provide 
educational and administrative leadership.   
 
 
3.0.5 Field Education Director MSW Degree 
 
 

 
 
 
 
 
Dr. Agnes Rivera Casiano is the Field Practice Coordinator for the BLGSSW. She has a 

Master’s Degree from the Graduate School of Social Work, University of Puerto Rico and a 
D.S.W.  from Columbia University in New York.  She has 33 years of experience in social work. 

 

Social work program directors have a full-time appointment to the social work 
program and sufficient assigned time (at least 50% at the master’s level and at 
least 25% at the baccalaureate level) to provide educational and administrative 
leadership.  Combined programs designate a full-time social work faculty 
member to administer the baccalaureate social work program. 

The field education director has a master’s degree in social work from a CSWE-
accredited program and at least two years post-baccalaureate or post-master’s 
social work degree practice experience. 
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3.0.6 Field Education Director’s Time Appointment to the Program 
 

 
 
 
 
 
 
Dr. Rivera Casiano has a full-time appointment to program with 9 credit assignment for 

the field instruction coordination which represents 75% of her regular 12 credit hour program.  
 
 

3.1  Program has Sufficient Resources to Achieve Program Goals and Objectives 
 

 
 
 

 
 
The Beatriz Lassalle Graduate School of Social Work is totally funded by the University 

of Puerto Rico. Its budget assignments include salaries for faculty and administrative personnel 
as well as allocation for office material and equipment.  The budget is prepared by the 
Program’s director following guidelines provided by the Budget Office of the Rio Piedras 
Campus of the University.  The budget is developed taking into consideration the academic 
offering as well as faculty needs. Budgetary proposals considers the needs and projections of 
the School for the next academic years including salaries, additional compensations, funds for 
material and educational trips for professional development. 

 
The University of Puerto Rico, particularly the Río Piedras Campus, has been 

undergoing serious economic limitations, which reflects the economic situation of the island. 
This has affected the budgetary situation of the School and thus its growth in some areas.  
Strict measures in terms of the allocation and use of funds have been implemented, affecting 
particularly faculty hiring, travelling for professional development and research.  

 
 

3.1.1 Non-faculty Personnel and Technological Resources 
 
 
 
 
 
 
The administrative staff is composed of eleven employees, of which three are 

Administrative Secretaries, two Typists, one Receptionist, one Administrative Assistant in 
charge of financial affairs, an Administrative Officer in charge of personnel affairs, a Student and 
Admissions Affairs Officer, a Computer Laboratory Technician, an Audiovisual Technician, and 
a Research Assistant. 

 
All of the administrative support staff member’s offices are equipped with computers with 

access to internet, terminals and programs.  The ratio of main campus full-time clerical staff 
assigned to the Program is 5 to 20.  The ratio of technical support for full time faculty members 

The field education director has a full-time appointment to the program and sufficient 
assigned time (at least 25% for baccalaureate programs and 50% for master’s 
programs) to provide educational and administrative leadership for field education. 

The social work program has sufficient resources to achieve program goals and 
objectives. 

The program has sufficient support staff, other personnel, and technological 
resources to support program functioning. 
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is 2:1.  Also, the Technology Division and the Social Sciences Faculty Computer Center offers 
some support for our students and professors.  Support for our secretaries and administrative 
staff is also granted with student assistantship when funds are available from the Office of 
Students affairs at the Faculty of Social Sciences.  The copying and audiovisual services are 
offered in a ratio of 1:20. 

 
The Computer Laboratory Technician offers assistance to students, faculty and 

administrative personnel as well as computer program seminars for students. This assistance if 
offered at the Research Unit of the School.  The Beatriz Lassalle Social Work Graduate School 
has 54 desktop computers, 13 laptop computers, 26 printers, 9 digital projectors, 2 
photocopiers, 1 typewriter, 1 digital camera, 2 televisions (1 with integrate DVD and VHS 
player), 1 DVD player, 2 VHS player, 2 portable cassette recorder, 2 portable  transcriber  
cassette recorder, located in the following areas: 
 

 Administrative Offices: 9 desktops computers, 6 black laser printers, 2 color laser 
printers,  1 multifunction black laser printer, 2 photocopy machines for use of the 
Director, Administrative Officer, Administrative Assistant, Academic Advisor, Secretaries 
and Help Desk. 

 
 Faculty Offices: 18 desktop computers and 4 laser printers (for  Coordinators). 

 
 Research Unit: 7 desktop computers and 2 multifunction black laser printer for the 

students use in the Research Unit Computer Center.  3 desktop computer, 1 black laser 
printer, 1 color laser printer, 1 color inkjet printer for use of  the Coordinator, Secretary 
and  Computer Technician. 

 
 Educative Technology: 4 laptop computers, 4 digital projectors, 2 televisions (1 with 

integrate DVD/VHS player), 1 digital camera, 1 DVD players, 2 VHS players for use of 
the Administrator, Faculty and Students in class, presentations, activities and others. 

 
 Doctoral Programs: 1 desktop computer and 1 black laser printer 

 
 Doctoral Students Office: 1 desktop computer  

 
 Special Projects Unit: 4 desktop computers, 1 black laser printer,  1 multifunction color 

inkjet printer for Coordinators, Secretary and Assistance,  4 laptop computers  and 3 
digital projectors for use in capacitating workshops. 

 
Administratives computers have Windows XP operating system, Office 2003 with 

Publisher; some with Office 2007 and Corel Word Perfect, LAN and wireless connections to 
Internet and files and printers sharing. The majority of the computers at the Research Unit and 
some professors have specialized applications like SPSS 17 and Nvivo2 for research and 
statistics.  All the classrooms have LAN connections and the students (with a registration 
process) have wireless connection in some areas. Also the communications rooms have the 
capability for Voice Over IP (VoIP).  The Educative Technology area of the university offers 
support to all school Administrative, Faculty and Students in the installation and use of 
equipment loans.  The School has a Computer Technician that offers support in installation, 
configuration, diagnostic and repaired of software and hardware problems. The Computer 
Center at the Ramón Emeterio Betances Building offers extra support to our graduate students 
and provides seminars in various computer programs. 
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A description of equipment in the different areas follows:  
 

Room 118 Dell Optiplex 745 16 
SmartBoard and 

Projector 

Room 119 Dell Optiplex GX 520 19 
SmartBoard and 

Projector 

Room 120 Dell Optiplex GX 520 17 
SmartBoard and 

Projector 

 
Research Area 
 
 

Dell Optiplex GX 260 
Dell Dimension 380 
Dell Optiplex 755 
Compaq EV 500 

4 
1 
2 
1 

For people with 
disabilities 

 

 
Faculty Area 
 
 

Dell Optiplex GX 260 
Dell Dimension 380 
Dell Optiplex 755 
HP Scanner 

5 
1 
2 
1 

--- 
 
 

Services and 
Technological 
Assistance 

Dell Optiplex 745 
Dell Optiplex GX 520 
Dell Optiplex 755 

3 
1 
1 

--- 
 
 

 
 
There is equipment at the Dean’s office which can be use by our faculty and students.  

These include three overhead projectors, four TV sets equipped with DVD and VHS players, 
three In Focus projector, two podiums with microphone, two karaoke, a slide projector and a 
Panasonic audio recorder.  Also, this office provides assistance in the reproduction of 
documents, exams and other didactic material with an Aficio 2105 and another 2035 
photocopier. 

 
There are three telephones at the administrative office with direct access to long 

distance calls.  Each professor has a telephone in his/her office, with voice mail system, but no 
access to long distance calls, except for the Director and coordinator of Doctoral program.  
Telephone messages for faculty are also taken at the administrative office and delivered 
promptly, either to the private box or personally if there is an emergency. 

 
 
3.1.2  Financial Support 
 
 
 
 
 
 
 
 The BL-GSSW’s budget has consistently been adequate to achieve the goals of the 
Program.  The allocation for year 2006-2007 was 2,504,656; for 2008-2009 2,630,656; and for 
year 2009-2010 the projected is 2,704,366. These figures reflect the consistency in the School’s 
budget allocation. The School has always been totally supported by funds from the University of 
Puerto Rico, assigned by the Puerto Rico’s Legislature following a specific formula (9% of the 
general budget) which guarantees the Institution’s fiscal autonomy and stability.  The BL-GSSW 
‘s budget assignment provides for salaries and fringe benefits of faculty and support staff, 
operating expenses, supplies, and other expenses such as travelling to conferences or 
professional development  activities such as conferences or seminars.  The budget also 

The program has sufficient and stable financial support that permit program planning 
and achievement of program goals and objectives.  These include a budgetary 
allocation and procedures for budget development and administration. 
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provides for equipment and academic memberships. Besides the regular operational budget, 
the School also benefits from other institutional funding sources. The mains sources have been 
the Dean for Graduate Studies and Research Dean of Academic Affairs. These funds are used 
to support faculty research, graduate assistant, consultants and travelling from academic 
exchange purposes. Interested faculty must submit a competitive proposal to access these 
funds. The UPRS’s President Office, through the ATLANTEA Program, also provides 
institutional funding for faculty academic projects. This program specifically provides funding for 
academic exchange programs including research involving collaborative efforts with colleagues 
from the Greater Caribbean Region. The BL-GSSW has four Networks (Aging, Migration. Social 
Policies and Social Work and Masculinities) funded by the ATLANTEA Program. In the past 
years the Program has supported two Regional Conferences on Social Policy and Social Work 
and two Seminars on Aging.  It has also provided funds for faculty and student participation in 
conferences and seminars.   
  

The School’s regular budget does not have funds assigned exclusively for student 
financial aid.   However, external funding provides scholarships for various students such as the 
College of Social Workers and the Jose Joaquin Parrilla Scholarship Fund.  
  

The following distribution shows the expense budget for the School for the years 2006-
2007, 2007-2008 and partially the projected for 2008-2009. 
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Program Expense Budget 
Council on Social Work Education 

Commission on Accreditation 
 

This form is used to evaluate a program’s compliance with Accreditation Standard (AS) 3.1.1. 
 
 

AS 3.1.1 
The program has sufficient support staff, other personnel, and technological resources to support 
program functioning. 

 

Type of 
Program: 

 Baccalaureate       X Master’s  Combined 

 

Program  
Expenses 

Previous Year 
2008 

Current Year 
2009 

Next Year 
2010 

 Dollar 
Amount 

% Hard 
Money 

 Dollar 
Amount 

% Hard 
Money 

Dollar 
Amount 

% Hard 
Money 

Faculty & 
Administrators  

1,423,344  1,521,276  1,584,816  

Support Staff 338,880  334,080  354,240  

Temporary or 
Adjunct Faculty & 
Field Staff  

88,500  88,500  88,500  

Fringe 572,432  605,300  605,300  

Supplies & 
Services 

24,000  24,000  24,000  

Travel 5,500  5,500  5,500  

Student  
Financial Aid 

34,000  34,000  34,000  

Technological 
Resources 

10,000  10,000  10,000  

Other 
(Specify) 

8,000  8,000  8,000  

TOTAL 2,504,656  2,630,656  2,704,366  

 
 

During the past years the School has been able to generate external funds from 
proposals oriented towards research and services, particularly through the Special Projects Unit 
of the School. This external funding has been able through the Intramural University Practice 
Program.  One of our faculty members was granted an RO1 (AIDS-VIH Project) which gives 
additional financial input to our attaining the School’s goals and objectives. The approval of the 
Doctoral program in 2002 was also an avenue for increasing budget allocation for the School. 
This included faculty development, library holdings, travel expenses, the publication of the 
School’s journal and a visiting professor.  
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3.1.3  Library Holdings 
 
 
 
 
 
 
 
 
The Graduate School of Social Work students have access to a variety of technological 

means, which facilitates the search for books, journals and audiovisual aids throughout the 
library system.  They also have the resources to look for information in a variety of professional 
journals. 

 
The Monserrate Santana de Palés Library located in our Beatriz Lassalle’s building was 

designed to serve our School’s faculty and students, satisfying most of their needs. 
 

The Inter Library Loan Service provides for loans of library resources not available in 
Puerto Rico, and appearing in the database of the Online Computer Library Center (OCLC), 
known as WorldCat.  Service hours are from Monday to Friday from 8:00 am to 4:30 pm. 

 
The Río Piedras General Library User’s Instruction Program coordinates all activities 

related to the user’s instruction about the resources and services of the Libraries System.  Its 
main objective is to develop and reinforce the competencies of information necessary for the 
effective use of the bibliographic resources, an to foster independence in the search for 
information, be it in university life as well as in learning throughout the life span.  It operates 
mainly as petitioned by professors who substitute one or more classes with any of those offered 
in individual sessions in agreement with petitioners, subject to the Coordinator’s approval. 

 
The Center for Academic Excellence is an additional support designed to strengthen the 

teaching and assessment strategies of the professors at the Río Piedras Campus.  A very 
comprehensive program of workshops is available each semester for this purpose. 

 
 
 

  

The program has comprehensive library holdings and electronic and electronic 
access, as well as other informational and educational resources necessary for 
achieving the program’s goals and objectives. 
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Librarian’s Report 
 

COUNCIL ON SOCIAL WORK EDUCATION 
COMMISSION ON ACREDITATION 

 
 

Educational Institution: University of Puerto Rico, Río Piedras Campus 
Date: November 2008  
Name of social work program: Graduate Program of Social Work 
Name/title of person completing this report: Prof. Elsa E. Rodríguez González, Chief 
Librarian, Monserrate Santana de Palés Library 
 
 
 
 
 
 
 
 

 
Social Work Library  

 
 The Monserrate Santana de Palés library was officially inaugurated in April 1972. 
Originally it was part of the José M. Lázaro General Library.  At the moment it constitutes part of 
the Library System, created in 1981 to agglutinate all the library resources.  This is a specialized 
library containing social work, rehabilitation counseling and related materials.  The Monserrate 
Santana de Palés Library follows the norms and regulations established by the Library System.  
Nonetheless, it also has its own internal norms and procedures guiding the services provided.  

 
The total number of books in the library collection is 17,200 (See Table I). The volumes 

per student based on current total university/college enrollment are 29,498. This is a separate 
social work collection outside the main library located at Beatriz Lasalle building, between 
Carmen Rivera de Alvarado and Ramon Emeterio Betances buildings, University of Puerto 
Rico, Río Piedras Campus. 

 
The purpose of the Social Work Library is to offer bibliographical resources to the Social 

Work graduate programs.  
 
Purposes: 
 

 Complement the Social Work programs. 

 Provide all educational and research material related to present and future needs of 
students and faculty of these programs. 

 Provide services to the university community, researchers, government personnel, 
other academic programs, academic institutions and general public.  

 
Goals: 
 
 The goals and objectives of the Monserrate Santana de Pales Library agree with the 
goals and objectives of the University’s Library System.  One of its main goals is to provide 

A.S. 3.1.3 
The program has comprehensive library holdings and electronic access, as well as 
other informational and educational resources necessary for achieving the 
program’s goals and objectives. 
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library services and educational material attuned to the present and future demand of 
knowledge and research for students and faculty of Social Work discipline.  
 
Objectives: 
 

 Maintain a balanced collection answering to the study programs of Social Work. 

 Provide information and consulting sources to satisfy the academic and research 
needs of students and professors.  

 Provide orientation to the clientele in the managing and use of information sources 
pursuing the best use of these resources.  

 Promote the best use of the bibliographical resources and services with the use of 
different bulletins and publications. 

 Develop activities related with the specific areas of study contributing to the 
intellectual endeavor of students and professors.  

 Serve the university community, researchers and general public.  
 
Research Level: 
 

The Monserrate Santana de Pales Library’s collection includes the necessary 
publications for research in Social Work. This library includes all the outstanding consultation 
works and a wide selection of specialized monographs, as well as an extensive collection of 
journals and the main indexing services (manual and computerized) in the realm of knowledge.  

 
The total numbers of books associated with the study of social work is 41,649. The 

numbers of books purchased principally for social work, during the last fiscal year is 562. The 
total number of journals in the library collection identifies with social work is 202. 

 
 

Table I: Library Resources* 

LIBRARY RESOURCES 
     

 Total   of  Resources Added Total   of  Resources 

 Titles Volumes New Titles Titles Volumes 

A.  Catalogued Books      

     1.  Regulars 11,674 13,235 562 12,267 13,235 

     2.  Special Collections 883 937 31 914 937 

B.  Journals 202 7,886  202 7,886 

C.  Miscellaneous Material      

     1.  Reading Reserve 2,224 4,429 33 2,257 4,429 

     2.  Documents 632 654  632 654 

     3.  Pamphlets 877 2,270  877 2,270 

D.  Audiovisual Material      

     1.  Microfilms 8 44  8 44 

     2.  Recording Tapes 5 5  5 5 

     3.  Films 16 16  16 16 

     4.  Videotapes 22 22  22 22 

TOTAL 16,543 29,498 626 17,200 29,498 

* Translation from the Annual Report 2007-2008 Tables.  
 
 

2006-2007 2007-2008 
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Library holdings  
 
The Monserrate Santana de Pales Library provides adequate informative resources that 
support the Social Work Graduate Program, satisfying diverse informational needs and 
research that have developed according to the program’s focus and goals.  The physical 
facilities and personnel provide proper and accessible information to faculty, students and 
occasionally to visitors.  

 
One of our main objectives is to maintain and enrich a collection of book and other 
publishing’s that support and promote the positive flow of actual information.  Adequacy is 
achieved thru campestral recommendations of professor and students, acquiring the most 
recent publishing in order to stay ahead and properly prepared for users requests.  
 
Staffing 
 
The staffing pertinent to the provision of library services are: 1 professional librarian, 2 
auxiliary librarians and 12 assistant students. See the administrative organigram of the 
social work library.  
 
 

Table II. Monserrate Santana de Pales Graduate Social Work Library Administrative 
Organigram 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

  

Library System Director 

Associate Director 

Auxiliary Director 

Library and Collections Department 

Chief Librarian 

Monserrate Santana de Palés Library 

Secretary Professional Librarian 

Auxiliary Librarians  

Assistants Students 
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Budget for the social work library resources 
 
Table III. Budget for Social Work Library resources 
 

Years Books Magazines Continuations Audiovisual SW Doctoral 
2006-07 $5,756.42 $36,928.25 $1,362.75 $250.00 $6,000.00 

2007-08 $7,147.87 $31,406.00 $295.00 $200.00 $6,000.00 

2008-09 $12,879.00 $37,000.00 Included in total of 
books 

$250.00 Not yet 
assigned  

 
 
Circulation or utilization data 
 
Table IV. Library Services* 

  2006-2007 2007-2008 

SERVICES 

Total of users attended 40,411 38,631 

Circulation / General Collection 16,226 16,237 

Circulation / Reserve Collection  7,237 5,158 

Information Inquiry / Reference 16,948 17,236 

INTERLIBRARY LOANS  

Loans 12 15 

                    Total of Interlibray Loans 12 15 

* Translation from the Annual Report 2007-2008 Tables. 
 
 
Equipment and technology available to social work 
 

The social work library counts with 8 Dell computers where users can make transfers of 
bibliographical registrations to complement their research work. The library has two 
photocopiers.  The system provides various methods to pay for photocopies.  The Vendacoder 
card enables students to copy for a lower price, 5 cents per copy.  Without the Vendacoder card 
the students can copy for a price of 10 cents per copy using cash. 
 
 
Circulation policies and procedures to ensure those books or other materials that are 
required or recommended in social work courses are made available in the library to 
students.  

 
Objectives: 

 

 To provide educational material that enriches and sustained the curriculum of 
the graduate programs and research projects in social work; 

 To offer materials that represent different scopes or points of view and so 
stimulate critical analysis and research.  
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 To provide recent material that represent the diversified areas of social work and 
related subjects to strengthen and keep updated the collection in order to be 
able to respond to requirement and needs of professors and students.  

 
Responsibility of the selection: 
 

 The Library Committee, make up by two professors, one student, and the Chief 
Librarian submit recommendation of the materials that have been positively 
assessed and recommended to be part of the collection.  

 Faculty members submit recommendations according to their scopes priorities 
and areas of interest.  

 The Librarian in charge selects and coordinates the recommended materials to 
be bought and the donations.  

 
Bibliographical Resources assessed during the selection process: 
 

 Books - We use magazines, reviews, bibliographies, commercial catalogs, 
advertisements, and acquisition lists of other Social Work Libraries. 

 

 Magazines - The selection of new titles in professional magazines is made by 
using: advertised reviews in professional magazines, brochures or books, 
publisher’s catalogs, and articles about professional themes or subjects that use 
these as references.  

 
Average of Semestral and Annual Recommendations: 
 

We select from one hundred and fifty to two hundred recommendations per semester, 
what is equivalent to an average of three hundred to four hundred recommendations per year.  
 
Budget: 
 

There is no determinated budget. The Library System assigns the budget.  The 
recommendation of bibliographical is submitted and the amount assigned by the system is 
bought.  
 
 
The library’s online catalogue, e-mail, and computerized search services, document 
delivery, inter-library loan (identify per fee versus non-fee), media, and other related 
services available to students are:  
 
 
Line Catalog: 
  
 Technological Advances enable professors and students to access to bibliographical 
resources not only in this library but also in other libraries of the UPR system.  The 
computerized system that provides this is named HORIZON.  This system provides access to 
different data cases, libraries and information centers trough INTERNET, an international level. 
  

The HORIZON module is a Public Catalog that permits the identification of titles in all the 
UPR Library System.  It provides two catalogs forms: the Staff PAC for library personnel and the 
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Borrower PAC for students and professors (PAC stands for Public Access Catalog).  The Staff 
PAC has in disposition a larger amount of indexes and the capacity to find resources to send 
them to other modules were these can be processed.  For example, you can make a search and 
send the resource to the circulation module in order to be lend to a student.  
 
 
Data Bases: 
 
 First search offers access to over 100 databases from the UPR computer system 
connected to the network.  It covers from general themes or subjects to specialized ones 
including pure sciences, social sciences, humanities, etc.  Through this net we get statistical 
data like which are the most frequently requested: texts, subjects, themes, and databases 
among others.  This will finally let us select the bases, which are truly serving our faculty and 
students.  

 
Data Bases include: 
 

 CONUCO – Index of Puerto Rican Magazines 

 HAPI – Index of Hispano-American magazines 

 EBSCO HOST – provides indication and summaries of articles of    

 More than 4,700 magazines and 143 newspapers.  

 Project MUSE – developed by John Hopkins University Press, it is  

 A database that provides access in complete text to academicals magazines.  
Actually, the base counts with 110 magazines titles published by different 
colleges in North America.  Most titles are from the Humanities and Social 
Sciences disciplines. 

  
The subscription to the Library System permits access to all libraries in Río Piedras 

Campus from any computer connected to Internet.  Other advantages include the capacity to 
perform retrospective search, down to 1993, besides enabling to copy and/or print the 
documents. 
 
 
 Inter-Library and International Resources: 
 
 The International-Inter-Library Loan offers professors and students in the Río Piedras 
Campus access to those texts or publishing that are called “hard-to-find”.  The main objective is 
to localize the resource thru Online Computer Library Center when is not available in Puerto 
Rico. 

 
Resources available thru this international service includes not only textbooks, but also 

articles, photocopies of microfilms, and thesis.  The loan is subject to the policies of the lender 
institution.  Usually, videos, movies, fragile, valuable and rare resources are not available. 

 
The student or professor will pay for shipping and handling, copies, or other services that 

the lender institution may charge.  In addition, engages in a compromise to pay for the resource 
if it is lost, stolen, broken or deteriorates.  
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Local Borrows: 
 
 For local loans the user can visit the Faculty or Department’s library.  If the Department 
does not have a library, the General Library, José M. Lázaro, has a Circulation Division that will 
provide services. 
  
 
Availability of library staff to provide reference help on social work topics to faculty and 
students 

 
The library staff assigns duties and supervises the work carried out by assistant students 

to provide reference help.  Orientates and help to locate information needed by users in book, 
magazines, lectures, documents, pamphlets, data bases, etc. Keep record of assistance, 
substitution and job termination of students and inform the person in charge of payroll in the 
System of Libraries.   

 
The library staff answers questions and consults users and provides them with material 

requested.  Enter in the catalog of new material received by the Library.  Process and classify of 
miscellaneous material.  Enter in the catalog the lectures assign by the professors and prepare 
them for their use.  Prepare and process personal copies of the processors for the use of users.  
Enter magazines received in the collection.  Make request of previous issues.  Prepare a 
monthly list that is to be used by Acquisitions Department.  Keep a list of actualized titles.  Keep 
track of the circulation of books both out and those interlibrary loans.  Maintain circulation 
registry to date, claim due material, charge fines and create accounts receivables report at the 
end of each semester and at the summer sessions.  Send material that needs to be catalogue 
or binder and keep track of it. Collaborate in the selective disclosure of articles about social 
work and rehabilitation counseling published by local papers received in the library. Check the 
bibliographies of the courses offered by the professors, locate material and reserve them.  
Compile the themes and the bibliographies by title and number of the course.  Process, classify 
and maintain to date the section of documents of the government.  Collaborate in the 
preparation of the bibliographies, list of new acquisitions and other publications that is prepared 
in the library.  File card in Library catalogues.  Keep inventory of Library funds together with the 
Librarian and the help of student assistants.  Hand over a monthly report and statistics to the 
person in charge of the Library.  And any other occasional duties assign.  

  
 
The Library Director is the library staff member assigned to a liaison role with the social 
work program 
  

The director coordinates and supervises the tasks that are performed in the library in 
order to achieve the goals and objectives of the Social Work Library.  Thus, supporting the 
academicals programs/activities, as well the student’s particular short/long term goals in the 
program.  
 
 The director participates in the interview and selection of personnel that will occupy the 
secretary, librarian assistant and the assistant student positions. Provide and access personnel 
and recommended for permanent, raises and license (like sick-leaves-vacation). Evaluate and 
recommended staff members for promotions, leaves, transfers and any other staff related 
action. Plans, with the advise of the Director of the Library Collection Department, the services 
and functions of the Library, organize and assign library tasks, and participate in the supervision 
and fulfillment of tasks.  
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The library director call and head library staff meetings attend meeting collect by the 

Director of the Department of Library Collections, and the Head of Library System and other 
library committees. Is responsible of public relations with Library Patrons. Serve as a liaison 
between the Monserrate Santana de Pales Library and the Graduate School of Social Work. 
Participate in those special committees of  the social work program, for which the contribution 
could be required.  Participate in the development of plans for buildings constructions or 
modifications to existing facilities so as to watch for the adequate use and preservation of 
facilities. Recommend equipment and supplies to be purchase and watch for the appropriate. 
Prepare periodic and special reports as required and to take care of mailing performed. Put into 
effect any other commission commended by the Director of the Department of Library Collection 
so as to the Head Librarian of the Library System. 
 
 
Bibliographic instruction: 
 

 Coordinate with graduate program 

 Offer bibliographic instruction for groups and individuals 

 Catalogue use 

 Index handling 

 Prepare bibliographies 

 Prepare manual and guides 

 Use of alternatives reference sources for library research 
 
General Information: 
 

 Attend and guide students, professors, and audience who visit the library to look 
for information. 

 Offer information to the new students at beginning of the semester and the 
summer sessions about services, facilities, and resources that the Library owns. 

 Coordinate with the Reference Department or with any other department of 
interest for the students who want to receive orientation about how to search 
information in DIALOG, interlibrarians loans, and services which the Library 
System offer.  

 
Bibliographic funds selection: 
 

 Books 
 

i. Check the publisher’s firm’s advertisements to select 
ii. Submit titles to the Library’s committee for evaluation 
iii. Check the published outlines on the professional’s journals 
iv. Submit titles for purchase which are recommended by the Faculty 

 

 Journals 
 

i.    Submit new titles to the Library’s Committee for recommendation 
ii.   Revise published outlines on catalogs and professionals journals 
iii.  Submit the selected titles on priority order to the Acquisitions Section from 

the Library System 



134 
 

 
 

 

 Audio-Visual Material 
 

i.    Check the titles and published outlines on catalogs and professional 
journals 

ii.   Submit the material to the Library’s Committee for evaluation 
iii.   Prepare the recommendation form and send it to the Acquisitions Section 
 

 Grants 
 

i. In addition to the purchase of selected bibliographic funds, they make 
ii. Arrangements to obtain free material and funds 
iii. Send letters requesting material which has been selected from journals 
iv. Request to the government agencies annual reports and any other 

recommendations 
v. Request to the libraries and colleges catalogs and bulletins which offer 

graduates programs on social work on United States universities and 
other places 

 
Equipment: 
 

 Select and recommend the necessary equipment at the Library.  For this 
process, will check the catalog which are using in the Library System for it 
acquisition. 

 The equipment’s requisitions are sending to the Property and System Provisions 
Office. 

 Make requisition for the equipment’s repair and maintenance and send it to the 
Provisions System from the Libraries System. 

 
Physical Facilities: 
 

 Take care that the physical facilities are in excellent conditions and clean. 

 Prepare work orders for the building reparations and maintenance. 

 Submit recommendations for the facilities expansion and arrangement. 

 Inform to the authorities any property’s damage. 
 
Furthermore, will collaborate on the performing other following tasks and services that 
the Library offers: 
 

 Attend user’s opinion and questions and obtain the requested material. 

 Guide and offer help to assistant’s students for locate the bibliographic resources 
that the users request for. 

 Select materials send it for cataloguing and/or binding. 

 Revise and check the library public card catalog. 

 Collaborate on the materials selection of recommendation resources for the 
Social Work Collection.  

 Evaluate grants and miscellaneous material by themes. 

 Classify and organize miscellaneous material by themes. 

 Collaborate with the selective removal of articles about Social Work themes that 
are published on the local newspaper. 
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 Collaborate with the full disclosure of library resources. 

 Collaborate in the evaluation of Library Collections to keep them updates. 

 Prepare exhibitions on present day themes. 

 Collaborate with bibliographic instruction delivered to library patrons. 

 Keep work done statistics and present a monthly performance report. 

 Collaborate with the annual inventory of bibliographic resources. 

 Keep discipline and watch for the fulfillment of library norms. 

 Perform any other tasks necessary to be done. 
  
 
Social work liaison tasks 
  

The social work library director plan with the advice of the Director of the Library 
Collection Department, the services and functions of the Library, organize and assign library 
tasks, and participate in the supervision and fulfillment of tasks.  
 
The liaison tasks are: 
 

 Collection development 

 Facilitate the use of library resources by means preparation of catalogues and 
indexes 

 Resources promotions by means of the development of bibliographical projects, 
new acquisition list, guide, exhibitions, etc. 

 Offer library counseling and instruction to users 

 Circulation, reserve and reference services 

 Process miscellaneous and other bibliographic material for reserve 

 Inter-library loans 

 Sponsor and coordinates special activities of interest to library patrons 

 To develop procedures and routines at Library 

 To recommend service hour schedule 

 To select gifts and donations received by the Library 

 Formulate and review the selection policy 

 To make inventory of resources of Library Collection 
 
 
Social work faculty recommends items for purchase 

 
The Library Committee, Professors and Librarians make the recommendations of 

bibliographical resources for purchase. 
 
The procedures for the recommendations are: 
 

 First the titles recommended are verified in the public catalogue and in the book cards to 
see if they are included in the collection or to see if they have been recommended. 
Generally the student’s assistants do this task. 

 The new title card is prepared in the typewriter for purchase. 

 The recommendation card is date stamped and a copy of it is made. 

 The copy is filed in the file cabinet of recommended books.  
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 This is written down in the statistics report and then the original card is sent to the 
catalogue section. 

 
The head Librarian carries through these recommendations continuously. Verification of 

the availability of the books is done through the terminals; if the title is not available follow up is 
carried out through the Acquisition Department. 

 
 
New acquisitions reported to program faculty 

 
The faculty is informed by letters, email and a phone place call as soon as the resource 

is available in the collection.  A list is distributed to faculty of new resource available in the 
collection.  The students are also informed about the new acquisitions.  This list is distributed 
frequently.  

 
The statistics or daily data of the Monserrate Santana de Pales Library Collections are a 

continuous process allowing for evaluation, selection, acquisition, organizing, providing access, 
preserving and terminating the informative resources. 
 
The data or statistics help to: 
 

 Make more effective decisions regarding selections for the collection. 

 Assign budget emphasis to the diverse library areas. 

 Serve as useful tool to evaluate more effectively the selection decisions and 
acquisition of library resources. 

 
This information is verified through daily statistics carried out at the Library. 
 
 
Traffic or other counts of users of social work collection or social work resources 
 
Table V. Library Users* 
 

User’s Type 2006-2007 2007-2008 

Undergraduated Student 4,152 4,263 

Graduate Student 11,242 11,273 

Faculty 449 550 

Extended Community 372 383 

Totals 16,215 16,469 

* Translation from the Annual Report 2007-2008 Tables.  
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Instructional sessions 
 
 
Table VI. Instructional Sessions* 
 

Library Instruction                               2006-07            2007-08 

Classes  17 16 

Student Attended 215 216 

Contact Hours 51 48 

* Translation from the Annual Report 2007-2008 Tables.  
 
 
Location of library/social work collection relative to classroom and other social work 
student services 
 

This is a separate social work collection outside the main library, located in the second floor 
of the Beatriz Lasalle Building, where the Graduate School of Social Work is located, 
between Carmen Rivera de Alvarado and Ramon Emeterio Betances buildings. The location 
of the library of social work collection relative to classroom and other social work student’s 
services is walking distance. The physical space covers an approximate surface of 4,340 
square feet, divided into the following areas: 
  

 The study room, which occupies 1,190 square feet of space to accommodate 
one 4’ by 8’ table for four persons, 28 cubicles for individual study, with total 
space for 41 seated persons.  It also has 8 cubicles with computers on line 
terminals and two bibliographical entries catalogs, as well as a stand for 
periodicals, another one for journals and two photocopy machines. 

 The shelf area provides approximately 1,426 square feet to place book, journals, 
thesis, readings, mimeographed material, documents, pamphlets and other 
publications.  This space has 19 movable shelves and two fixes shelves, also 
include four lateral files.  

 The library facilities include four 120 square feet rooms for group study and 
discussion, exclusive for the students and faculty of the Graduate Schools of 
Social Work.  Each room has one 4’ by 8’ table with a space for six seated 
persons. 
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Library hours for the main library and social work collection library 
 

The Social Work Collection Library hours are: 
 

Monday through Thursday 8:00am - 9:00pm 
Friday & Saturday  8:00am - 4:30pm 

 
 

The main library hours are: 
 
  Monday through Thursday 8:00am – 12:00pm 
  Friday    8:00am –   6:00pm 
  Saturday   8:00am –   5:00pm 
  Sunday            10:00am – 10:00pm 

  Holidays   8:00am –   5:00pm 
 
 
Improvements needed in library resources and services 
 
Equipment: 

 
Three computers are needed with Operative System for the search of information 

required by the students and professors of the graduate programs of Social Work.  Also two 
additional printers are required for the curriculum of information search.  
 
 
Shipping and Delivery of Correspondence and Materials:  

 
The messenger service for the pick up and delivery of correspondence and material is 

limited.  Continuously member of staff and student assistants have to travel to José M. Lázaro 
Library for the pick up or delivery of correspondence and materials in order to offer the services 
requested.  In occasions we receive mail or materials when is already too late to dispatch them.  
A more dynamic and efficient messenger system is needed to take care of this situation, since 
frequently the staff required for this task is not available. 
 
 
PROJECTIONS  

 
The development and preparation of projects is expected to continue, such as: 

newspaper sorting and magazines, guides, index, manuals, bibliographies and other 
publications that will help the graduate research on Social Work.  We project to continue the 
development on the collection with the Library Committee and Faculty recommendation for 
acquisitions of library resources necessary for the Program and the plannification of educational 
activities for the professional enrichment of students and professors.  
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3.1.4  Office and Classroom Space. 
 

 
 
 
The Graduate School of Social Work has achieved, four years ago, its goal of being 

located in a new four floor building.  The School is completing the College of Social Sciences 
Quadrangle, as projected.  The Social Sciences Faculty has two contiguous buildings:  Ramón 
Emeterio Betances and Carmen Rivera de Alvarado buildings.  Another projection that has been 
achieved is the office space for professors, providing privacy for planning, and case and thesis 
discussion. 

 
At the Graduate School there are enough offices for administrative, learning and 

research purposes and participatory processes.   In the First floor locates a spacious office for 
the use of the Federation of Social Social Work students.  At the second floor locates de 
Monserrate Santana de Palés Library which serves the Graduate School’s  faculty and student’s 
needs and is part of the Río Piedras Campus Library System. At the third floor locates the 
Director’s and the administrative support offices, all of with are computer equipped, except for 
the receptionist for a total of ten work stations.  There is also a spacious meeting room for the 
use of professors and administrative personnel.  In the same floor locates the Research Unit 
with two offices and one module, and additional space for nine computer stations for the use of 
students and professors. There is a Professor as Research Unit Coordinator, an Administrative 
Secretary and a Laboratory Computer Technician, all of three equipped with a computer and 
five printers, two printiers for the use of students and professors. 

 
In the third floor there are also four offices for Area Coordinators, all of them professors,  

as well as in the  fourth floor, where seventeen offices all computer equipped and with mobiliary 
for case and thesis discussion are located, one per professor.  One of these offices is 
destinated for the Special Projects Office, whith space for administrative personnel or student 
aid and a professor as the coordinator. 

 
Doctoral Research have access to an office located at the fourth floor with a computer.  

There is also one office for a permanent Research Assistant with the same facilities, and a small 
meeting room. 

 
The Graduate School locates a total of thirty work stations, including offices and 

modules.  There are also a total of four classrooms.  In summary, there is a ratio of a 30:30 ratio 
of space vs. administrative and professorship vs. offices.  There is a 4:135 classroom vs. 
student (graduate and doctoral) ratio.   A meeting room is also available for small groups.  
Classrooms and amphitheaters located at the two Social Sciences buildings are also available 
for students with the proper authorization, as well as other facilities at the University of Puerto 
Rico Río Piedras Campus. 

 
Our ESPACIOS HIV-SIDA Research Project has been recently located at the Plaza 

Universitaria Building, properly equipped with capacity for ten work stations.  There are two 
professors in researcher duties, an Administrative Assistant, and eight students in Research 
Asisstant’s duties, all with computer-mediated access.  This office is located in a building with 
access to most administrative offices at the Río Piedras Campus and next to some of the Social 
Sciences Departments which have been moved to this new facilities 
 
 

Sufficient offices and classroom space, computer-mediated access, or both 
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3.1.5  Assistive Technology 
 

 
 
 
 
 
 
 The Program for Library Services to Individual with Disabilities and the Handicapped is 
located in the General Library.  Its purpose is to provide library services filling up the needs for 
information of the population at the Río Piedras Campus.  Besides, it provides for the availability 
of bibliographical and technological resources of the Libraries System. 
 
 This unit is subscribed to the National Service of Libraries for the Blind and Physically 
Handicapped of the Library of Congress.  It contains books, journals and maps on Braille, in 
enhanced letters, in conventional printing and in audiovisual combined media.  This unit also 
holds the Information Center of the Technological Assistance Program of Puerto Rico.  Its 
mission is to develop awareness and increase knowledge about the availability of equipment 
and technological assistance services for the handicapped. 
 
 The information Center provides a collection of informative materials such as:  ournals, 
books, catalogs, divulgation bulletins, newreels, videos, among others.  Service hours are from 
8:00 a.m. to 4:30 p.m., Mondays to Frydays.  Equipment and services available are: 
 

a. Study cubicles 

b. Loan of equipment to use on the premises such as: 4 channels recorders, cassette 
players, audiphones, Braille Typewriters, CCTV machines, computers with 
specialized programs such as the Dragon Naturally Speaking, JAAWS, Kurzweil 
3,000, Zoom Text and Open Book. 

c. Reading machine 

d. Talking calculator 

e. Loupe 

f. Electronic dictionary 

g. Tramit loans of bibliographical material form other collections of the Library System 
to be used in the premises. 

h. Hands on Video Relay Service (HOVRS) is a system that allows deaf persons and 
with other auditory conditions, communication through sign language with people 
that can hear.  The service is in Spanish, is free of cost, and is available 24 hours a 
day, 7 days a week, and 365 days a year in the Library Service Unit. 

i. Assistance of readers/recorders 

j. Bibliographical orientation 

The program has access to assistive technology, including materials in alternative 
formats (such as Braille, large print, books on tape, assistive learning systems).
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ACCREDITATION STANDARD 4 

FACULTY 

 
 
4.0 The program has full-time faculty, which may be augmented by part-time 

faculty, with the qualifications, competence, and range of expertise in social work 
education and practice to achieve its goals and objectives. The program has a 
sufficient full-time equivalent faculty-to-student ratio (usually 1:25 for 
baccalaureate programs and 1:12 for master’s programs) to carry out ongoing 
functions of the program. 

 
4.1 The program demonstrates how the use of part-time faculty assists in the 

achievement of the program’s goals and objectives. 
 

4.2 Faculty size is commensurate with the number and type of curricular 
offerings in class and field; class size; number of students; and the faculty’s 
teaching, scholarly, and service responsibilities. 

 
M4.2.1 The master’s social work program has a minimum of six full-time 

faculty with master’s social work degrees from a CSWE-accredited 
program and whose principal assignment is to the master’s program. 
The majority of the full-time master’s social work program faculty have 
a master’s degree in social work and a doctoral degree. 

 
4.3 Faculty who teach required practice courses have a master’s social work 

degree from a CSWE-accredited program and at least two years post– 
baccalaureate or post–master’s social work degree practice experience. 

 
4.4 The program has a faculty workload policy that supports the achievement of 

institutional priorities and the program’s goals and objectives.  
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ACCREDITATION STANDARD 4 
 

FACULTY 
 

4.0  Full-Time Faculty 

 

 

 

As of June 2009 the program has 216 full time faculty members, all of whom teach in the 
master’s program (See Faculty Summary – Section 1).  Eighteen of them have a master’s 
degree in social work from an accredited social work institution, and nineteen hold a doctoral 
degree in Social Work (5), Social Policy (5) or another Social Science discipline (9).  Those two 
who do not have a doctoral degree, do have a MSW from a CSWE accredited institution, and a 
broad and extensive experience of over 20 years in their area of expertise.   Of these only one 
has tenure and is full professor, whereas the other has been under a full time contract for three 
years and is currently soliciting admission to a doctoral program.  As shown on Form D-1 the 
School has a competent faculty with broad and diverse expertise in social work and social 
sciences education and professional practice.  The average years of teaching positions at the 
graduate level is 17 years (median years=20), whereas the professional practice experience 
after obtaining a Master’s degree averages 9 years (See Faculty Summary – Section 1).  The 
range of expertise in social work education and practice includes: 

  

 Administration, supervision and 
consultation in social work 

 Aged 

 Battered women  

 Child abuse 

 Child welfare (foster care, adoption, 
custody) 

 Civil rights:  mental health patients, 
social welfare clients, and persons with 
disabilities. 

 Clinical and therapeutic interventions 

 Community based organizations 

 Community organizing and 
development 

 Community social and political action 

 Crime and justice system 

 Criminal behavior and delinquency 

 Higher education in social work 

 HIV/AIDS 

 Human services administration 

 Human sexuality 

 Individual, family and group work  

 Issues of oppression, diversity and 
identity 

 Play and family therapy  

 Poverty  

 Prevention of family violence and substance 
abuse  

 Program evaluation  

 Promotion and organization of 
cooperatives 

 Proposal writing and administration of 
social programs  

 Psychodynamic approach  

                                                           
6 In December 2008 one faculty member retired.  She has being included in Section 1.  However, as of July 2009 the  
  faculty are 21 members.  

The program has full-time faculty, which may be augmented by part-time faculty, 

with the qualifications, competence, and range of expertise in social work education 

and practice to achieve its goals and objectives. The program has a sufficient full-

time equivalent faculty-to-student ratio (usually 1:25 for baccalaureate programs 

and 1:12 for master’s programs) to carry out ongoing functions of the program. 
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 Criminal cases (sexual abuse) 

 Crisis intervention 

 Custody cases 

 Development of leadership programs 

 Domestic violence research and 
intervention 

 Family intervention (direct services) 

 Family preservation 

 Family theory, methodology and 
intervention  

 Family therapy 

 Family violence 

 Forensic social work 

 Gender studies (both feminist and 
masculinity studies) 

 Group development and intervention 

 Group work with parents and 
adolescents 

 Health and mental health 
 

 Public policy administration and public 
policy analysis.  

 Research methods 

 School social work 

 Sexual abuse 

 Systematization of social work practice 

 Social policy analysis and research 

 Social work clinical practice 

 Social work history 

 Social work in the Hispanic Antillean 
Caribbean 

 Socio-emotional evaluations of infants 
and toddlers with delay development. 

 Substance abuse population (direct 
services) 

 Youth prevention programs 

 

The faculty strongest areas of expertise are gender studies, child welfare, mental health, 
individual, family and group therapy, research, community organizing and social action, social 
policy and administration of social services.  In addition, the faculty is actively engaged in 
various social research projects including: social policy, stigma, HIV-AIDS, immigration, health, 
domestic violence, women issues, masculinities, racism, poverty, aging, and tolerance.  These 
studies have produced several publications in the form of articles in peer review journals, book 
chapters, and books that are distributed widely in the Caribbean and Latin America.  Between 
years 2007 and 2008, a total of at least 32 works were published, as seen in detailed on Faculty 
Form D-1. Following is a partial list of 2007 to 2009 publications: 

  

Albite Vélez, L. (2007) La familia como una entidad socio-histórica: implicaciones para la práctica  
en Trabajo Social  Análisis. Revista de la Escuela Graduada de Trabajo Social. 

Albite Vélez, L. et al.  (2007)  Familia y Comunidad: Nueva alternativa de vinculación comunitaria 
 en la política social.  En   Guardiola, D., Guemarez, C. y Rivera, A. editoras (2007) La 
crisis sostenida: retos para la política social y el Trabajo Social. Rio Piedras: Editorial 
Edil 

Barreto Cortes, Esterla – Reflexiones en torno a la educación antirracista en Trabajo Social,  
publicado en CD Memorias de la Conferencia Mundial de Trabajo Social de 2008. 
Federal Council of Social Services of Brazil Bahía, Brazil. 

Barreto Cortez, Esterla (w/d) La Paz y la organización comunitaria antirracista. In  Memorias del 
10 Aniversario de la Cátedra UNESCO, mayo/2008. Submitted for publication.  

Benitez, Jorge (2007) The Changing Nature of Intolerance In Bosque and Colon eds. , Puerto 
Rico Under Colonial Rule.  

Burgos Ortiz, Nilsa and Benitez, Jorge. Comunidades y Políticas Sociales: entre la Academia y la 
Práctica Cotidiana.  Serie ATLANTEA, Núm. 4, University of  Puerto Rico. 
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Burgos Ortiz, Nilsa, Colón, Alice and Santiago Luis (2008) Estirando el peso: Acciones de 
ajuste y relaciones de género  ante el cierre.  Social Sciences Center, University of 
Puerto Rico, Río Piedras. 

Burgos Ortiz, Nilsa, Ed. (2008) Acerca de la democracia y los derechos   sociales. Buenos 
Aires:Argentina:Editorial Espacio. 

Burgos Ortiz, Nilsa, Ed. (2008) Política Social y Trabajo Social, Comunidades y políticas sociales 
entre la academia y la práctica cotidiana.  Serie ATLANTEA, University of Puerto Rico. 

González, Doris (2008) Hablemos de Niños. Buenos Aires: Lumen 

Guardiola, Dagmar (2008) Trabajo Social y las Políticas Sociales en el Caribe Hispano Antillano: 
Implicaciones para la práctica profesional y la formación académica. Serie Atlantea. 
Número 4: 89-110. Universidad de Puerto Rico. Río Piedras.. 

Guardiola, Dagmar, Rivera, Agnes y Guemarez Cruz, Carmen Eds. (2007) La Crisis Sostenida: 
Retos para la Política Social y el Trabajo Social.  San Juan: Editorial Edil. 

Hernández, Blanca (2008) Análisis del paradigma prohibicionista y el paradigma de salud pública 
aplicadas al manejo de la drogadicción y la criminalidad en Puerto Rico. En: Guardiola, 
Dagmar, Rivera Agnes y Guemarez Cruz, Carmen Eds. (2007) La Crisis Sostenida: 
Retos para la Política Social y el Trabajo Social.  San Juan: Editorial Edil. 

Hernández, Blanca (2008) Historia de Promesas Rotas: La violencia institucional en las escuelas  
públicas y privadas en Puerto Rico desde la vivencia e interpretación  socio-educativa de 
los estudiantes y los familiares. San Juan: Publicaciones Puertorriqueñas.  

Montero, M. & Varas-Díaz, N. (2007).  Latin American community psychology: Development, 
implications, and challenges within a social change agenda.  En S.M. Reich, M. Riemer, 
I. Prilleltensky & M. Montero (Eds.) International community psychology: History and 
theories (págs. 63-98).  United States: Springer.      

Pizarro, Doris (2008) Trabajo social escolar, ciudadanía y educación: Una reflexión pertinente. 
Revista Análisis  Vol. IX: 1, 21-4. 

Pizarro, Doris (s/f) Una mirada crítica a la construcción de ciudadanía  en las políticas 
educativas: Del discurso a la praxis y significados de la comunidad escolar. Acepted for 
publication on Revista El Amauta.   

Ramírez, Rafael, García Toro, Víctor I. and Soloc Castillo, Luis  (2007) Los Honbres no lloran: 
Ensayos sobres las Masculinidades. San Juan. Ediciones Huracán, 2007. 

Rivera Aponte, Angel L.  and Ruiz Mercado, Angel L. and García Toro, Víctor I (2007)  Mujer y 
Brecha Salarial: Retos del Siglo XXI. Oficina de la Procuradora de las Mujeres, San 
Juan, P.R 

Rosa, Y. & Varas-Díaz, N. (2008).  HIV/AIDS related training among health professionals and 
students:  Stigma as an indicator of needs [In Spanish].  Psicología y Salud, 26, 69-90. 

 Sánchez, Carmen D. (2007) Imágenes y Representaciones de la Vejez. Memorias Tercer 
Seminario Red de Estudios de la Vejez Centroamérica y el Caribe. San Juan, PR: 
Impresora Oriental,  

Sánchez, Carmen D. (2007) La vejez y la Marginación: Implicaciones para la Salud. In Nelson 
Varas y Francescha Cintrón (editors) Estigma y Salud en Puerto Rico: Consecuencias 
detrimentales de lo Alterno.  San Juan, Publicaciones Puertorriqueñas. 

Sánchez, Carmen D. (2008) Enlace de generaciones: Abuelos/as y Nieto/as.   In Ruth Nina 
(Editor) Acercamiento multidisciplinario sobre la Adolescencia en el Caribe. San Juan: 
Impresora Oriental 
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Toro-Alfonso, J. & Varas-Díaz, N. (2008).  Exclusion and internalized AIDS stigma among men 
who have sex with men in the Dominican Republic:  Implications for health in Latin 
American and the Caribbean [In Spanish]. In J.A. Piña & J.J. Sánchez-Sosa (Eds.) 
Aportaciones de la psicología al problema de la infección por VIH. Investigación e 
intervención (pp. 235-262). México, DF: UniSon-Plaza y Valdés-UNAM. 

Torres Ruiz, Y., Cintrón Bou, F. & Varas-Díaz, N. (2007).  AIDS-related stigma and health 
professionals in Puerto Rico.    Interamerican Journal of Psychology, 41, 49-56. 

Valle,  Diana (2009) Estrategias de las mujeres ante la violencia doméstica, Identidades, Revista 
Interdisciplinaria de Estudios de las Mujeres y el Género.  Universidad de Puerto Rico, 
Recinto de Cayey 

Valle, Diana (2007) La Opresión contra las mujeres en la familia: Violencia doméstica y 
resistencia En R. Rosas (Ed.).  La diversidad cultural: Reflexión crítica desde un 
acercamiento interdisciplinario. Puerto Rico: Publicaciones Puertorriqueñas 

Varas Díaz, N. & Marzán, M. (2007).  The emotional aspect of AIDS stigma among health 
professionals in Puerto Rico.  AIDS Care, 19, 1247-1257. 

Varas Díaz, N., Malavé Rivera, S. & Cintrón Bou, F. (2008). AIDS stigma combinations in a 
sample of Puerto Rican health professionals: Qualitative and quantitative evidence. 
Puerto Rico Health Sciences Journal, 27. 

Varas-Díaz, N. & Cintrón Bou, F. (Eds.) (2007). Estigma y salud en Puerto Rico: Consecuencias 
detrimentales de lo alterno.  Río Piedras, Puerto Rico: Publicaciones Puertorriqueñas.  

Varas-Díaz, N. & Toro-Alfonso, J. (2007). Similar epidemics with different meanings: 
Understanding AIDS stigma from an international perspective.  Interamerican Journal of 
Psychology, 41, 1-6. 

Varas-Díaz, N. & Toro-Alfonso, J. (Eds.) (2007). International perspectives on AIDS stigma. 
Interamerican Journal of Psychology, Vol 41. 

 

In addition to the faculty’s contribution to scholar and professional activities at the 
national level, they have also served as visiting scholars, speakers, and lectures at universities, 
conferences and professional organizations in other countries. For example: professor Nilsa 
Burgos, (United States, Brazil, Costa Rica, Honduras and Dominican Republic); Carmen D. 
Sánchez, (Colombia, Spain, Argentina, and Brazil); Dagmar Guardiola, (Honduras, Spain 
Colombia, Dominican Republic); Vanessa Pascual (Dominican Republic, Mexico), Norma 
Rodríguez Roldán, (Mexico, United States); Víctor I. García Toro, (Brazil, Costa Rica),  Esterla 
Barreto (Brazil, United States); Nelson Varas (Guatemala, United States, Argentina, Thailand, 
Peru, Spain).  Through the Atlantea7 Project on Social Policy and Social Work in the Caribbean,  
Dr. Nilsa Burgos has coordinated regional conferences in Costa Rica, Panamá, Nicaragua and 
Guatemala, and published a selection of the memoirs from each conference.  Three other 
Atlantea projects have being awarded to faculty members: the Study of Masculinities to Dr. 
Victor I. García Toro; Caribbean Migrations to Dr. Vanessa Pascual; and Studies on Elders to 
Dr. Carmen D. Sánchez.  Through these projects collaborations the School promotes an 
international agenda, contributes to the knowledge base of the profession and the social 
sciences in the region by way of publications, professional gatherings and conferences, and 
fosters interdisciplinary collaborations.  Also, Dr. Nelson Varas has being awarded a RO-1 - 5 
years grant from the National Institute of Health, among other grants, to promote the study on 
health issues and the impact of social differences.  Recently, he obtained the resources for the 

                                                           
7 ATLANTEA Projects are grants awarded by the University of Puerto Rico (Central Administration) to promote 
collaborative scholar and research activities about and within the Greater Caribbean Region.  
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establishment of a Center for the Study of Social Differences and Health.  Prof. Chyntia 
Rodrigues-Parés has sustained various contracts, through the Special Projects Unit, with the 
Department of the Family, Department of Justice and Department of Health to provide program 
evaluations, consultation, technical assistance and personnel training. A special Project was 
awarded to Dr. Carmen D. Sanchez and Dr. Yolanda Alamo by the CSWE to work with a 
Curriculum Development Project on Aging (CDI). Professors Yolanda Alamo, Vanessa Pascual 
and Doris Gonzales have being elected by the Social Sciences Faculty to the Río Piedras 
Campus University’s Senate. Also Professors Esterla Barreto, Doris Pizarro, Yolanda Alamo, 
Gloria Molina (retired in 2009), and Doris González have been active members of the Puerto 
Rico’s Association of Social Workers, where Dr. González held the presidency from 2004 to 
2007.  Other faculty members have been appointed or selected to administrative and leadership 
roles in national and international social welfare and social work education/professional 
organizations. Some of them are:  Victor I. García Toro (State Advisory Group on Juvenile 
Delinquency, Latin American Association of Schools of Social  Work and Research); Nilsa 
Burgos (Latin American Association of Schools of Social Work and Research, Caribbean 
Studies Association, Latin American Studies Association); Yolanda Alamo (National Association 
of Social Workers, Puerto Rico Chapter); Carmen D. Sánchez (Alzheimer Association of Puerto 
Rico, Latino Gerentological Society, Gerontological Society of America); Chyntia Rodriguez, 
(Society for Social Work and Research, Puerto Rican Committee for Social Welfare); Diana 
Valle (Casa Protegida Julia de Burgos Battered Woman Shelter); Lillian Albite (Advisory Council 
on Substance Abuse Prevention); Esterla Barreto, (Governor’s Appointee to the Children 
Justice Act Commission); and, Nelson Varas, (Interamerican Society of Psychology, 
International Society for Self and Identity, Society for the Psychological Study of Social Issues).   
Finally, most of the School’s faculty is very active on social policy issues, community social 
action, and community based organizations on a variety of diverse matters. (See Form D-1 for 
additional information).  

 
As demonstrated the faculty has the qualifications and competence, with national and 

international recognition, to meet the program’s goals and objectives.  In order to achieve these 
learning goals and objectives, the School makes sure the assignment of the majority of the 
foundation and concentration courses to full-time faculty, making sure the best faculty–to–
student ratio. Form D-2: Faculty Assignment Report presents information of courses taught in 
the period of August 2006 through May 2008. It is expected that the foundation courses in the 
program sequence will have the most concentration of students, as is shown, previous to each 
one moving to their own selected advanced area. This emphasis is very much observed in  
seven of the foundation courses and the advanced research courses Thesis I and II. The 
mentioned D-2 Form presents how the majority of these courses are assigned to full time 
professors. After the students take their first foundation courses, they start to split out to the 
selected Concentration Areas and electives courses which could observe a range of 7 to 14 
students matriculated on each one. The maximum number of students could reach 18 in 
extraordinary circumstances, but according to the University’s policy the maximum number of 
students in a graduate program should not exceed 15 students per section, although the 
average for our program is 9 for a non-thesis and non-field practice courses.  This fact is also 
demonstrated in the Form D-2. For group Thesis I and II courses, the Registrar’s Office has 
accepted, as authorized by the Dean of Graduate Studies, a regular norm of 2-4 students per 
professor, and the average is 3. Again, usually these courses are assigned to full time 
professors. The full time faculty ratio to student is 1.7. 
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4.1   Part-Time Faculty 
 

 
 
Part time faculty also brings a rich experience to the program.  The School hires 

between 13 and 18 part time faculty members each semester, mostly to be field instructors or 
teach one class room course.  The following table shows the number and distribution of part-
time faculty. 

 

Course 

2006-2007 2007-2008 

    First    
Semester 

Second 
Semester 

Total 
   First 
Semester 

 Second 
Semester 

  Total 

Field 
Practice 

11 12 23 11 10 21 

Thesis 2 2 4 3 1 4 

Other 
courses 

4 3 7 1 - 1 

Total 17 17 34 15 11 26 

 
 
Almost all of part-time faculty members are social workers with a Master’s in Social Work 

degree from a program accredited by CSWE and  many years of professional experience, and 
who hold full time positions in direct services or supervision.  They mostly contribute their 
knowledge and expertise for the supervision of students in field practice.  They also assist the 
Field Practice Coordinator in the identification and evaluation of field practice centers, and make 
recommendations to improve field practice experiences.  Their experience is a valuable 
contribution to the School and to the achievement of the program’s goals and objectives. In 
addition, some part time faculty members are brought to offer courses in specialized areas not 
covered by our full time faculty such as: SW 6327: Social Work in the Promotion of Local 
Economic; SW 6326 Social Work in the Legal Context, and SW 6107: Social Work Intervention 
with People with Terminal Illnesses .  An interest and commitment on faculty development, 
especially in promoting research and other scholarship initiatives, has influenced the decision of 
bringing in part time faculty to cover some of the courses traditionally offered by full time faculty.  
This is a demonstration of the School’s commitment and recognition of the importance of 
research and research dissemination for the profession, as well as for the social sciences.  It is 
also a way of recognizing the contribution that colleagues with an extensive professional 
experience bring to the program.  In particular, because they provide students with more 
learning experiences to understand and appreciate the application of course content to diverse 
populations, services and settings. This faculty has professional experiences in the areas of: 
clinical SW, community organizing and economic development, group work, administration, 
research and evaluation, working with diverse populations such as: woman, children, poor 
communities, homeless, addiction, and mental health, among others.  
  

The program demonstrates how the use of part-time faculty assists in the 
achievement of the program’s goals and objectives 
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4.2  Faculty Size 

 

 

 

To assure that faculty size commensurate with the number and type of curricular 
offerings the program abides by a series of policies set up by the University and the School.  

Regarding faculty workload the University of Puerto Rico has established, and as so it is 
published in the Professor’s Manual of the Río Piedras Campus, the following:  

Regular, teaching tasks according to the General Regulation, "requires complete 
dedication to University service during thirty seven and a half hours (37½) per 
week" (section 68.1). 

This schedule usually consists of twelve (12) hours of task of teaching in the 
classroom, six (6) hours assigned to the attention of individual students in their 
office, in addition, fifteen (15) hours are to be employed for the preparation of  
teaching courses, correction of tests and necessary research to keep up-to-date 
in the discipline. The remaining four and a half (4½) hours may be used in work 
related to University service such a departmental committees or department 
faculty meetings, faculty meetings or cloister. 

In addition, the School’s policy regarding faculty workload includes the following: 

1. The maximum number of students per class section for non field practice and thesis 
courses is 15. This is also the policy for all graduate programs at the UPR Río Piedras 
Campus.  

2. Each student in field placement is equivalent to 1 course credit. Each faculty member in 
field supervision could have a maximum of:  

a. 3 different field placement centers assigned per semester 

b. 3 students per field placement center. 

3. In Thesis, the preferred number of students in a section is 3; the minimum could be 1 
(under special circumstances) and the maximum is 4.  All group theses, regardless of 
the number of students in any one section, are paid as a 3 course credit per semester.   

4. All new faculty members in a tenure track position must have at least three credits for 
research work each semester and commit to complete a series of presentations an 
professional gatherings and publications on peer review journals (as agreed on a 
contractual agreement) within a 5 year period, and before getting permanency.  

Through the establishment of these policies the program guaranties the fulfillment of the 
set goals and objectives as well as the quality of the learning experience for all students.  The 
following table shows that the School consistently complies with these policies in order to 
maintain a stable and well balance workload of the faculty that principally includes teaching, 

Faculty size is commensurate with the number and type of curricular offerings in 
class and field; class size; number of students; and the faculty’s teaching, scholarly, 
and service responsibilities. 
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scholarly/research activities, service responsibilities in community and professional 
organizations, and administrative tasks. 

 

Average … 
   2006-2007 

Yearly average 

   2007-2008 

Yearly average 

Number of MSW courses assigned 6 7 

Number of students per course (does not 
include Thesis I and II of Field Practice) 

9 9 

Number of students in field placement 3 3 

Per cent of workload dedicated to: - - 

- Teaching 54 52 

- Scholar/research  12 11 

- Service responsibilities8  6 7 

- Administrative tasks 25 28 

-  Other 3 2 

  

4.2.1  Full-Time Faculty MSW Degree 

 

 

 

 

As stated before the School currently has 21 faculty members, 18 of whom hold an 
MSW from a CSWE’s accredited program, and 19 with doctoral degrees (See Form D-2).  Eight 
(8) have 100 per cent of course time dedicated to the MSW (See Faculty Summary – Section 2). 

  

                                                           
8 We understand that faculty % of community and professional service is probably more than the percentage 
shown.  However, the data collection on this aspect was not accurate.  

The master’s social work program has a minimum of six full-time faculty with 
master’s social work degrees from a CSWE-accredited program and whose 
principal assignment is to the master’s program. The majority of the full-time 
master’s social work program faculty have a master’s degree in social work and a 
doctoral degree. 
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4.3   Faculty in Practice Course MSW Degree. 

 

 
All faculty members, part time and full time, who teach required practice courses have a 

master’s degree in social work from a CSWE accredited program.  In addition, they also have at 
least two years of post-master’s experience.  Only Dr. Esterla Barreto do not hold a MSW 
degree.  However, the School requested a Waiver from CSWE, which was granted in 
April/2007.  The average years of professional experience among these faculty members is 15. 
As presented previously in item 4.1, the areas of practice expertise are diverse, which enriches 
and broadens their field practice supervision. 

 
 
4.4  Faculty Workload Policy 
 
 

 
 
 
The Registrar’s Office has set that a regular workload program will be twelve credits of 

which any new tenure track faculty must commit at least three credits to research.  The College 
of Social Sciences has established in its Instrument for the Evaluation of Faculty Personnel that 
a professor’s main commitment is between 60% and 100% dedicate to a combine activity of 
teaching and researching.  Thus, the average percentage of teaching credit per faculty in AY 
07-08 was 52.  During this same year, 8 held at least three credits in research.  In addition, 8 
faculty members carry out administrative responsibilities such as the coordination of committees 
and programs, with an additional workload between three to nine credits.  For these reasons it is 
common for our faculty to have one to six additional credits over their regular 12 credit 
workload.  Additionally, because 12 of our faculty members have over 20 years in their 
positions, the School has had, in its last four years, the retirement of one to two professors 
every year, and will continue to do so in the next five years, as we are in a generational 
transition.  This also explains why the School has hired, as of June 2009, three full time faculty 
non-tenure members.  Due to budgetary constraints the University has denied us the possibility 
of hiring tenure track positions.  Although, among the 11 tenure track positions solicited by the 
College of Social Sciences, only our School, and one other program, were denied the fulfillment 
of such positions.  

 
As well for part-time faculty the workload of field practice placements averages three per 

semester, with a maximum of seven in any one semester.  In addition, class room courses do 
not exceed 15 students per class. 
 
 Finally, because our School only has graduate programs a 100 per cent of the faculty is 
dedicated to the School.  However, only 8 have 100 per cent of course time dedicated to the 

The program has a faculty workload policy that supports the achievement of 
institutional priorities and the program’s goals and objectives. 

Faculty who teach required practice courses have a master’s social work degree 
from a CSWE-accredited program and at least two years post– baccalaureate or 
post–master’s social work degree practice experience. 
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MSW, all of whom hold a MSW degrees from an accredited institution.  The rest shares courses 
responsibilities in the PhD program, although most of them only are Dissertation Directors, and 
only nine have taught other courses.  With the opening of the doctoral program the School 
established a policy to have all faculty teach at the Masters Program as a way to enrich the 
program and prevent the fragmentation of the School.  This has actually had the effect of 
improving the content of the masters program, especially in the areas of research, where 
significant revisions were made, and in the areas of social policy and theories of human 
behavior and the social environment. 
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VEASE PAGINAS DIVISION FACULTY SUMMARY – FORM D1- FORM 
D-2 
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VEASE PAGINAS DIVISION FACULTY SUMMARY – FORM D1- FORM 
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VEASE PAGINAS DIVISION FACULTY SUMMARY – FORM D1- FORM 
D-2 
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VEASE PAGINAS DIVISION FACULTY SUMMARY – FORM D1- FORM 
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ACCREDITATION STANDARDS 5 

STUDENT PROFESSIONAL DEVELOPMENT 

 
 

5.0 The program has admissions criteria and procedures that reflect the program’s 
goals and objectives. 

 
5.1 Only candidates who have earned a bachelor’s degree are admitted to the 

master’s social work degree program. 
 

5.2 The program has a written policy indicating that it does not grant social work  

course credit for life experience or previous work experience. 

 
5.3 In those foundation curriculum areas where students demonstrate required 

knowledge and skills, the program describes how it ensures that students do not 
repeat that content. 

 
5.3.1 The program has written policies and procedures concerning the transfer 

of credits. 
 

5.3.2 Advanced standing status is only awarded to graduates of baccalaureate 
social work programs accredited by CSWE. 

 
5.4 The program has academic and professional advising policies and procedures 

that are consistent with the program’s goals and objectives. Professional advising 
is provided by social work program faculty, staff, or both. 

 
5.5 The program has policies and procedures specifying students’ rights and 

responsibilities to participate in formulating and modifying policies affecting 
academic and student affairs. It provides opportunities and encourages students 
to organize in their interests. 

 
5.6 The program informs students of its criteria for evaluating their academic and 

professional performance. 
 

5.7 The program has policies and procedures for terminating a student’s enrollment 
in the social work program for reasons of academic and professional 
performance.  
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ACCREDITATION STANDARD 5 

STUDENT PROFESSIONAL DEVELOPMENT 

Admissions criteria and procedures2 

 

 

 

 The BL-Graduate School of Social Work, an equal opportunity institution complies with 

Title IV of the Civil Rights Act of 1964 that prohibits discrimination on the basis of race, color, 

gender, political ideas, creed, age, social condition, national origin or handicap.  The School has 

a clear stated admission criteria and procedures that also comply with the Educational Act of 

1965 and its 1972 amendment. 

  

General Admission Requirements 

Every applicant should fulfill the following general requirements for admission: 

1. A bachelor’s degree from an accredited college or university or an equivalent 
degree from a foreign institution. 
 

2. General grade point average (GPA) not lower than 3.00 of a 4.00 scale. 

 Approved courses in each one of the following areas of liberal arts or general 
education: natural sciences and mathematics (mathematics, statistics, 
biological sciences or physical sciences), humanities (Spanish, English, 
Puerto Rican history, and one more course in another area of humanities), 
social sciences (sociology, psychology, and two additional courses from other 
areas within the social sciences). Liberal arts courses must total 36 credits.  

 Puerto Rican students are required proficiency in Spanish and a working 
knowledge of English.  A student from a non-Spanish speaking country must 
have an adequate working knowledge of the Spanish language (both oral and 
written). 

 An admission to graduate studies exam that could either be the EXADEP 
(Examen de Admisión a Estudio de Posgrado) or the GRE (Graduate Record 
Examination).   

 All candidates must complete a written essay as evidence of capacity for 
critical thinking. This essay must be related to the Social Work profession. 

 

                                                           
 2 Universidad de Puerto Rico, Escuela Graduada de Trabajo Social, Beatriz Lassalle (1998-99-

1999-2000).  Boletín Informativo, Recinto de Río Piedras; Río Piedras, Puerto Rico. 

5.0. The program has admissions criteria and procedures that reflect the program’s 

goals and objectives. 
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Specific requirement for the regular master’s program 

 In addition to fulfilling the specific requirements for the Master’s Program, students must 
also meet the following requirements for the regular program: 

 Students who have a bachelors degree in an area other than Social Work, in addition to 
the aforementioned courses, must have approved two introductory courses in Social 
Work being those SW 3005-Social Welfare and SW 3015-Social Work as a Profession, 
or their equivalents.  
 

 
Specific requirements for the advanced master’s program 
 
 In addition to fulfilling the specific requirements for the Master’s Program, students ín the 
advanced program must also meet these requirements: 
 

 Bachelors degree in Social Work from an program accredited by the Council on Social 
Work Education (CSWE) within the past five years.  
 

 Obtained an “A” in the following courses: 
 
 

o Research course (SOCI 3205-Social Research Techniques).  
o Social work intervention courses: (SW 4015- Professional Practice I: Individuals 

and Family Intervention; SW 4025-Professional Practice II: Small Groups 
Intervention; and SW 4027 Community Organization and/or Social Policy). 

o The field practicum course (SW 4065) approved with the highest qualification at 
the undergraduate level. 
 
 

Admission Procedures: 

Candidates interested in soliciting to our graduate program must complete an electronic 
Application for Admission to Graduate Studies at the Rio Piedras Campus. The Office of 
the Dean for Graduate Studies and Research should receive the electronic application 
no later than January 20th of the year in which the student is seeking admission. All 
applicants must pay the admission or readmission fee ($20.00 per application) at the 
time of submitting it or before the admission deadline, in order to be processed. 

 
The documents required for the admission application are the following: 
 

 Application for Admission to Graduate Studies in electronic format. 

 Results of the EXADEP or GRE. 

 Two official transcripts 

 Health Certificate  (UPR Health Services Form). 

 Written essay about a social issue. (Candidates fulfilling all other requirements 
will be invited to the Graduate School of Social Work to write this essay.) 

 
 Once the aforementioned documents have been received by the Office of the Dean for 
Graduate Studies and Research, the Graduate School of Social Work will review the 



159 
 

 
 

candidate’s application and determined if the candidate complies with the program 
requirements. Then, our program will informs to the Office of the Dean for Graduate Studies and 
Research the admitted candidates. The University of Puerto Rico will then proceed with the 
admission process.  Graduate students can be admitted thru readmission, admission by transfer 
or admission for students who change classification.1 

 
a. Readmission - Procedure by which former students return to the University of Puerto 

Rico after having been out of the Institution for one or more semesters. 
 

b. Admission by transfer - Process by which a student transfers from another accredited 

institution to the University of Puerto Rico. This also applies to foreign students. 

 
c. Admission for students who change classification - This category applies to those 

applicants who are active students at the University of Puerto Rico, Río Piedras Campus 
and are continuing graduate studies. 

 

Other written considerations: 
 
 All students who have been admitted to the Graduate School of Social Work and drop 
out before completing the requirements for graduation can apply for readmission.  Re-admission 
will be granted if the student’s academic work is still within the six year limit to complete the 
degree as stated in Certification #72 - Norms and Regulations for Graduate Programs at the 
UPR-Río Piedras Campus.  (See Vol. III). 
 

1. Students admitted to pursue studies at the Graduate School of Social Work must 
initiate studies the year for which he/she is applying.  Otherwise, he/she must fill 
another application and go through the admission process again. 
 

2. Candidates whose academic GPA is less than the 3.00 average, but higher than 
2.80, and request reconsideration for admission, may be considered for conditioned 
admission if their academic record indicates a satisfactory performance in social 
work courses.  These candidates should comply with all other admission’s criteria 
and will be considered if spaces are available after admitting all other candidates 
that fulfill all the admission criteria. 

 
 

5.1  Candidate’s Bachelor’s Degree 

 
 
 

 

 As stated before, in the admission requirements every applicant should have acquired at 

least a Bachelor’s degree from an accredited higher education institution to be admitted in the 

program. 

 

Only candidates who have earned a bachelor’s degree are admitted to the master’s 
social work degree program. 
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5.2  Policy on Previous Experience 
 
 

            

 

 

This is true for all courses, including the field practicum courses. The School does not 

grant credit for life experience or previous work experience. Faculty is aware of this policy and 

students are oriented in this regard before applying, again when they are admitted to the 

School, and in the general meeting held at the beginning of each semester to discuss field 

practicum policies.   Nevertheless, we identified the need to have this policy written. 

 

5.3  Non Repetition on Content 

 

 

 
 

As a consequence of the last re-accreditation process, where the repetition of content 
was identified, and as part of the on-going efforts of the Master’s Program Committee, all 
foundation courses were revised to assure that any topic that is repeated deepens and expands 
on its discussion.  In this revision the Committee also carefully looked at content repetition 
among courses in the program to assure that different emphasis is placed according to course’s 
objectives.  For example, the topic of neoliberalism and global capitalism is discussed from 
different perspectives in courses SW 6055 Analysis of the Puerto Rican Social Context and SW 
6065 Analysis of Social Welfare Policies and Services.  
 

In addition, an Advanced Program was created under the new 2006 curriculum to further 

address the issue of possible repetition for students who already have a bachelor’s degree in 

social work from a Council on Social Work accredited program.  Its objective is to make it easier 

for those who qualify to complete their master’s without the need to repeat some of the content 

of the courses taken in undergraduate level.  Continue revisions of courses content by the 

faculty and the student’s evaluation of each course content helps in avoiding repetitions.  

  

The program has a written policy indicating that it does not grant social work course 

credit for life experience or previous work experience. 

In those foundation curriculum areas where students demonstrate required 
knowledge and skills, the program describes how it ensures that students do 
not repeat that content. 
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5.3.1  Policies and Procedures for the Transfer of Credits 

 
 

 

 Students that request to transfer to the School and have begun graduate studies in any 
social work program accredited by the Council on Social Work Education should complete at 
least two semester residence before graduation.  Up to 33% of the course credits required by 
the Program and completed elsewhere could be accredited.  The Admission Committee 
evaluates the content of courses transferred from other institutions to prevent duplication or 
content that is not relevant to our curriculum.  Students are required to submit  the official 
description and courses syllabi with bibliography, or any other relevant material that might help 
the Committee to decide which courses approved in the institution from which the students is 
seeking transfer could be credited. 
 

5.3.2  Advanced Standing Students BSW 

             
 
 
 
 
 The School is in full compliance with this disposition. It is clearly stated in the specific 
admission requirements for those soliciting the Advanced Program that a bachelor’s degree in 
Social Work from a program accredited by the Council on Social Work Education (CSWE) within 
the past five years is required. 
 
 

5.4  Advising Policies 
 
 
 
 
 

 
The Beatriz Lassalle Graduate School of Social Work has maintained a sound and well 

structured student advisement program.  The advisement services are coordinated by the 
Coordinator of Student Affairs.  This is a full-time Professor who holds an M.S.W. or doctoral 
degree.   
 

Advising Programs 
 

 The policies and procedures of the Student Advisement Program are consonant with the 
School’s philosophy and educational objectives.  It rests on the premise that the School has the 
responsibility to provide students with the mechanisms that will enable them to learn, test and 
integrate social work knowledge from every component of the curriculum, assume responsibility 

The program has written policies and procedures concerning the transfer of 
credits. 

Advanced standing status is only awarded to graduates of baccalaureate 
social work programs accredited by CSWE. 

The program has academic and professional advising policies and procedures 
that are consistent with the program’s goals and objectives. Professional 
advising is provided by social work program faculty, staff, or both. 



162 
 

 
 

for the disciplined use of the professional self, as well as maintain the expected performance 
standards to achieve educational outcomes. 
 

 Therefore, the student Advisement Program is viewed as a necessary component of the 

teaching-learning process.  The Advisement Program has the following objectives: 

 

 To facilitate the student’s awareness of her/his academic progress and when necessary, 
bring the student in contact with the range of services available that will enable them to 
function at his/her maximum learning potential. 
 

 To detect and discuss areas of concern, tensions, problems or stress that may have an 
adverse effect, or are affecting students’ functioning at School, or at their field instruction 
settings. 
 

 To assess students’ individual and/or group grievances and assist them in reaching a 
satisfactory settlement of the situation. 

 

Advisement Procedures 

 A faculty member is assigned as Coordinator of Student Affairs and is given 25% 
release time for this task.  He/She organizes and monitors the advisement program. 
 

 Counseling services are offered to first year students by the Coordinator of Student 
Affairs. Once the students are in their chosen concentration they will receive counseling 
services by the Coordinators of the Concentration areas who will serve as advisors.  
 

 The advisors are expected to meet with students at least once each semester with the 
purpose of identifying their needs and problems.  They also see students individually, at 
the student’s request. 
 

 Information about office hours of faculty members is provided during the first session of 
every course and is also available at the reception desk.  Students can make their 
appointments directly with the advisor or through the school’s receptionist. 

 
 

Social Work Faculty’s Responsibilities in Providing Advisement 
 

 a.   The Student Affairs Coordinator responsibilities in providing advisement include, 

among others, the following:  

 
1. Collaborate in the design, development, implementation and evaluation of the 

orientation program for first year students. 
 

2. Identify and facilitate the resolution of problems that affect students as a group. 
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3. Meet with students individually at their request. 
 

4. Refer individual students to the particular advisor in situations that come to the 
attention of the Students Affairs Coordinator. 
 

5. Serve as advisor to the Federation of Social Work Students. 
 

6. Collaborate in activities of educational or social nature that are of general interest 
to the student body. 
 

7. Insure opportunities for student representation in the formulation and modification 
of educational policies.  (During the 2008-2009 academic year (9) nine students 
are participating in the following School’s standing committees:  Admissions, 
Masters Program, Library, and Faculty meetings). 
 

8. Keep faculty informed of students’ interests, needs and problems. 
 

9. Coordinate a career fair related to the Social Work Profession.  
 

10. Coordinate a recognition ceremony for students who have a GPA of 4.00 and for 
students who have received special awards. These awards are the following: 

 

 Beatriz Lassalle’s Award: For Excellence in Academic and Professional 
Performance.  

 Antonia Pantoja’s Award: For the Participation in Social Action Projects. 

 Carmen Rivera de Alvarado’s Award: For the Support of the Graduate 
School Process.  

 

 b.  The basic responsibilities of the Coordinators of the Concentration areas in their 

role as students advisors are as follows: 

 
1. Arrange group meetings with advisees at least once a semester, for the purpose 

of identifying student needs and problems; and be accessible to students’ for 
individual consultation as requested. 
 

2. Maintain a working knowledge of curriculum requirements and changes, as well 
as keeping informed of his/her advises academic progress, in general. 
 

3. Advise students and assist them in the process of developing their professional 
self. 
 

4. Inform students of professors’ office hours. 
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Grievance Procedures 
 

At the BLGSSW 
 
 Students are encouraged to bring their concerns regarding academic matters of 
classroom or field instruction to the faculty person responsible for teaching the course.  If the 
situation is not solved in an appropriate period of time, the student can request an interview with 
his/her advisor.  The student could also ask for an interview with the Student Affairs Coordinator 
or the Master’s Program Coordinator in order to discuss the situation and appropriate course of 
action.  If further actions is needed the student may request a meeting with the School’s 
Director. 
 

 At any moment a student may file a complaint against a faculty member, staff member, 

or any other person in the University system.  This action is notified to the advisor who in the 

process of obtaining a satisfactory settlement may: 

 Help the student to manage his/her emotions analyze the situation, and provide 
information about the grievance procedures; 
 

 Contact other person(s) involved and, if necessary, the Coordinator of Student Affairs 
may arrange a joint meeting with the Academic Affairs Coordinator or the Director of the 
School. 

 

At the Campus Level 
 

 If the situation is not resolved to the student’s satisfaction within the School, the student 

could ask the intervention of the Office of the Students’ Ombudsperson at the Río Piedras 

Campus.  This office will advise the student the following procedure. 

 
1. The student should initiate the due-process at his/her Faculty or Program level. 

 
2. The student can consult the Ombudsperson Office by completing an application for   

services. 
 

3. The Ombudsperson may interview the student or provide a written response to the 
student’s petition. 
 

4. The Office’s procedures are confidential and the situation presented must be 
resolved within a short period of time from the date of the students’ application. 
 

5. The last step of the grievance procedure involves the highest University levels such 
as the Student Affairs Committee of the Academic Senate and the Board of 
Trustees. 
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5.5  Student’s Rights and Responsibilities 

 

 

  

 
 

General Regulation 
 
 General regulations on student’s rights and responsibilities applicable to the University of 
Puerto Rico were approved by the Council on Higher Education on December 1, 1978.  The 
dispositions related to student's rights have been compiled in two documents:  The General 
Regulations for the University of Puerto Rico (Reglamento General de la Universidad de Puerto 
Rico) and the Regulations for Students of the Río Piedras Campus (Reglamento de Estudiantes 
del Recinto Universitario de Río Piedras). 
 
 Chapter I, (page 2) of the Student Regulations for the Río Piedras Campus stipulates the 
rights and duties of students.  The following articles concentrate on student's rights. 
 

Article 1. As member of the academic community, students will have the right to full 
participation in this community, including all the moral and intellectual duties which 
this participation entails. 

 
Article 3. Every student has the right to receive an education promoting his/her intellectual 

and spiritual formation. 
Article 4. The students have the right to convene, according to the established norms, invite 

who they choose to speak to them about topics they have interest in, provided 
classes are not interrupted and established norms are followed. 

 
Article 5. The students have the right to free association and can edit and publish written 

materials, in accordance with established norms. 
 
Article 6. Students will not be hindered in their rights of free association and participation in 

services and programs offered by the University because of race, color, sex, 
sexual orientation, religion, age, political ideas, ethic origin and disabilities. 

 
Article 7. Students have a right to confidentiality regarding their political, religious and 

philosophical beliefs.  The University will not record this information.  Academic 
and disciplinary records will be kept separate, and will be considered confidential 
information not available to unauthorized persons without a written consent from 
the student or guardian. 

 
Article 8. Students have the right to meet with professors during their office hours to receive 

orientation and clarify matters related to courses. 
 
Article 9. Students have the right to participate in classes and activities related to courses, to 

consult the professors, express doubts and divergent opinions and know their 

The program has policies and procedures specifying students’ rights and 
responsibilities to participate in formulating and modifying policies affecting 
academic and student affairs. It provides opportunities and encourages 
students to organize in their interests.  
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academic outcomes.  Students should receive adequate oral or written orientation 
at the beginning of each course, regarding pedagogical methods to be used, class 
contents, course requirements, evaluative criteria and related matters, all within the 
appropriate course flexibility.  Students have the right to discuss with teachers 
about course tests, grades obtained and course evaluation. 

 

 This General Regulations for Students of the University of Puerto Rico also establishes 
detailed guidelines related to student participation and disciplinary matters. 
 
 

Student organizations 
 
 The University System promotes student participation through different organizations 
and activities.  The main avenues for student participation are the General Student Council and 
the Student Councils in each College and School.  In addition students have established other 
organizations based on disciplinary interest, and political and religious beliefs among others.  
There are over eighty five different student organizations at the Río Piedras Campus. 
 
 Chapters II to IV of the Student Regulations for the Río Piedras Campus, (1997) are 
dedicated to student participation, providing guides and specifying duties and rights regarding 
participation.  This document recognizes that the students are an integral part of the University’s 
community system and describes the students' rights and responsibilities. 
 
 In 1997-98 the Board of Trustees of the University of Puerto Rico, though Certification 
#18, approved a revised version of the Student Regulation for the University of Puerto Rico 
stipulating the rights and duties of the students as members of the academic community.  It also 
established the necessary structure to allow for an efficient participation according to rules that 
promote a better environment for relationships among students, with their professors and 
administrative personnel.  The amendments were intended to safeguard students’ rights and 
were approved by the Council on Higher Education in November 1998 (Certification #50). 
 

Graduate School of Social Work Student Organization 
 
 Candidates for admission to the Graduate School of Social Work are informed of their 
rights and responsibilities through the Boletín Informativo (Bulletin) issued by the School.  This 
bulletin is revised whenever changes in curriculum, admissions, and any other aspects relating 
to the rights of students, are made. (See Vol. III).  The School recognizes the inalienable rights 
of students to freely engage and participate in organizations for the purposes of studying, 
discussing and analyzing their needs, problems and aspirations as a body, and of promoting the 
improvement of academic life.  At the Human Relations Workshop conducted a week before 
classes begin, the newly admitted student receives information about the Social Work Students 
Federation (SWSF) and encouragement to fully engage in it. This information is also distributed 
at the Orientation meeting before the semester begins. 
 
 The SWSF is the official students’ organization of the Graduate School of Social Work.  
Following Campus’ regulations the Federation celebrates a General Assembly within 60 days 
from the beginning of the academic year, where they select the candidates who will run for the 
Board of Directors for that year.  Elections are held within a month, after the assembly is 
convened.  The School provides time for the students’ assembly and the voting process during 
class hours in order to promote full students' participation in this process.  
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 In the By Laws of the SWSF the following purposes are stated: 

 
 1. Develop awareness of Puerto Rican social problems and needs, and  promote 

alternatives towards its solution. 
 

 2. Encourage its members to fulfill their responsibilities both as members of the 
Federation and as citizens. 

 
 3. Encourage active participation and student leadership in matters that concern them 

both as students and as citizens. 
 
 4. Give special consideration and emphasis to the Social Work profession by 

contributing to the development of theory and practice, in its response to people's 
needs and rights.  

 
 The School provides the Student Federation with meeting space, and office materials.  
Additional facilities are also provided whenever necessary for general assembly or small group 
meetings.  During the initial orientation period as well as in the Human Relations Workshop, for 
first year students, time is always allocated for a Student Federation representative to explain 
the functions of the organization.  Time is again provided, if necessary, during classroom 
sessions or field practicum activities. 
 

 The student organization has been effective in providing feedback to the faculty and 
School's director in areas related to the different committees in which they participate. Through 
their participation in the decision making process of the School, students have played an active 
role in guaranteeing students’ rights and the fulfillment of their responsibilities.  The students 
voice their interests, needs, and concerns through the Students Federation’s Bulletin, faculty 
meetings and other committees meetings in which they participate.  In recent years the students 
have also actively participated in getting the attention of the University’s administrators to satisfy 
the School’s needs for temporary and permanent physical facilities.  Their active participation 
was crucial in obtaining the budget allocations for the construction of a new building.  They have 
also assured representation in relevant committees at the Campus level. 

 
1. Students have also been active in representing the voice of the School in important 

social issues such as:  Opposition to the creation of a law establishing the death 
penalty, which is explicitly prohibited by  the Constitution of Puerto Rico; and 
 

2. The struggle to stop the US Navy from bombing the Island of Vieques, Puerto Rico. 
 
 

Students Participation in the Formulation and Modification of Policy 
 

 The Student Federation elects annually representatives to the different School’s 
committees at the beginning of each academic year, and establishes task groups for the 
planning and development of related educational activities.  The mechanisms that permit 
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students to actively participate in the formulation, evaluation and modification of academic and 
students' affairs are the following six committees: 

 
1. Admissions Committee (2 students) 
 
2. Program (Curriculum) Committee (3 students, 1 form each concentration) 
 
3. School of Social Work Faculty Meetings (2 students) 
 
4. Library Committee (1 student) 
 
5. The Dorothy D. Bourne GSSW Memorial Conference Committee (every two years - 

2 students) 
 
6. College of Social Sciences Student Council (2 students) 

 
 

5.6   Criteria for Evaluating Performance 
 
 
 
 

 
           Each course has a syllabus that specifies the evaluation methodology and grading 
system to be used in evaluating students’ academic performance. This is given as a handout to 
each student at the beginning of each course and discussed in the first class session. For those 
students in field practicum courses there is an Evaluation Scale which is discussed at the 
beginning of the course and given to the student so that they know what is expected from their 
professional performance. 
 

Students Evaluation Criteria and Procedures 
 
 In the evaluation of the student’s academic performance the following criteria is used in 
accordance with the regulations established by the Academic Senate, Certification #72 (1991-
92) of the University of Puerto Rico. 
 
 
  

The program informs students of its criteria for evaluating their academic and 
professional performance. 
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Criteria for Evaluating Students’ Classroom Performance 
 
  For classroom courses, written exams, laboratory work, workshops participation, oral 
presentations, written reports or papers are among the student’s performance evaluation 
methodologies.  These criterions lend themselves to be quantitatively evaluated.  The grading 
system used is: A, B, C, D, F. 

 
A = 4.00 points 
 
B = 3.00 points 
 
C = 2.00 points 

 
  D = 1.00 points 

 
F = 0.00 points 

 
 According to Campus’ regulations the professor must have graded at least one 
evaluative criterion by mid semester.  This allows students to decide whether to continue in the 
course or withdraw from it, in time to either receive reimbursement or at least not be penalized. 
 
 
Field Practicum Evaluation 
 

 During each semester, students’ performance in field instruction is measured through a 
variety of means.  Among the most frequently used are: daily logs, participation in weekly 
supervisory meetings, timely hand-in of plans, reports, and case recordings, and discussion and 
analysis of his/her social work intervention.  As in classroom courses, professors must share 
with students a mid-term assessment of their performance. 
 
 At the end of the semester a formal evaluation process takes place.  It includes: 
 
  a) Student self evaluation 
  b) Professor’s evaluation 
  c) Agency liaison observations. 
 
 Students and professors use the Field Practicum Performance Scale.  This is an 
instrument developed by the Research Unit and approved by the faculty as a whole.  There is a 
different Evaluation Scale for each concentration. This scale is divided in three to five sections 
dealing with agency, self professional development, supervision and professional intervention. 
(See Field Instruction Manual, Vol. III).  The total score on this scale decides the student’s 
grade.  In all three Field Practice courses the grading system is as follows:   
 
  Approved Outstanding 
 
  Approved Satisfactory 
 
  Approved Notably 
 
        Not- Approved 
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Research and Thesis Seminars (SW 6132 - 6132) 
 
 Research Seminars sessions are formed by 3 students working on the same research 
project; each one addressing one distinctive variable.  Each student has to work with his/her 
variable through all the research stages before the group integrates the content in an articulated 
whole.  In both courses of Research Seminar (SW 6131, SW 6132) the grading system used is   
Approved - Not approved, and students are evaluated individually.   
 
 A final presentation of results of the research project (Master Thesis) is required.  
Students and faculty, as well as other members of the University and the community in general, 
are invited to this presentation. 
 
 
Comprehensive Exam 
 

 Guide for the Comprehensive Exam informs students of the objectives, process and 

evaluation criteria for the Exam, which consist of the conceptualization of a research proposal 

that is prepared at home and turn in at the end of the semester. At the beginning of each 

semester students are oriented about the Exam, provided with the Guide, and given the 

opportunity of participating is seminars or review sessions to prepare and delineate the topic of 

their proposal.  The Exam is approved with a 75 on a 100 scale.  Those who do not approve the 

Exam have the opportunity of meeting with correctors to review the Exam and given a month to 

turn in a revised version of it.  Students only have two opportunities to approve this 

Comprehensive Exam. 

 

5.7  Termination Policies 

 

  
 

 
Procedures for Terminating Student’s Enrollment 

 
 Students must maintain at least a 3.00 point general average from a 4.00 scale.  Any 
student that is unable to keep this standard will be placed on probation.   Students with a GPA 
below 3.00 are referred to the Admission’s Committee for evaluation of his/her academic 
performance.  The Committee prepares a report with findings and recommendations to the 
School’s Director who takes the final action on each case.  If the student is granted probation 
status, the Admission Committee reviews the case once again at the end of the probation 
period.  If the student fails to comply with the conditions set on the probation, his/her school 
enrollment is terminated. 
 
 Students who fail the comprehensive exam may request a review.  The student is 
entitled to see the grading criteria and the professors’ remarks on each.  The faculty members 
that graded the exam meet with the student to discuss the results and to hear the student’s 
claim.  Afterwards, the student will have a second opportunity to re-work the Exam and submit a 

The program has policies and procedures for terminating a student’s enrollment in 

the social work program for reasons of academic and professional performance. 
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revised version within a month period.  A second review by the team of  
professors that graded the Exam on the first time will determined if the student approves the 
Exam.  If the student does not pass the Exam and is unsatisfied with the outcome he/she could 
request a reconsideration of results, and another faculty members is asked to review the exam 
and submit his/her recommendation to the Comprehensive Exam’s Coordinator for a final 
decision and to inform the student.  If the student is still not satisfied with the Comprehensive 
Exam Committee decision, he or she can appeal to the School’s Director who will review the 
students’ request based on the procedures established by the Faculty.  After this action, if still 
not satisfied with the result, the student can follow an appeal process established by the 
University.  If a student does not pass the Comprehensive Exam on the second opportunity, 
he/she is terminated from enrollment. 
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ACCREDITATION STANDARDS 6 

NONDISCRIMINATION AND HUMAN DIVERSITY 

 
 

6.0 The program makes specific and continuous efforts to provide a learning 
context in which respect for all persons and understanding of diversity 
(including age, class, color, disability, ethnicity, family structure, gender, 
marital status, national origin, race, religion, sex, and sexual orientation) are 
practiced. Social work education builds upon professional purposes and values; 
therefore, the program provides a learning context that is 
nondiscriminatory and reflects the profession’s fundamental tenets. The 
program describes how its learning context and educational program 
(including faculty, staff, and student composition; selection of agencies and their 
clientele as field education settings; composition of program advisory or field 
committees; resource allocation; program leadership; speakers series, seminars, 
and special programs; research and other initiatives) and its curriculum model 
understanding of and respect for diversity. 
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ACCREDITATION STANDARD 6 

 
NONDISCRIMINATION AND HUMAN DIVERSITY 

 
 

 
  
 
 
 
 
 
 
 
 
 
 
 
 

Learning Context 
 
The School has made specific efforts to foster a learning context that models respect 

and understanding for people of diverse backgrounds.  These efforts have included speakers, 
seminars on diverse issues related to gender, class, sexuality and race, among others, as well 
as a special summer program on diversity and identity issues in social work.  In addition, other 
special activities, as well as participation and activism on general social issues related to 
diversity and justice.  Following we provide additional information on key examples of these 
efforts. 

 
As a consequence of the new doctoral program the master program students has 

benefited from the visiting scholars who always provide a series of seminars open to all 
graduate students.  In addition the School also brings practitioners and scholars who will focus 
on issues of interest to master’s students.  Following is a list of both types of activities. 
  

AS 6.0 The program makes specific and continuous efforts to provide a learning 
context in which respect for all persons and understanding of diversity (including age, 
class, color, disability, ethnicity, family, structure, gender, marital status, national origin, 
race, religion, sex, and sexual orientation) are practiced.  Social Work education builds 
upon professional purposes and values; therefore, the program provides a learning 
context that is non-discriminatory and reflects the profession’s fundamental tenets.  
The program describes how its leaning context and educational program (including 
faculty, staff and student composition; selection of agencies and their clientele as field 
education settings, compositions of program advisory or field committees; resource 
allocation; program leadership; speakers series; seminars and special programs; 
research and other initiatives) and its curriculum model understanding of and respect 
for diversity. 
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Scholar’s 
Name 

Date Seminar/Conference Title 

Dra. Teresa Matus 

 

February 5,12 y 19, 003 Philosophical Foundations of Social Work 

February 20, 2003 Social Indicator for Citizenship 

January  24 and March 18, 
2005 

“When moving is more than just changing 
a house: relocation from the perspective 
of flood victims in Venezuela” 

March 7, 2003 
Studies on identities and masculine 
sexualities. 

May 5 and 12, 2004 
Social intervention and critical theory 

 

Dr. Euclides Sánchez April 28 and May 5 and 12, 
2004 

 

Constructionism: Another perspective for 
the construction of knowledge. 

 

Miguel Hernández October 12, 2005 Family Therapy in a Multicultural Context 

September 14, 2005 
Family Therapy: The Ackerman Institute 
Relational Approach.   

 

Dra. Laura Guzmán 

 

October 6, 13 and 20, 
2004 

Human rights and Gender 

October 20, 2004 Philosophical Foundations of Social Work 

March 1, 8, and 15, 2006 
Constructions of Citizenship form the a 
women’s perspective 

March 1, 15 and 29, 2006 
Gender, human rights, citizenship: A 
feminist vision from the experiences of 
women. 

March 17, 2006 

 

New Feminist League of Costa Rica: 
Reflections on its meanings in the context 
of Costa Rica’s politics and public 
policies. 

Dr. Carlos Montaño February, 15, 2006 Third Sector and Social Work 

March, 7, 14 and 21, 2006 
Fundaments of Marxist Theory and Social 
Work 

Juan Brito 
September 11, 2008 (AM) 

Conversatory: The Re-conceptualization 
of Social Work before and after Chile’s 
1973 Coup   

September 11, 2008 (PM) Cinema Forum: ‘Special Circumstances’  

Mark Padilla 
February 18, 2009 

The Challenges of Social Differences for 
Research in Health 
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Through the Field Practice Experience students and faculty also have additional 
opportunities to promote understanding and appreciation for diversity and identity issues as they 
relate to social work practice. Following, we provide a sample of activities coordinated by Field 
Practice Supervisors for their supervised students during AY 2008-09, and a sample of activities 
coordinated by students in field practice to meet the needs of diversity education for middle 
school students and their parents.   
 
Seminars coordinated for field practice students: 
 

 Woman, Economy and Work, March 2009 

 Close Circuit for Children Testimony, February/2009 

 Panel: Custody and Parental Relations in Parents with Disabilities, November/2008 

 Alcoholism, October/2008 

 Suicide and Quality of Life, October/2008 

 Mental Health Management in a Suicide Crisis, October/2008 

 Partial Hospitalization for Children, 2008 

 Self-esteem for elementary school children, 2008 

 Mental Health in a Society in Crisis, 2008 

 Veteran’s Hospital Conferences on Elders Care, August/2008 

 Veteran’s Hospital Conferences on People with Disabilities, August/2008 

 Family Therapy, October/2008 

 Economic Development for Woman, September/2008 

 Woman and Human Rigths, September/2008 

 Stigmatize Communities (GLBT), October/2008 

 Migrations of Puerto Rican and Dominican Woman, October/2008 

 Children with Developmental Deficiencies, 2008. 

 
Seminars on diversity and respect towards others planned and implemented or coordinated by 
Students in Field Practice in a Middle School (2007-2009): 
 

 Healthy sexual attitudes in adolescence 

 Getting to know our differences (gender) 

 Respecting our different styles (national identity) 

 Accepting those who are different (gender and nationality) 

 Dealing with people with disabilities (people with disabilities) 

 Equality among black and white people (race) 

 Problem solving and social action and leadership (general) 

 
A sample of the thesis presented by masters students show the appreciation students 

have for diversity issues as well as their contribution to understanding these issues as they 
relate to the practice of social work or the general knowledge base in social sciences.  With the 
support of their thesis Director, students choose their topic for research, elaborate a proposal, 
contact possible candidates o respond to the request of special interest groups, carry out the 
study and analysis of information, and present their findings to the general public. The following 
partial list provides an idea of the diverse issues that were studied on these thesis.  
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Sample of Thesis on Diversity Issues 2006-2008 
[Topic in English] 

 

 Alberdi Torres, Maite.  Violencia en el noviazgo: Características del noviazgo 
y del ambiente familiar y su relación con la violencia en el noviazgo entre 
adolescentes de Escuela Superior en los pueblos de Cayey y Humacao, 
Puerto Rico, a mayo de 2006.  Por: Maite Alberdi Torres, Shatsei V. Rodríguez 
Méndez.  Universidad de Puerto Rico, Recinto de Río Piedras, Diciembre 2006.  
Directora de Tesis:  Dra. Norma Rodríguez Roldán.  [Date violence] 
 

 Gierbolini Merino, Corali. Invisibles ante la sociedad: Autoestima, motivación 
y sistemas de apoyo de personas sin hogar que reciben servicios en el 
Centro de Acogida en San Juan, Puerto Rico, a diciembre de 2006.  Corali 
Gierbolini Merino, Advilda Ramos Bajandas, Rebeca Vega Torres.  Universidad 
de Puerto Rico, Recinto de Río Piedras, Diciembre 2006.  Directora de Tesis: 
Dra. Nilsa M. Burgos Ortiz. [Homeless] 
 

 Colón Dávila, Amanda.  Muñecas y Pañales: Redes de apoyo, estresores y 
autoconcepto en jóvenes embarazadas o madres entre las edades de 15 a 
19 años en el Área Metropolitana, a diciembre del 2007.  Por:  Amanda Colón 
Dávila, Rosa V. Colón Parrilla, Viviana Olmo Romero.  Universidad de Puerto 
Rico, Recinto de Río Piedras, Diciembre 2007.  Directora de Tesis: Dra. Nilsa M. 
Burgos Ortiz. [Youth Preganancy] 
 

 Cotto Meléndez, Yaritza E.  Desenmarañando mis raíces: Nociones de 
identidad, actitudes y conciencia-acción en adolescentes 
puertorriqueños/as entre las edades de 12 a 16 años sobre la raza y el 
racismo en Puerto Rico, a diciembre del 2007.  Por: Yaritza E. Cotto 
Meléndez, Noelia Delgado Rodríguez, Dense García Cotto, Yaitza E. Pérez 
Rojas.  Universidad de Puerto Rico, Recinto de Río Piedras, Diciembre 2007.  
Directora de Tesis: Dra. Esterla Barreto Cortez. [Youth ideas on race and 
racism] 
 

 Millán Santiago, Aidín.  Jóvenes campeando por lo suyo:  Propuestas de 
jóvenes de 14 a 18 años sobre la identidad, el estigma, las relaciones de 
poder y la participación en organizaciones comunitarias en comunidades 
de San Juan, Puerto Rico, a diciembre del 2007.  Por:  Aidín Millán Santiago, 
Imirse Orrusti Ramos, Joan Rivera Carrión, Alicia Rodríguez.  Universidad de 
Puerto Rico, Recinto de Río Piedras, Diciembre 2007.  Directora de Tesis:  Dra. 
Mariluz Franco Ortiz. [Youth ideas on power and identity] 
 

 García González, Sylvia J. Con todo mi corazón: Conocimientos sobre su 
enfermedad, alternativas de tratamiento e implicaciones de los roles 
socialmente adscritos a la mujer, en adultas mayores, de 65 años en 
adelante, con diagnóstico de enfermedad cardiovascular, área 
metropolitana de Puerto Rico, a mayo del 2007.  Por: Sylvia J. García 
González, Melissa González García.  Universidad de Puerto Rico, Recinto de 
Río Piedras, Mayo 2007.  Directora de Tesis: Dra. Yolanda I. Díaz Pérez.  [Elder 
woman with heart conditions] 
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 Lugo Mas, Alexis.  ¡Bienvenidos a casa!: Proceso de reintegración, roles de 
género y expectativas en familias de veteranos y veteranas que retornan a 
Puerto Rico del conflicto bélico en Irak, a mayo del 2007.  Por: Alexis Lugo 
Mas, Enrique Zamot Mercado.  Universidad de Puerto Rico, Recinto de Río 
Piedras, Mayo, 2007. Directora de Tesis: Dra. Yolanda I. Díaz Pérez.  [Gender 
roles among veterans]  
 

 Mateo Burgos, Dulce. Al otro lado del charco: Experiencias de reunificación 
de las familias dominicanas en el área metropolitana, las relaciones con la 
figura de autoridad, expectativas de roles y el impacto de la discriminación 
en las relaciones familiares, a mayo del 2007.  Por: Dulce Mateo Burgos, 
Marinés Ortiz Cotto, Glorinet Ramos Santiago.  Universidad de Puerto Rico, 
Recinto de Río Piedras, Mayo, 2007.  Directora de Tesis:   Prof. Cynthia 
Rodríguez-Parés. [Reunification of Dominican families] 
 

 Aponte Rodríguez, Obed.  La sexualidad en la edad avanzada:  
Conocimientos de las personas de edad avanzada residentes de las Égidas 
del Área Oeste y Área Metropolitana de San Juan, Puerto Rico, sobre los 
factores sociales psicológicos y médico-biológicos que afectan la 
manifestación de la sexualidad y su opinión sobre la sexualidad en los 
envejecientes, a mayo de 2008.  Por:  Obed Aponte Rodríguez, Gisela Flores 
Camacho, Josie Santana Zapata.  Universidad de Puerto Rico, Recinto de Río 
Piedras, Mayo 2008.  Directora de Tesis: Dra. Norma Rodríguez Roldán. [Elders 
sexuality]  
 

 Barrientos Miranda, Juan H.  Hijas e hijos del Departamento: Destrezas 
sociales, satisfacción de necesidades y autoconcepto de los jóvenes de 16 
a 20 años de edad, bajo custodia del Departamento de la Familia, con plan 
de permanencia de vida independiente en las Regiones de Humacao y San 
Juan, a mayo de 2008.  Por:  Juan H. Barrientos Miranda, Héctor D. Rivera 
Vélez.  Universidad de Puerto Rico, Recinto de Río Piedras, Mayo 2008.  
Directora de Tesis:  Prof. Cynthia Rodríguez-Parés. [Children in the custody of 
the Department of the Family] 
 

 Colón Siemer, Glenda.  Puerto Rico se quita el velo: Construcción de la 
noción de familia según mujeres musulmanas y puertorriqueñas: Un reto 
para la intervención del(la) trabajador(a) social en Puerto Rico, a mayo de 
2008.  Por:  Glenda Colón Siemer, Yaritza Mena Mulley, Janette Tolentino 
Delgado.  Universidad de Puerto Rico, Recinto de Río Piedras, Mayo 2008.  
Director de Tesis:  Dr. Jorge Benítez Nazario.  [Comparison of the notions of 
family between Muslim and Puerto Rican Women] 
 

 López Serra, Othoniel.  ¡Viejo de qué!  Conocimiento de los derechos de 
salud, percepción de los servicios de salud y sistemas de apoyo de los 
hombres de 60 años o más que residen en Complejos de Viviendas 
Independientes del Área Metropolitana de San Juan, a mayo de 2008.  Por:  
Othoniel López Serra, Denise M. Monzón Rodríguez, Glorimar Rivera Aponte.  
Universidad de Puerto Rico, Recinto de Río Piedras, Mayo 2008.  Director de 
Tesis: Dr. Víctor I. García Toro. [Elders knowledge of health issues and 
rights] 
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 Castro Mejías, Jesús.  Discapacidad y divorcio: Percepción de personas 
adultas con discapacidad, sobre el impacto del divorcio de sus 
progenitores en el Área Este de Puerto Rico, a diciembre de 2008.  Por: 
Jesús Castro Mejías.  Universidad de Puerto Rico, Recinto de Río Piedras, 
Diciembre 2008. Directora de Tesis: Dra. Nilsa M. Burgos Ortiz.   [Divorce 
among people with disabilities] 
 

 Estrada Ramírez, Mara L.  Jóvenes que transgreden la Ley: Intervención del 
Procurador o la Procuradora de Menores y factores institucionales, 
familiares y de autoestima relacionados con la rehabilitación de los 
jóvenes que transgreden y reinciden en la comisión de una falta 
institucionalizados en el Centro de Tratamiento Social de Villalba y el 
Centro de Tratamiento Social de Humacao, a diciembre de 2008.  Por: Mara 
L. Estrada Ramírez,  Aimar Jiménez Hernández, Natalie Pérez Luna, Ramón 
Rivera Lozada.  Universidad de Puerto Rico, Recinto de Río Piedras, Diciembre 
2008. Directora de Tesis: Dra. Blanca Hernández Sierra. [Institutionalized 
youth] 
 

 Osorio Molina, Xeomary.  Niños convirtiéndose en hombres: La percepción 
de los niños sobre su masculinidad, las relaciones de amistad con sus 
pares y los patrones de comunicación con su familia en un proyecto 
comunitario en Toa Baja, Puerto Rico, a diciembre de 2008.  Por: Xeomary 
Osorio Molina, Nayda E. Pérez Morales, Josué Rivera Figueroa. Universidad de 
Puerto Rico, Recinto de Río Piedras, Diciembre 2008. Directora de Tesis: Dra. 
Agnes A. Rivera Casiano. [Boys perceptions on their masculinity]  

 
 

6.0  Non-discrimination policies supporting the program 
 
The Beatriz Lassalle School of Social Work follows the nondiscrimination policy 

established by the Board of Trustees of the University of Puerto Rico’s Certification Number 58 
of Academic Year 2004-2005.  This policy establishes in its Therefore segment the following:  

 
Therefore: The University of Puerto Rico prohibits all discrimination in the education, 
employment and in the provision of services for reasons of race, color, sex, birth, age, 
origin or social condition, ancestry, civil status, ideas or religious beliefs, gender, sexual 
preference, nationality, ethnic origin, condition of Veteran of the Arm Forces or physical 
disability.  
 
This policy is extended to all functions and activities of the University of Puerto Rico and 
the institutional Unities that integrate the system, such as employment and the selection 
of employments, the academic programs, the services, the admissions and financial 
aids, among others. 
 
This policy is effective immediately and it derogates any other certification, policy, ruling, 
or normative disposition contrary to it.9  

 

                                                           
9 Board of Trustees of the University of Puerto Rico. Certification Number 58, 2004-2005.  February 28, 2005.  
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A similar statement is published in the UPR General Regulation of 2002.  The statement 
reads as follows:  

 
“No nominating authority or no civil employee will exert discrimination against any 
member of the university personnel or against any person aspiring to be 
employed for reasons of race, color, sex, birth, age, disability or mental condition, 
origin or social condition, nor by political or religious ideas.”10 [Artícle 31 – Equal 
Opportunity Employer for all Personnel]    

 
In addition, the Río Piedras Campus Institutional Policies of 2001-2003 establishes that:  

 
The Río Piedras Campus of the University of Puerto Rico guarantees equal 
opportunities of employment and academic admission to its applicants. Also it 
guarantees to students and employees equality of opportunities for study and 
employment, in the benefits of the services and academic programs that are 
offered, and in the terms and conditions of employment. 
 
The Rio Piedras Campus does not excludes to participate, neither denies 
benefits nor it discriminates against any person for reasons of age, race, sex, 
color, birthplace, origin or social condition, disability or mental condition, nor by 
political or religious ideas. 
 
Any person who asks for admission for study or employment, or any student or 
employee that thinks that he or she might discriminated against for the reasons 
indicated above, could file a writing claim to the Dean of Academic Affairs. The 
establishment of this policy and its fulfillment, as well as its publication, is in 
agreement with the federal regulations for the implementation of Title IX, 
Educational Amendments of 1972, and Section 504 of the Law of Rehabilitation 
of 1973.11 [p. 42]. 
 
This statement appears in one of the front pages of the 2006 Master Program 

Curriculum Design of the Graduate School of Social Work. 
 
The University of Puerto Rico as an academic system has developed clear and concise 

pronouncements and procedures, which protect students and personnel from discrimination of 
all types. These procedures cover all the colleges and campuses of the system in the same 
way, as well as all the programs and faculties.  In November 2003, as part of the 
implementation of the Affirmative Action Plan, the following Affirmative Action Policies were 
published and distributed in both Spanish and English: 

  
A. Affirmative Action Institutional Policy in the Employment of Woman 

B. Affirmative Action Institutional Policy of Non-Discrimination of People with Disabilities 

C. Affirmative Action Institutional Policy of Non-Discrimination to Veterans 

D. Affirmative Action Institutional Policy of Non-Discrimination because of Race, Color, 

Religion, Sort or Ethnic Origin 

E. Affirmative Action Institutional Policy for the Employment of Youth 

 

                                                           
10 General Regulation of the University of Puerto Rico. February 16, 2002, as amended as of December 10, 2006. 
11 Compendium of Institutional Policies. General Principles that Guide the University or Puerto Rico. 2001-2003. 
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The Río Piedras Campus affirmative action plan complies with the following Puerto Rico law 
dispositions: 
  

A. Article II First Section, Constitution of the Commonwealth of Puerto Rico.  

B. Law against sex discrimination in the workplace (Law 69, July 1985)  

C. Law against sexual harassment in the workplace (Law 17, April 1988)  

D. Law against discrimination against persons with disabilities (Law 44, July 1985)  

E. Law for Special Education Program (Law 51, June 1996) 

 
The plan also complies with the following federal laws: 
  

A. Title VI and VII of Civil Rights Act of 1964. (42 U.S.C. 1983)  

B. Education for all the Handicapped Children Act (20 U.S.C. 1401)  

C. Americans with Disabilities Act (42 U.S.C. Sec. 12100)  

D. Rehabilitation Act of 1973 as Amended. (29 U.S.C. 94)  

E. Age Discrimination in Employment Act of 1967 (29 U.S.C.)  

F. Age Discrimination Act of 1975 (42 U.S.C.)  

G. The Family Educational rights and Privacy Act of 1974 (Buckley Amendment)  

H. Student Right to know and Campus Security Act (20 U.S.C.)  

 
As a department of the College of Social Sciences of the Río Piedras Campus, the 

Graduate School of Social Work abides by all these policy statements.  
 
All personnel recruited by the Río Piedras Campus, academic and non academic, 

receives information regarding non discrimination procedures, and is provided with documents 
regarding these policies.  New employees are required to sign a document certifying that they 
received and read campus non discrimination policies. In addition, one of the policies is that all 
University personnel is required to comply with  10 hours of continued education on ethics every 
two years, including non discrimination courses obeyed by Law Num. 12 of July 24, 1985, which 
creates the Office of Governmental Ethics of Puerto Rico. This is included on Circular Letter 8-
2007. Also, new professors on tenure track positions must take a series of workshops before 
starting the semester on issues related to institutional ethics and no-discrimination, including 
one session about their responsibilities in complying with the Law of Integral Educational 
Services for People with Disabilities. As a result of specific policies for students with disabilities 
professors are also required to include in all course syllabus a special end note to advise 
students with special needs to request special arrangements as needed.  This note reads as 
follows:  

 
“Those students who are receiving Vocational Rehabilitation Services should 
contact their professor at the beginning of the semester to plan for reasonable 
accommodation and assisted equipment as needed, according to the 
recommendations of the Ombudsman of Handicap Persons Office (OAPI) of the 
Student Deanship.  Also those students with special needs who require any 
specific assisted accommodation should contact their professor”. 

 
Students entering the Graduate School of Social Work benefit from introductory 

activities, which include specifications regarding these policies and written information on these 
matters.  The latest document including this type of information is the booklet Institutional 
Policies: General Principles that Guide the University or Puerto Rico, 2001-2003.  This 
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publication has the following content and is published by the Vice Presidency of Academic 
Affairs and Research of the University of Puerto Rico Central Administration. 

  
A. Message from the President  

B. General Regulations of the University of Puerto Rico  

C. General Students Regulations Tuition Cost 

D. Equal Opportunities  

E. HIV-AIDS 

F. Student’s Health Plan 

G. Class Attendance 

H. Academic Progress 

I. Sexual Harassment  

J. Privacy of academic files 

K. Campus Security  

L. Illicit use of alcohol and drugs  

M. Non-smoking policies 

N. Ecological policies  

O. Ethical use of information technologies 

P. Patents and Inventions  

Q. Copyrights  

R. Identification and management of conflict of interest in research 

S. Protection of human subjects in scientific research 

T. Radiation control 

U. Athletic Interuniversity Games 

V. Directory 

 
The Graduate School of Social Work is bound to all regulations concerning non-

discrimination and affirmative action.  The director and faculty members believe firmly in these 
policies and adhere strictly to them in all the School’s procedures.   All the Program’s 
documents, bulletins and manuals express the non discrimination stance regarding race, color, 
gender, age, creed, ethnic, disability, political and sexual orientation.   

 
Students who believe that they have been discriminated for any reason have the 

opportunity to first discuss the situation with his/her counselor or the Coordinator of Student’s 
Affairs at the School.  If the situation cannot be resolved at that level, grievances or complaints 
regarding these issues are forwarded to the attention of the School’s Director for its resolution or 
to be channeled to the appropriate level.  The student also has the right to obtain assistance at 
any time from the Office of the Student’s Ombudsperson and to request an investigation if the 
matter is not resolved to his/her satisfaction at the School. They cal also filled a complaint with 
the Dean of Academic Affairs.  

 
In the case of School’s personnell, the faculty labor organization, the “Asociación 

Puertorriqueña de Profesores Universitarios” (APPU), and the non-faculty labor union 
“Hermandad de Empleados Exentos No-Docentes” (HEEND), provide legal assistance to its 
members on cases of discrimination.  Finally, the College of Social Workers of Puerto Rico also 
provides legal assistance in cases of employment discrimination for affiliates who are faculty 
members. 
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Diversity within Faculty and Student Body   
 
Given the traditional and historical development of the social work profession, there is a 

higher proportion of female representation in the faculty as well as in the student body.  This is 
also a reflection of the profession in the broader Puerto Rican society in which female social 
workers represent a majority.  In addition, the female population within the University’s student 
body has always being over 55%.  During Academic Year 2008-2009 the female population 
among graduate programs was 65% (Dean of Academic Affairs, Office of Academic Planning, 
2008). In addition, administrative and supportive staff is also over represented by female 
workers.  In that sense the School needs not to make special efforts attracting female students 
and employees.  

 
On the other hand, we have seen an increase in the enrollment of men in the Program, 

from 14% in 2000-2001 to 23% in 2008-2009.  The Puerto Rican society does not define itself in 
racial terms, being Puerto Ricans the result of the racial mixture of Spanish, African and native 
Taino ancestors.  Therefore, the racial categories used in the United States do not apply in the 
Island.   Racism nonetheless, thus exists, although in a different variant than in the States.  
There are color differences that have been used to exclude people of darker complexions from 
certain opportunities while giving privilege and access to resources to people with lighter skin 
complexions.  The Social Work profession in the Island seems to represent the race and color 
diversity reflected in our society.  This is also the case of faculty, administrative staff and student 
population at the School.   

 
The following table illustrates the composition of the students of the MSW Program 

regarding gender, age, ethnic or national origin and disability. 
 

Students Profile by Program and Gender, Age, National Origin and Disability 
For Academic Year 2008-2009 

 
Program 

N 

Gender Age Range Nationality Disability 

F M 
20-
25 

26-
30 

31-
35 

36-
40 

40 
+ 

PR US 
Caribbean 
and Latin 
America 

(n) 

 
Regular 
Program 
Full Time 
 

61 46 15 37 12 9 1 3 60 - 1 - 

Regular 
Program 
Part 
Time 
 

22 18 4 7 7 3 2 3 22 - - - 

Advance 
Program 
Full Time 
 

32 25 7 27 3 1 - - ~30 2 - 1 

Advance 
Program 
Part 
Time 

5 4 1 5 - - - - 5 - - - 

 
Total 

120 93 27 22 13 3 6 6 117 2 1 1 
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  Regarding School’s personnel, all faculty, administrative and support staff at the BL-
GSSW is Puerto Rican.  Among 21 faculty members, there are 3 (15%) males and 18 (85%) 
females, while 13 persons (84%) from the administrative/support staff are females; there are 
only two males.  In terms of race, they also reflect the mixture in the Puerto Rican society. 
Currently among these, only one faculty member has a physical disability.  

 
 
Recruitment of Faculty and Administrative Staff   

 
The School has in place a nondiscriminatory procedure for the recruitment and 

appointment of qualified faculty. It begins with a public job posting where the nondiscriminatory 
policy statement is included.  The School’s Personnel Committee reviews the qualifications of 
candidates which include academic background, professional experience and field of expertise, 
among others.  Factors of race, color, gender, age, creed, ethnic or national origin, disability or 
political and sexual orientation are not used as criteria in recruiting, appointing or promoting 
faculty.  In the recruitment of faculty members, at least a minimum of two candidates are 
recommended for a public presentation where faculty, administrative staff and students have the 
opportunity to evaluate each candidate in a lecture presentation.  Afterwards the Personnel 
Committee makes a final recommendation to the Director to be considered for appointment.   

 
The School’s Personnel Committee also reviews qualifications for promotion and 

tenure based on clear and objective performance criteria established by the College of Social 
Sciences’ Faculty.  In addition, the Committee provides a forum for the appropriate grievance 
procedure by which a faculty member may seek redress, if he/she has a reason to believe there 
has been discrimination.  

 
In the case of the administrative staff a public job posting is also placed, including the 

nondiscrimination statement.  The Administrative Officer of the Program as well as the School 
Director interviews and reviews the qualifications of the candidates which include their academic 
background and professional work experience.  Staff members may also participate in 
candidate interviews. The candidates are required to present an oral statement, on a subject 
previously assigned, to demonstrate their knowledge on the issue. 
 
  Again, factors of race, color, gender, age, creed, ethnic or national origin, disability or 
political or sexual orientation are not taken into account.  At least one candidate is then 
recommended to the Director of the School for appointment.  At the most, within a six to eight 
months period, and after two satisfactory evaluations, administrative personnel acquires 
permanency.  

 
The BLGSSW maintains an interdisciplinary vision and commitment. One of the 

strategies in demonstrating this is by recruiting professors from diverse fields including social 
psychology, political sciences and sociology. Also, various professors are officials and actively 
participate in committees and commissions related to the recognition of diversity and no-
discrimination in the Puerto Rico’s Social Workers Association, as well as investigate and take 
social actions related to these issues in the general society. (This is presented in the profile of 
the faculty presented in the study.) 
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Student’s Recruitment and Retention 
 
Recruitment and admission procedures guarantee the application of nondiscriminatory 

practices.  Island wide recruitment orientations are given throughout the year targeting public 
and private higher education institutions as well as human service agencies. The BLGSSW 
realize an Open House annually where it presents the Academic Program.  The application form 
states clearly the nondiscrimination policy of the Institution; it does not request information 
regarding race, color, creed, disability,  political or sexual orientation.  Information on ethnic and 
national origin is exclusively used as a factor to exclude non Puerto Rican students from taking 
the Exam for Admission to Graduate Studies (EXADEP).  Since this is a standard examination 
for the native population, therefore, this criteria is not considered among the admission 
requirements for non-native students.  Moreover, the participation of students of other national 
or cultural backgrounds is considered to be enrichment to the Program.  Students from 
Venezuela, Perú, Dominican Republic, and United States of América (Mexican-American and 
Native American) had been enrolled in our Master Program. 

 
The criteria considered for admission to the Program includes a GPA of 3.0 or more, 

EXADEP score and the score obtained on a written essay.  The Admission’s Committee reviews 
a listing which includes only the above mentioned scores for each candidate.  The first 70 
students with the highest composite score (average of the 3 previously mentioned indicators) 
are admitted, as long as they meet the minimum criteria for entrance into the program. If 
needed, the Admissions Committee might considered interviewing candidates with borderline 
scores when one of the scores do not meet the minimum established criteria.  The Schools 
realizes an orientation to incoming students, where the subjects of diversity and discrimination 
are approached and at the same time all the official policies are discussed.  

 
Retention procedures to increase students successful completion of the Program, 

include the assignment of a faculty member to provide academic guidance, counseling, and 
one-to-one support, as needed;  review seminars’ for qualifying exams are offered each 
semester. The BLGSSW offers a regular and an Advanced Program, where the student can 
complete its Master Degree between 1 ½ and 3 ½  years.  These procedures are established for 
all students regardless of any discriminatory factor.  In addition, in compliance with state Law 51 
the School provides reasonable accommodation and auxiliary resources for students with 
disabilities.  For example, special arrangements are made to ensure the assistance of readers 
and note-takers for class sessions or comprehensive exams, tape recorders and interpreters 
among other services.  These resources are provided through the Campus’ Persons with 
Disabilities Program.  
 
 

Efforts to Improve Quality of the Learning Context 
 
Besides the aforementioned educational experiences to foster respect, appreciation and 

understanding of diversity issues, as well as policies and regulations to guarantee equal and 
non-discriminatory practices, and the Diversity content in almost all the foundational, advance 
and elective courses in the curriculum, the School also makes additional efforts to improve the 
quality of the education on matters concerning diversity and oppression.  In particular, we would 
like to highlight three instances that demonstrated the School’s continuous efforts on this area. 
These are: The UConn-UPR Exchange Program, The Institute for Social Policy and the Center 
for the Study of Social Differences and Health.   
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The Exchange Program is a joint effort with the University Of Connecticut School Of 
Social Work, which is offered together with an elective course, SW 6075: Identity and 
Diversity in Social Work.  This program has being offered every other year since 2001, and 
between 8 and 13 students have participated every year.  The course is one of the most 
significant educational experiences for students, where they have the opportunity of exposing 
themselves to a variety of issues related to oppressed communities, in particular related to race, 
class, gender, nationality, sexual orientation, and age.  Racism/colonialism is a key element of 
the course.  A range of social work practice issues are discussed including culturally 
competency, direct services, community organizing and policy formulation.  The trip includes 
conferences and panels in various Universities, as well as site visits to community organizations 
and public agencies in the states of New York, Connecticut and Massachusetts.  

 
The Institute for Social Policy (IPS) is an instrument of the Doctoral Program for the 

study and promotion of policies through collaborative efforts between the academy, government 
agencies and community groups and organizations.  The activities promoted by the IPS also 
promote the educational experiences of master’s students.  In addition, it also fosters a learning 
context that models respect and understanding of diversity issues.  Since it foundations in 2005 
the IPS as coordinated a variety of efforts to this end.  Following is a list of these activities: 
 
 
Topics Activity Lecturers Date 

 
Poverty  

 
Forum: The impact of 
the proposal on Tax 
Reform on the poor 
sectors of the nation 
 

 
Dr. Jose Alameda 
Profa. Alicia Rodriguez 

 
February 22, 2006 

Non-traditional families 
Sexual direction or 
communities LGBT 

Forum: The reform to 
the Civil Code of PR: 
Civil Unions or the 
recognition of our social 
reality 
 

Lcda. Olga Lopez 
Olga Orraca Walls 
Lcdo. Luis Muñiz 
Aguelles 
Dra. Palmira Ríos 

February 8,2007 

Rights and diversity Forum Part I: The 
citizenship in the dawn 
of century XXI  
 
Forum Part II: The 
citizenship in the dawn 
of century XXI  

Dra. Doris Pizarro 
Dra. Idsa Joy 
Dr. Edwin Irizarry Mora 
Dr. Rose Marrero 
Teruel 
Dra. Carmen Delia 
Sánchez 
Yadira Pizarro Quiles 
 

Part I: October 4, 2007 
 
 
Part II: February 28, 
2007 
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In addition, the IPS conducted a series of 11 radio shows, hosted by Prof. Jorge Benitez, 
of which seven were of special interest to issues of diversity, including the presentation of a 
master’s thesis on the conditions of life or Dominican woman living in Puerto Rico who have left 
their families in the Dominican Republic.  These were: 
 
 

Topics Activity Lecturers Date 

 
Domestic 
violence 

 
Violence in couple relations: 
Study on people convicted under 
Law 54 
 

 
Victor Iván García Toro 
 

 
March 28, 2007 

Elders Elders services in Puerto Rico Dra. Carmen Delia 
Sánchez 

 

April 4, 2007 
 

Rights and 
diversity 

Amendment to the Civil Code in 
PR: Family, adoptions and civil 
unions.  
 

Olga Orraca Paredes 
 

11 de abril de 2007 

Children Difficulties in adoptions 
processes in Puerto Rico  
 

Omar Delgado y Yaxna 
Camacho 

May 2, 2007 

Stigma Stigma as promoter of social 
exclusion 
 

Dr. Nelson Varas y 
Dra.Francesca Cintrón 

May 16, 2007 
 

Elders The state of laws and rights … 
for Elders who care for children 
 

Dr. José Serra y Dra. 
Lourdes Carrión 

May 23, 2007 

Dominicans Presentation of the master’s 
thesis: On the other site of the 
sea. (charco)  
 
Presentación de la Tesis de 
Maestría: Al otro lado del charco. 
 

Dulce Mateo Burgos, 
Marinés Ortiz Cotto y 
Glorinet Ramos Santiago 
 

May 30, 2007 

 
 
The Center for the Study of Social Differences and Health’s primary objective is to 

contribute, through interdisciplinary social research, to a better understanding of social 
differences in our country and its effects in multiple issues like health and interpersonal 
relationships, among others. This objective is carried out recognizing the vital and constitutive 
role of difference in social construction, at the same time that it explores its detrimental 
consequences.  Currently, the Center carries out various research projects on issues of health, 
sexuality and stigma with different populations.  It provides opportunities to masters students to 
engage in research projects, attend conferences and activities conducted by the Center’, or get 
support to present their own proposals for funding opportunities.   

 
Finally, the Monserrate Santana de Palés Library, as kept an on-going acquisition of 

resources for the use of our student body.  A partial literature search under basic general 
keywords for 2000 to present resources on issues related to diversity revealed that most of the 
library’s resources are on issues related to children, woman and people with disabilities.  Pur 
library is the only Social Work library in the island, with the most extended collections.  In the 
past year our Library Committee has taken on the responsibility of recommending text and other 
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resources to improve the collection with resources both in Spanish and English.  The 
accessibility to these resources, as well as to the extensive data base search engines, provides 
additional mechanisms for students to review literature that will foster their understanding and 
sensibility for issues of diversity and oppression.  

 
 

Topic Number of 2000 to present books 

Children 100+ 

Woman 44+ 

People with disabilities 29+ 

GLBTT 19+ 

Race 10+ 

Elders 8+ 
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ACCREDITATION STANDARDS 7 
PROGRAM RENEWAL 

 
 
7.0 The program has ongoing exchanges with external constituencies that may 

include social work practitioners, social service recipients, advocacy groups, 
social service agencies, professional associations, regulatory agencies, the 
academic community, and the community at large. 

 
7.1 The program’s faculty engage in the development and dissemination of 

research, scholarship, or other creative activities relevant to the profession. 
 

7.2 The program seeks opportunities for innovation and provides leadership 
within the profession and the academic community. 
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ACCREDITATION STANDARD 7 
 

PROGRAM RENEWAL 
  

An integral part of our program’s vision of social work practice entails constant 
innovation in multiple areas related to our endeavors, and the provision of leadership in our 
scenario focusing on social change and the dissemination of knowledge.  Below we outline 
some of the strategies undertaken to achieve this vision focusing on exchanges with external 
constituencies, research, and leadership in the profession.   
 

 
 

AS 7.0 - Exchanges with External Constituencies 
 
 
 

 
 
 
 
 
During the past five years, the masters program at the Beatriz Lassalle School of Social 

Work has held multiple exchanges with external constituencies within the social welfare field.  
These exchanges include, mostly, interaction with: 1) advocacy groups of the Puerto Rican 
community, 2) governmental and nongovernmental social service agencies, 3) national and 
international professional associations, 4) national and federal regulatory agencies, 5) the 
academic community and 6) the large community that comprises the Country. 

 
Some of the advocacy groups that the program’s faculty has supported and worked with 

include: “Movimiento Amplio de Mujeres y Coordinadora Paz para la Mujer” (coalitions of 
organizations and feminists groups), Movimiento Agua para Todos” (a group that works towards 
universal access to potable water), the Navarro-Gurabo Community Group “Neighbors against 
CEMEX, Co.” (a group that protects communities against environmental contamination), “Ile, 
Inc.” and “Alianza Puertorriqueña Antirracista” (organizations that promote the development of 
antiracist efforts). 

 
Some of the most important governmental agencies in Puerto Rico have received 

support from the program though consistent collaborations through the assignment of field work 
students of the three concentration areas. These students and our faculty have collaborated 
with the Department of the Family, the Department of Education, Department of Justice, 
Department of Recreation and Sports and the Department of Health.  The program’s faculty has 
also been appointed to governmental advisory councils/boards and committees, including: the 
Governor’s Advisory Council on Substance Abuse Prevention, the Governor’s Interagency 
Commission for the Implementation of Public Law 54 –Violence Against Women Law, the Child 
Justice Act Governor’s Appointed Task Force, Water Supply Authority, Stakeholders Groups of 
the Department of the Family, the Administration of Mental Health and Addiction Services, and 
the Women’s Issues Office.  

 
We have also established linkages and collaborative efforts with non-governmental 

social service agencies and community-based organizations that provide diverse services to the 
Country’s populations.  For example, we have carried out programs with Casa Protegida Julia 

The program has ongoing exchanges with external constituencies that may include 
social work practitioners, social service recipients, advocacy groups, social service 
agencies, professional associations, regulatory agencies, the academic community, 
and the community at large. 
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de Burgos (the oldest and largest shelter for women survivors of domestic violence), the 
Alzheimer Association of Puerto Rico, the Gerontological Society of Puerto Rico, and ESCAPE 
(centers for family services). Also, we have established conjoint efforts, including field education 
placements, with Proyecto Enlace del Cano Martín Peña and Comité Pro Desarrollo de 
Maunabo(community proyects) because of their innovative and participatory community action 
and mobilization towards social policies transformations. 
 
      Our School established a partnership with the Department of the Family, in specific with 
the Administration of Families and Children (ADFN), to train social workers and supervisors of 
protective services on different areas of the professional intervention process, supervision skills, 
and quality assurance procedures.  During the last seven years we had the opportunity to 
implement a curriculum design and training modules for the different levels and workers of the 
protective services intervention process.  
 

 
AS 7.1 - Research, Scholarship and other Creative Activities 

 
 

 
 
 

 
Our faculty has engaged in multiple activities that evidence its interest and commitment 

to innovative research and scholarly work.  Below we outline three specific areas: research 
projects, publications and presentations in professional scenarios. 

 
Research Projects - During the evaluated 5-year time period our faculty members have 

carried our more than 20 research projects.  Several organizations and the University of Puerto 
Rico have funded these efforts.  These include the University’s Atlantea program for research in 
the Caribbean region, and the Institutional Funds for Research Program (FIPI for its acronym in 
Spanish).  Other research projects have received funding from governmental offices in Puerto 
Rico.  Furthermore, the faculty has obtained external funding from the United State’s National 
Institutes of Health.  The research projects have addressed a wire range of subjects.  These 
include: gender issues, the courts system, family dynamics, violence, sexuality, policy analysis 
and evaluation, poverty, aging, HIV/AIDS and social stigma.   
 

Publications - In this same time frame the faculty has been active in the dissemination of 
their work through publications.  The faculty has published more than 80 documents.  These 
include articles in peer-reviewed journals, books chapters, newspaper articles, edited and 
authored books.  These publications address the areas engaged in the aforementioned 
research projects: gender issues, the courts system, family dynamics, violence, sexuality, policy 
analysis and evaluation, poverty, aging, HIV/AIDS and social stigma. 

 
Presentations - Another area in which the faculty has engaged in dissemination of 

research findings includes more than 150 presentations in multiple settings.  These include: 
professional conferences, community events, television and radio.  These presentations have 
been provided to a wide range of national and international audiences in the United States, 
Latin America, the Caribbean, and Asia.   
 

 
  

The program’s faculty engage in the development and dissemination of research, 
scholarship, or other creative activities relevant to the profession. 
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AS 7.2 - Leadership in the Profession 
 
 
 

 
 
 
The program’s faculty has participated in several leadership positions within the social 

work profession.  This has entailed active membership in national and international professional 
associations including the College of Social Workers of Puerto Rico, the Puerto Rico’s Chapter 
of the National Association of Social Workers, the Puerto Rican Committee for Social Welfare, 
the Gerontological Society of Puerto Rico, the Puerto Rican Studies Association, the Puerto 
Rican Psychological Association, and the Council on Social Work Education.  Faculty also has 
been appointed as board members at diverse federal and international professional 
associations.  These include the Society for Social Work and Research, the Latin American 
Association of Schools of Social Work (ALAETS), the Interamerican Society of Psychology, the 
International Society for Self and Identity, the Caribbean Studies Association, and the Latin 
American Studies Association, among others.  

 
The faculty has also collaborated with regulatory agencies with regards to the 

accreditation of higher education programs and institutions in the Country and the United 
States, including the Middle States Association and the Puerto Rico Council on Higher 
Education.  As part of the academic community, the majority of our faculty members have 
occupied leadership positions in our School in several positions and areas which include: 
School Director, Coordinators of the Master and Doctoral Programs, Admissions and Students 
Affairs, Field Education, Research Unit, Academic Concentration Areas, Social Policy Institute, 
the Center for the Study of Social and Health Differences, the Faculty of Social Sciences Dean’s 
Office and the Academic Senate. In addition, at present a faculty member is the assistant to the 
Chancellor of the Río Piedras Campus.  

 
Finally, the program has engaged in leadership roles through the provision of services to 

the Puerto Rican community in several endeavors.  Faculty has occupied ad-honorem or 
voluntary positions in diverse boards and advisory committees of residential associations in 
housing projects, women’s shelters, community projects, governmental and non-governmental 
agencies, publishing and media communications networks.  In conclusion, the master program 
has optimized the diverse opportunities undertaken by its constituencies, students, faculty, and 
administrative personnel for continued innovation and the provision of leadership within the 
social sciences field, the profession and the academia. 
 
 

 
  Research Projects 

 
Alamo, Yolanda 
 
Pasado, presente y futuro de la administración , gerencia social y la supervisión en Puerto Rico 
 

Albite, Lillian 
 
Análisis de la construcción de la subjetividad de las mujeres como víctimas o sobrevivientes de 
violencia doméstica. Estudio en proceso auspiciado por la Escuela Graduada de Trabajo Social. 
 

The program seeks opportunities for innovation and provides leadership within the 
profession and the academic community. 
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Estudio exploratorio sobre los recursos disponibles  para los servicios de prevención  en Puerto 
Rico (2005).  Estudio realizado para la Administración Auxiliar de Prevención y Promoción de la Salud 
dirigido a identificar las fuentes de fondos, servicios de prevención su distribución población y tipos y 
modelos de intervención. Estudio  realizado mediante recopilación de información de data sobre fondos 
disponibles para prevención de agencias y organizaciones que ofrecen servicios de prevención y 
entrevista telefónica al directores de programas a una muestra del 67% de todos los programas 
identificados. El resultado del estudio se presentó en el Congreso de sedes de prevención en el 2006. 
 

Barreto, Esterla 
 
Barreto, Esterla. Eugenio Maria de Hostos Internship, Department of Education and Atlantea Project, 
Program Evaluator. (2003 and 2004) (Funder: Department of Education) 
 
Rodríguez-Pares, Cynthia; Esterla Barreto and Luz Vega.  Assessment of the Court Proceedings in 
Puerto Rico Related with Child Abuse and Neglect Under the Court Improvement Program, Research 
Associate. (2003) (Funder: Department of Justice) 
 
Rodríguez-Pares, Cynthia; Esterla Barreto and Luz Vega. Establishment of a Program Evaluation System 
of the Department of the Family, Administration of Families and Children, Research Associate. (2003) 
(Funder: Administration of Families and Children, Department of the Family) 
 

Benítez, Jorge 
 
Coordinador para Puerto Rico y el Caribe del Estudio Mundial de Valores (2005-2007) 
Fuente de Fondos: FUNDESCO y BECA FORD 
 

Burgos, Nilsa 
 
2006-2008                     Gender and poverty in Puerto Rico.  Secondary Analysis from a data set of a 

national research about poverty in Puerto Rico. University of Puerto Rico 
institutional funds 

 
 2001 to 2006    Women and men confront the closing of factories in Puerto                                         

Rico. Mixed methods research. University of Puerto Rico institutional funds 
  
2001 to 2005     Intimate partnership violence in Puerto Rico. Analysis of files from persons 

convicted of Law 54 in Puerto Rico. Puerto Rican Department of Justice 
 

García Toro, Víctor 
 
Masculinities and Sexualities of Dispossessed men in Puerto Rico: Unemployed Men 
Support from Graduate School of Social Work Beatriz Lassalle and DEGI-UPR 
 
 

Guardiola, Dagmar 
 
2007 al presente La construcción y transformación de la política social y el trabajo social en el Caribe 
hispano antillano, Parte I: Planificación (incluye la celebración de un Taller sobre Metodología de Grupos 
Focales) e implantación de grupos focales en los países de la Región. Al presente (2 de oct. De 2008) se 
sometió una propuesta a la ACLS para llevar a cabo el taller de grupos focales. 
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Hernández, Blanca 
 
Evaluación de Servicios Sociales a Mujeres Confinadas en la Escuela Industrial de Vega Alta. – FILIUS. 

 
La Violencia Institucional en las Escuelas Públicas y Privadas de Puerto Rico- Sabática 
 

Rodríguez, Cynthia 
 
Design and Implementation of five proposals during the last five years (one each year) for the training of 
social workers, supervisors and specialists of child protection services.  A curriculum has been developed 
attuned to the needs of social workers, the Administration of Families and Children, the requirements of 
CAPTA, ASFA, Law 177 (Puerto Rican law for the protection of children) and the Child and Families 
Services Review. Funded by a training federal grant administered by the Administration of Families and 
Children. 2003-2008 
 
Comprehensive Assessment Of Courts Proceedings In Puerto Rico Related to Child Abuse And Neglect, 
Foster Care And Adoption Under The Court Improvement Program.  Funded by a federal grant under the 
Court Improvement Program and administered by the Administration of the Courts in Puerto Rico. 2002-
2005 
 

Rodríguez, Norma 
 
Estudio sobre la Pobreza en Puerto Rico (La encuesta originaria del proyecto se llevó a cabo con Fondos 
de la Oficina del Presidente de la UPR) 
 

Sánchez, Carmen Delia 
 
2006  Representations of Aging: Comparative Study  México and Puerto Rico  (Proyecto ATLANTEA, 
Red de Estudios de la vejez centroemarica y El Caribe 
 
2003  Characteristics of abused elderly people in Puerto Rico, University of Puerto Rico (FIPI) 
 

Varas Díaz, Nelson 
 
1R01MH080694-01A2 National Institute of Mental health  
2008-2012 
Role: Principal Investigator (50% effort) 
“AIDS Stigma among Health Professionals in Puerto Rico” 
Main Objective: To test an intervention to reduce AIDS stigma among health professionals in Puerto Rico 
through a randomized control trial design. 
 
1 R21 DA017643-01 National Institute of Drug Abuse 
2003-2007  
Role: Principal Investigator 
“AIDS stigma among health professionals in Puerto Rico” 
Exploratory Grant from the National Institute of Drug Abuse 
Main Objective:  To explore the stigmatizing attitudes of health profession students towards people living 
with HIV/AIDS in Puerto Rico.  This is a mixed method study in which students from psychology, social 
workers, medicine and nursing completed in-depth interviews and questionnaires addressing stigma and 
HIV/AIDS.   
 
Institutional Funds for Research, University of Puerto Rico.  
2005-2007 
Role: Principal Investigator 
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“Internalized AIDS stigma among people living with HIV/AIDS” 
Main Objective:  To explore the manner in which PLWHA internalize AIDS stigma that emanates from 
health professionals and its implications for health behaviors.   
 
PanAmerican Health Organization 
2005-2006 
Role: Principal Investigator 
“AIDS stigma reduction interventions in Latin America” 
Main Objective: To document and analyze existing interventions to reduce AIDS stigma among health 
professional in Latin America. 
 
Institutional Funds for Research, University of Puerto Rico.   Toro-Alfonso (PI) 
2002-2004 
Role: Co-investigator 
“The Social Construction of Masculinity among Men who have sex with Men in Puerto Rico” 
Main Objective:  To explore the manner in which men who have sex with men in Puerto Rico construct 
and develop internalized notions of masculinity, and their impact on HIV prevention. 
 
 

 
Publications 

 

Albite, Lillian 
 
Albite Vélez, L. ( 2007) La familia como una entidad socio-histórica: implicaciones para la práctica  
en Trabajo Social  Análisis. Revista de la Escuela Graduada de Trabajo Social Universidad de Puerto 
Rico, Recinto de Río  Piedras. 
 
Albite Vélez, L. et al.  (2007)  Familia y Comunidad: Nueva alternativa de vinculación comunitaria  
en la política social.  En   Guardiola, D., Guemarez, C. y Rivera, A. editoras (2007) La crisis sostenida: 
retos para la política social y el Trabajo Social. Rio Piedras: Editoprial Edil. 

 
Albite Vélez, L. y Valle Ferrer D. (2003) La ideología de la maternidad en la subjetividad femenina: 
mecanismo de opresión y violencia doméstica.  En  Martínez, Ramos, L. y Tamargo, M. Género, 
Sociedad y Cultura. Centro Interdisciplinario de Investigaciones  Estudios de Género, Universidad 
Interamericana, Recinto Metropolitano. San Juan, Puerto Rico: Publicaciones Gaviota. Aparece en 
consorcio de estudios de género y salud de universidades latinoamericanas- Biblioteca Virtual GenSalud 
– http://genero.bvsalud.org 
 
Administración de Salud Mental y Contra la Adicción (Septiembre 2006) Programa y Principios sobre 
Prevención de Base Científica en Puerto Rico . Editora, co-redactora y compiladora de boletín educativo 
sobre la experiencia de programa de prevención con base científica, publicación auspiciado con fondos 
federales y preparado para ASSMCA.  
 

Barreto, Esterla 
 
Barreto Cortes, Esterla – Reflexiones en torno a la educación antirracista en Trabajo Social,  publicado 
en CD Memorias de la Conferencia Mundial de Trabajo Social de 2008.  
 
Barreto Cortez, Esterla - La Paz y la organización comunitaria antirracista – sometido para publicación 
Memorias del 10 Aniversario de la Cátedra UNESCO, mayo/2008.  
 
Barreto Cortez, Esterla – Opresión y política social – El caso del mal-estar de menores.  Revista 
Análisis, Journal of the Graduate School of Social Work Beatriz Lasalle, University of Puerto Rico, Vol. 
5, No. 1 (2004) 
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Benítez, Jorge 
 
Editor, Ciudadanía y Exclusión en Puerto Rico (aceptado para publicación)  
 
Co-editor  with N. Burgos Ortiz Comunidades y Políticas Sociales: entre la Academia y la Práctica 
Cotidiana, Serie ATLANTEA, Núm. 4, University of Puerto Rico, 2008. 
 
The Changing Nature of Intolerance in  Bosque and Colon eds. , Puerto Rico Under Colonial Rule 
New York: SUNY, 2007. 
 
 
Pobreza y Racionalidad en Puerto Rico: apuntes sobre las connotaciones éticas de la pobreza 
Política Social y Trabajo Social.  Serie Atlantea, no. 3.San Juan, 2006. 

 
Burgos, Nilsa 
 
Estirando el peso: Acciones de ajuste y relaciones de género  ante el cierre (Book with Alice Colón, 
María Mayte Mulero & Luis Santiago). July, 2008. Social Sciences Center, University of Puerto Rico, Río 
Piedras. 
Serie Atlantea Política Social y Trabajo Social, Comunidades y políticas sociales entre la academia y la 
práctica cotidiana (Book edited by Nilsa M. Burgos Ortiz & Jorge Benítez Nazario.  August, 2008.  
Atlantea Project, University of Puerto Rico 
Acerca de la democracia y los derechos sociales.  (Book edited by Nilsa M. Burgos Ortiz) 2007.  Espacio 
Editorial, Buenos Aires, Argentina 
Afán de vida: Reflexiones sobre el trabajo de las mujeres dentro y fuera del hogar (junto a Edda Torres 
Vidal). Identidades: Revista Interdisciplinaria de Estudios de Mujeres y el Género, V (4), 116 -134.  2006.  
University of Puerto Rico, Cayey 
La violencia en la relación de pareja: Estudio de personas convictas por Ley 54 (Book with Alice Colón 
Warren & Víctor Iván García). 2006.  Oficina de la Procuradora de las Mujeres, San Juan, P.R. 
Serie Atlantea 3 Política Social y Trabajo Social (Book edited by Nilsa M. Burgos Ortiz) Incluye her 
article: Desde las esferas privadas y públicas: La participación de las mujeres en la política social (65-
73).  2006.  Atlantea Project, University of Puerto Rico 
Reflexiones en torno al movimiento de reconceptualización  del trabajo social en Puerto Rico (chapter 
with Raquel Seda Rodríguez). In Norberto Alayón, ed., Trabajo Social Latinoamericano A 40 años de la 
reconceptualización. 2005, 2007 (Second edition).  Espacio Editorial, Buenos Aires, Argentina. 
Final remarks. In José Toro Alfonso y Rodríguez Madera, Sheila, eds., Al margen del género: La 
violencia doméstica en parejas del mismo sexo. 2005.  Ediciones Huracán,  San Juan. 
Construyendo lazos transnacionales: Desde República Dominicana a Puerto Rico. ANÁLISIS, 6(1), 37-
46.2005.  University of Puerto Rico Graduate School of Social Work. 
 

Figueroa, Rosa 
 
Critical review of book “La familia un enfoque interdisciplinario, Dra. Norma Rodríguez y Prof. Rosa 
Figueroa Sánchez, Análisis 2006. 
 
The psychosocial intervention before the abuse in early childhood, Análisis 2008. 
Head Start Program 
Institutional Maltreatment                              March – May 2007 
Challenging Behaviors                                  March – May 2006 
Applications the Attachment Theory             March – May 2006 
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García Toro, Víctor 
 
Los Hombres no Lloran: Ensayos sobre  las Masculinidades. Written with Rafael L. Ramírez and Luis 
Solano Castillo. San Juan, P.R.: Ediciones Huracán, 2007. 
 
Mujer y Brecha Salarial: Retos del Siglo XXI Written with Ángel L. Rivera Aponte and Angel L. Ruiz 
Mercado. San Juan,P.R.: Oficina de la Procuradora de las Mujeres, 2007. 
 
La violencia el la relación de Pareja: Estudio de personas convictas por Ley 54. Written with Alice Colón 
Warren and Nilsa Burgos Ortiz. San Juan, P.R.: Oficina de Asuntos de la Mujer, 2006. 
 
Caribbean Masculinities: Working Papers. Edited with Rafael L. Ramírez, Ineke Cunninham. San Juan, 
P.R.: HIV/AIDS Research and Education Center, University of Puerto Rico,c2002 
 
 
García Toro, V.I., Rámirez, R.L. & Solano Castillo, L. (2204). Paternidades en Puerto Rico. In 
Identidades, 2(2), 44-68. 
 
Rámirez,R.L., García Toro, V.I. & Solano Castillo,L.(2003). Men Comming Out in Puerto Rico. In 
Caribbean Studies, 31(2), 37-58. 
 

Guardiola, Dagmar 
 
Guardiola Ortiz, D. (2008). Trabajo Social y las Políticas Sociales en el Caribe Hispano Antillano: Implicaciones 

para la práctica profesional y la formación académica. 

Serie Atlantea, Número 4: 89-110. 

Guardiola Ortiz, Dagmar, Guemárez Cruz, Carmen L., (2007) Retos y Desafíos para la educación y la 
investigación de la política social en Puerto Rico: “Lo mejor está por venir”. En Guardiola Ortiz, Dagmar, 
Guemárez Cruz, Carmen L.,  Rivera Casiano, Agnes. La Crisis Sostenida: Retos para la Política Social y 
el Trabajo Social. San Juan: Editorial Edil: 141-167 
Guardiola Ortiz, D. (2006). El Trabajo Social en el Caribe Hispano, El contexto regional: una perspectiva crítica 

comparativa, Vol. I. San Juan: La Editorial de la Universidad de Puerto Rico. (230 páginas) 

Guardiola Ortiz, D. (2006). El Trabajo Social en el Caribe Hispano, Un análisis crítico de su situación: 
retos y perspectivas Vol. II. San Juan: La Editorial de la Universidad de Puerto Rico. (289 páginas) 
Guardiola Ortiz, Dagmar (2006). La Participación del Trabajo Social en la Política Social en Puerto Rico: 
Reflexiones en Torno a la Democracia. Escenarios, Año 6-Núm. 10:71-74. 
 

Hernández, Blanca 
 
El Contexto Político del Trabajo Social en la Región  del Caribe Hispano Antillano (capítulo). El Trabajo 
Social en el Caribe Hispano Antillano: Una perspectiva Crítica Comparativa. Editora Dagmar Guardiola 
Ortiz. Ed. UPR 

 
Historias de Promesas Rotas: La violencia Institucional en las Escuelas. Ed. Publicaciones 
Puertorriqueñas. 
 

Molina, Gloria 
 
Molina, G. M.  (2006). Urge legislación preventiva del maltrato de menores, La Estrella, 7-13 de 
septiembre de 2006. 
Molina, G. M.  (2006).La prevención y la metodología grupal como elementos importantes para una 
práctica efectiva en trabajo social. Revista Análisis, 7 (1), 1-15.  
Molina, G. M.  (2008).La muerte de dos mujeres: Responsabilidad de todos. El Nuevo Día,  24 de abril de 
2008 
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Molina, G. M.  (2008).Incongruencia entre el amor y la violencia. La Estrella 15-21 de mayo de 2008 
Molina, G. M.  (2008). Hogar y familias: ¿cuál es tu realidad? Revista: Proyecto Hogar, Mayo 2008. 
Molina, G. M.  (2007).Abuelos y abuelas: Recursos valiosos. La Estrella, 6-12 de septiembre de 2007 
Molina, G. M. (2007). Abuelos y abuelas: Recursos valiosos. Revista: Belleza y Salud, mayo 2007,   10 
(54) 
Molina, G. M.Acoge legislador propuesta contra el maltrato.  La Estrella. 7-13 de septiembre de 2006 
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Marzo 29, 2007. Universidad Interamericana de Puerto Rico, Recinto Metropolitano, Facultad de 

Educación y Profesiones de la Conducta. 
 

Rodríguez, Cynthia 
 
Annual Seminars for Social Work Students: the State of the Professional Practice. Presenter: Quality 
Assurance and the Practice of Social Work.  Humacao Campus, University of Puerto Rico. November 
2006 
 
Psychoanalytic Circle of Puerto Rico. Presenter: The Role of the Family in the Attention of Children 
with Mental Health Conditions. 2005 
 
Annual Convention. College of Social Workers of Puerto Rico. Presenter: Professional Practice of 
Social Work and Outcomes Evaluation. Ponce, PR, 2005 
 
Administration of Mental Health and Addiction Services. Congress on Child Mental Health. Presenter: 
Organization of Mental Health Services and the Needs of Children and Families in Puerto Rico. 
2004 
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House of Representatives, Legislature of the Government of Puerto Rico. Roundtable of the President of 
the House of Representatives. Presenter: Towards a New Social Policy for Mental Health Services in 
Puerto Rico. 2004 
 
Annual Convention. College of Social Workers of Puerto Rico. Presenter: Privatization of Services, its 
Impact on Mental Health Services and the Role of Social Workers. Dorado, Puerto Rico 2003 
 

Rodríguez, Norma 
 
Ponencia Magistral. Nuevos y Viejos desafíos: La formación de trabajo social en  
La  era del neoliberalismo y la globalización.  Encuentro Internacional de Trabajo  
Social y Desarrollo Humano. Universidad Autónoma de Nuevo León. Monterrey,  
México. Agosto, 2007 
 
Ponente. Pobreza y salud en Puerto Rico: Entrando al nuevo milenio. 2da. Conferencia de Salud 
Pública. Recinto de Ciencias Médicas, Universidad de Puerto Rico. 2 de septiembre de 2004 
 
Ponente. El papel de la academia en la formulación de poíitica pública. (Ponencia escrita en conjunto 
con M. J. Canino). Conferencia Politica Publica. de y VIH. Auspiciado por Profamila. noviembre 2003 
 

Sánchez, Carmen Delia 
 
Organizer and presenter: Fourth Seminar of the Aging Network for the Caribbean and Centroamerica 
(Human Rights and the Elderly), Guadalajara Mexico, October 23-25, 2008 
 
(Presenter) “Social construction of Aging: Analysis and perspectives from Mexico, Chile and Puerto 
Rico”, (Poster presentation),  V  Latin American Congress on Gerontology and Geriatrics,  
Cartagena, Colombia, April 18, 2008.  
 
(Presenter) “Social construction of Aging: Analysis and perspectives from Mexico, Chile and Puerto 
Rico”, 53rd Annual Meeting, Council on Social Work Education, October 27-30, 2007, San Francisco 
California  

 
(Presenter) “Ethics in the intervention with older adults”, Fifth Conference on Forensic Social Work, 
San Juan, P.R.,  August 9, 2007.  

 
(Presenter) “Histórical and prospective vision of gerontology”,  II International Congress in 
Gerontology, Hotel Herradura, San José Costa Rica, July 25-27, 2007.” 

 
(Presenter): ““The Caribbean from its Projects”, 32ª. Caribbean Studies Association Conference, 
Salvador Bahía, Brasil,  May 28 – June 1, 2007. 

 
(Presenter) ““Analysis and perspectives of Social Cosntruction of aging en rural and urbana areas of  
México, Chile and Puerto Rico: Comparative study”. Third Puertorrican Conference in Public Health, 
San Juan, May 8-11, 2007. 
 
(Presenter) “Women confronting aging” Third Simposia on Actual and Future Perspectives in 
different stages of the life cycle of women,  Municipio Autónomo de Caguas, March 7,  2007.  
 
(Presenter) “Getting ready for retirement”, First Simposia of gerontology: From Discourse to Action. 
Hotel Intercontinental, Médicas Science Campus, University of  Puerto Rico, October 27, 2006. 
  
(Presenter) “Impact of world aging in the family”. XXIX Annual Meeting Professional Association of 
Counselors, Hotel Condado Plaza, San Juan, October 19,  2006. 
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(Organizer and presenter) : “Aging through history”, (Guest Speaker), III Seminar  Centroamerica and 
the Caribbean Aging Studies Network,  ATLANTEA Project: Images and Representations of Aging, 
Ciudad de Panamá, Octubre 12 - 13 2006. 
 
(Presenter) “Gerontology and services for the aged”, V Congress Dominican Republic Geriatric and 
Gerontology Association,  Santo Domingo, República Dominicana, September 25, 2006 
 
(Presenter) “ Comparative study on social construction of aging in rural and urban areas of México, 
Puerto Rico and Chile”. Conference 33rd World Congress of Schools of Social, Santiago de Chile, 
August 28, 2006. 
 
(Presenter) “Health and Mental Health Issues among Women and the Elderly” The 2006 International 
Mental Health Conference, Howard University, School of Social Work and Interamerican University , 
Puerto Rico, Hotel Conquistador, Fajardo, August 8, 2006 
 
(Presenter) “Frailty and risks of elder abuse”, International Conference on Geriatrícs and  
Gerontology, City of  Panamá, March 16, 2006. 
(Presenter) “Elder Abuse in the Puerto Rican Context”, Gero Ed forum, Council on Social Work 
Education.Annual Meeting, Chicago, Illinois, February 15-20,  2006. 
 
(Presenter) “Envelhecimento na America Latina e Preparacao para a Aposentaduria”. Núcleo de 
Estudos Interdisciplinarios sobre Envelhecimento, Asociación Nacional de Gerontologia, 
Universidad Federal Rio Porto Alegre Grande Do Sul, Brasil, December 10, 2005. 
  
(Presenter) “Filial responsability and rights of elder”, International Seminar on Human Rights and 
Aging, Brasilia, Brasil, December 6-8,  2005. 
 
(Presenter) “Intergenerational relationships: grandparents and grandchildren”,  II Seminar on de 
Adolescence in the Caribbean, Universidad de Puerto Rico, November 17, 2005. 
 
(Presenter) “Social policies for Older Adults”, Main Speaker,  “Pre retirement programs”, Guest Speaker, 
I International Congress on  Gerontology, Hotel Radisson, San José Costa Rica, October 26 – 28, 
2005.   
 
(Presenter) “Woman facing old age”, Panel Presentation  First Conference on Working Women in XXI, 
in Puerto Rico, Bar Association of Puerto Rico, San Juan, October 14, 2005. 
 
(Presenter) ¨Families of Grandparents: Suggestions for a professional interventión’. IV Conference on 
Forensic Social Work de Trabajo, Interamerican University, August, 11 – 12, 2005. 
 
(Presenter) “The world is aging: Challenges for public policy”, VI Seminar on Social Work and Policy 
Issues, Panamá, April 4 – 9, 2005 
 
(Presenter) “Public Policy and women issues”, V Coloquium on Women, University of Puerto Rico 
Mayagüez Campus,  March 2-4, 2005 
 
(Presenter) “Intervention with  Older adults Violence victims”, 65th anual Conference College of Social 
Workers of Puerto Rico, Ponce, November 6, 2004  
 
(Presenter and organizer) “Aging and its impact on the family”, Guest Speaker, Second Seminar  
Centroamerica and the Caribbean Aging Studies Network,  ATLANTEA Project, Santo Domingo, 
Rep. Dominicana October 14-15, 2004 
 
(Presenter) “Alzheimer and Violence”, 6th Argentinian Congress on Neuropsiquiatrícs and 
Neuroscience, VII Seminar on Alzheimer and other Cognitive Illness,  Buenos Aires, Argentina, 
August 31, 2004. 
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Varas Díaz, Nelson 
 
Cintrón-Bou, F. & Varas-Díaz, N.  (October, 2008).  Is it possible to reduce HIV/AIDS stigma?: An 
example of an intervention with health profession students.  Poster presentation at the International 
Congress of Psychology.  Ponce, Puerto Rico.  
 
Cintron-Bou, F. & Varas-Díaz, N.  (August, 2008). Is it possible to reduce HIV/AIDS stigma?: An example 
of an intervention with social work students.  Oral presentation at the VI National Congress of 
Psychology.  Guatemala City, Guatemala. 
 
Cintrón-Bou, F., Malavé, S., Betancourt, E., & Varas-Díaz, N. (May, 2008).  Stigma towards drug use 
among health professionals in Puerto Rico.  Oral presentation at the III Iberoamerican congress of 
Qualitative Health Research.  San Juan, Puerto Rico.   
 
Varas-Díaz, N. (May, 2008).  The health/morality binomial:  The role of organized religion on the 
stigmatization of the difference. Oral presentation at the III Iberoamerican congress of Qualitative Health 
Research.  San Juan, Puerto Rico.   
 
 
Varas Díaz, N. & Cintrón-Bou, F.  (2007, July).    Stigma and health: Detrimental consequences of 
difference [In Spanish]. Oral presentation at the 31st Congress of the Interamerican Society of 
Psychology.  Mexico City, Mexico. 
 
Varas Díaz, N., Adújar Bello, I. & Walters, K. (2007, July).    Bodies that tell on you:  Implications of body 
change for the internalization of HIV/AIDS stigma [In Spanish]. Oral presentation at the 31st Congress of 
the Interamerican Society of Psychology.  Mexico City, Mexico. 
 
Walters, K., Varas Díaz, N. & Andújar Bello, I. (2007, July).    The internalization of HIV/AIDS related 
stigma among people living with the disease in Puerto Rico [In Spanish]. Oral presentation at the 31st 
Congress of the Interamerican Society of Psychology.  Mexico City, Mexico. 
 
Malavé-Rivera, S., Varas Díaz, N. & Andújar Bello, I.  (2007, July).  Restrictive stands towards people 
living with HIV: An action scenario for psychology [In Spanish]. Poster presentation at the 31st Congress 
of the Interamerican Society of Psychology.  Mexico City, Mexico. 
 
Cintrón-Bou, F. & Varas Díaz, N. (2007, July).    Physiological changes and perspectives on old age: 
Definers of sexuality among old people [In Spanish]. Poster presentation at the 31st Congress of the 
Interamerican Society of Psychology.  Mexico City, Mexico. 
 
Varas Díaz, N. (2007). Stigma and health: Violent manifestations.  Second meeting on violence in Puerto 
Rico. Commission for the Prevention of Violence, San Juan, Puerto Rico. 
 
Varas Díaz, N. (2007). Organized religion as a health problem in Puerto Rico: Its role in the process of 
stigmatization.  Third Puerto Rican Conference on Public Health.  San Juan, Puerto Rico. 
 
Varas Díaz, N. (2006).  A panoramic perspective on stigma and health.  Oral presentation at the First 
Meeting o Stigma and Health in Puerto Rico.  San Juan, Puerto Rico, Carlos Albizu University. 
 
Varas Díaz, N. & Cintrón Bou, F. (2006).  AIDS stigma among health professionals.  Oral presentation at 
the First Meeting of Stigma and Health in Puerto Rico.  San Juan, Puerto Rico, Carlos Albizu University. 
 
Varas Díaz, N. (2006).  AIDS stigma and health professionals in Puerto Rico.  Poster  presentation at the 
Stigma and Global Health Meeting, National Institutes of Health.  Arlington, Virginia. 
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Varas Díaz, N. (2006).  AIDS stigma and health professionals in Puerto Rico.  Oral presentation at the 
Stigma and Global Health Meeting, National Institutes of Health.  Arlington, Virginia. 
 
Toro-Alfonso, J., Varas Díaz, N., Andujar Bello, I. & Nieves Rosa, L. (2005, November).  Against all odds: 
Puerto Rican Gay adolescents’ strengths [In Spanish].  Oral presentation at the 2nd Caribbean 
Adolescence Seminar. University of Puerto Rico, Río Piedras Campus. 
 
Varas Diaz, N. & Cintrón Bou, F. (2005, November). “Fags, whores and junkies”: Stigma combinations 
among health professionals [In Spanish].  Oral presentation at the 52nd Convention of the Puerto Rican 
Association of Psychology. San Juan, Puerto Rico.        
 
Cintrón Bou, F. & Varas Díaz, N. (2005, November).  Fallen trees and rotten apples: A reflection on 
language and the stigmatization of disease [In Spanish].  Oral presentation at the 52nd Convention of the 
Puerto Rican Association of Psychology. San Juan, Puerto Rico.       
 
 
Walters Pacheco, K. Cintrón Bou, F. & Varas Díaz, N. (2005, November). Biological or social death?: 
Health professionals and HIV/AIDS [In Spanish].  Oral presentation at the 52nd Convention of the Puerto 
Rican Association of Psychology. San Juan, Puerto Rico.       
 
Marzán, M. & Varas Díaz, N. (2005, November).  Emotions: An obstacle or facilitator for the 
stigmatization of HIV/AIDS in Puerto Rico?  National Institute of Mental Health, Career Opportunities in 
Research Colloquium, Atlanta, Georgia. 
 
Varas Díaz, N. (2005, June).    Like building castles in the sand: Psychology as the regulator of sexuality, 
old age and sickness [In Spanish]. 30th Congress of the Interamerican Society of Psychology.  Buenos 
Aires, Argentina. 
 
Varas Díaz, N. & Serrano-García, I. (2005, June).  Community psychology: Reflections, implications and 
new paths [In Spanish]. 30th Congress of the Interamerican Society of Psychology.  Buenos Aires, 
Argentina. 
 
Rosa, Y. & Varas Díaz, N. (2005, June). When stigma mediates competence and training [In Spanish]. 
30th Congress of the Interamerican Society of Psychology.  Buenos Aires, Argentina. 
 
Cintrón Bou, F. & Varas Díaz, N. (2005, June). Subjects with expiration dates:  HIV among the elderly [In 
Spanish]. 30th Congress of the Interamerican Society of Psychology.  Buenos Aires, Argentina. 
 
Malavé, S. & Varas Díaz, N. (2005, June). Regulating sickness through definition and restriction:  Health 
professionals talk about HIV/AIDS [In Spanish]. 30th Congress of the Interamerican Society of 
Psychology.  Buenos Aires, Argentina. 
 
Ruiz Torres, Y. & Varas Díaz, N. (2005, June).  What do you think about HIV/AIDS?: Puerto Rican 
psychologists manifest themselves [In Spanish]. 30th Congress of the Interamerican Society of 
Psychology.  Buenos Aires, Argentina. 
 
Cintrón Bou, F. & Varas Díaz, N. (2005, June). Sometimes it is not what you say… but how you say it:  
The challenge of stigma and language for psychological research [In Spanish]. 30th Congress of the 
Interamerican Society of Psychology.  Buenos Aires, Argentina. 
 
Marzán Rodríguez, M. & Varas Díaz, N. (2005, June). Emotions, difference and stigma:  What does HIV 
mean to health professionals? [In Spanish]. 30th Congress of the Interamerican Society of Psychology.  
Buenos Aires, Argentina. 
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Nieves Rosa, L.,  Morales Lara, E. & Varas Díaz, N. (2005, February).  Stigma, HIV and health 
professionals  [In Spanish].  Poster presentation at the conference entitled HIV/AIDS: Research for the 
reduction of inequalities and implications for health professionals.  San Juan, Puerto Rico.    
 
Cintrón Bou, F. & Varas Díaz, N. (2005, February).   HIV and the elderly: Implications for health 
professionals [In Spanish].  HIV/AIDS: Research for the reduction of inequalities and implications for 
health professionals.  San Juan, Puerto Rico.    
 
Varas Díaz, N. & Ruiz Torres, Y. (2005, February).  AIDS stigma: Perspectives from nursing 
professionals [In Spanish].  HIV/AIDS: Research for the reduction of inequalities and implications for 
health professionals.  San Juan, Puerto Rico. 
 
Varas Díaz, N. (2005).  AIDS stigma: Implications for health professionals [In Spanish].  Presentation by 
invitation at the University of Puerto Rico’s Medical Sciences Campus School of Odontology.  
 
Varas Díaz, N., Cintrón, F., Ruiz Y., Malavé S., Nieves Rosa, L. Morales, E., Marzán, M., Rosa, Y. & 
Walters, K. (2005, February).  AIDS stigma research and policy implications [In Spanish].  Presentation at 
the University of Puerto Rico’s Graduate School of Social Work, Public Policy Fridays.   
 
Francheska Cintrón Bou & Varas Díaz, N. (2004, November).  Old people, sex, and HIV: implications for 
social psychology [In Spanish].  Second Symposium on Social-Community Psychology.  Ponce School of 
Medicine.  Ponce, Puerto Rico. 
 
Varas Díaz, N. (2004, November).  Social psychology and health: Critical perspectives [In Spanish]. 
Second Symposium on Social-Community Psychology.  Ponce School of Medicine.  Ponce, Puerto Rico. 
 
Varas Díaz, N. (2004, November). AIDS stigma research findings: Implications and challenges [In 
Spanish].  Presentation for the University of Puerto Rico’s Graduate School of Social Work student 
exchange program with the University of Connecticut.  Coordinated by Esterla Barreto, Ph.D. 
 
Varas Díaz, N., Ruiz Torres, Y. & Malavé Rivera, S. (2004, October).  Health professionals don’t get 
emotional:  The role of emotions in the stigmatization of HIV/AIDS [In Spanish].  First Regional Congress 
of the Interamerican Society of Psychology.  Cuatemala City, Guatemala. 
 
Malavé Rivera, S., Ruiz Torres, Y. & Varas Díaz, N. (2004, October).  Constructing the person living with 
HIV/AIDS:  Perspectives from health professionals and health profession students in Puerto Rico [In 
Spanish]. First Regional Congress of the Interamerican Society of Psychology.  Cuatemala City, 
Guatemala. 
 
Cintrón Bou, F. & Varas Díaz, N.  (2004, October).  HIV and people over 60:  Psychology’s role in a 
growing epidemic [In Spanish]. First Regional Congress of the Interamerican Society of Psychology.  
Cuatemala City, Guatemala. 
 
Felicié Mejías, J., Toro Alfonso, J. & Varas Díaz, N. (2004, October).  Male invulnerability:  Health risks 
and HIV infection in a simple of Puerto Rican men who have sex with men [In Spanish]. First Regional 
Congress of the Interamerican Society of Psychology.  Cuatemala City, Guatemala. 
 
Serrano-García, I. & Varas Díaz, N. (2004, October).  HIV prevention among heterosexual women: Have 
we made a difference? [In Spanish]. First Regional Congress of the Interamerican Society of Psychology.  
Cuatemala City, Guatemala. 
 
Varas Díaz, N. & Toro Alfonso, J. (2004, September).  Morality, risk, the body and reason as theoretical 
underpinnings of the health endeavor:  ¿Do healthy people exist? [In Spanish].  Second Puerto Rican 
Conference on Public Health.  San Juan, Puerto Rico. 
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Ruiz Torres, Y., Malavé, S. & Varas Díaz, N. (2004, September). A reflection on the corporeal and the 
“sick” in the stigmatization of HIV by health professionals [In Spanish].  Second Puerto Rican Conference 
on Public Health.  San Juan, Puerto Rico. 
 
Cintrón Bou, F. & Varas Díaz, N. (September, 2004).  What do people older than 60 know about sexuality 
and HIV? Myths, taboos, and stigma [In Spanish].  Second Puerto Rican Conference on Public Health.  
San Juan, Puerto Rico. 
 
Toro Alfonso, J., Varas Díaz, N. & Felicié, J. (September, 2004).  The social construction of masculinity:  
The reality of a group of men who have sex with men and its implications for HIV infection [In Spanish].  
Second Puerto Rican Conference on Public Health.  San Juan, Puerto Rico. 
 
Felicié, J., Toro Alfonso, J. & Varas Díaz, N. (September, 2004).   [In Spanish].  Second Puerto Rican 
Conference on Public Health.  San Juan, Puerto Rico. 
 
Varas Díaz, N., Toro Alfonso, J. & Felicié José (2004, July).  The male body and MSM: Conceptualizing 
the body in its relation to sexual risk and HIV/AIDS.  Published abstract, XV International AIDS 
Conference.  Bangkok, Thailand. 
 
Cintrón Bou, F.  & Varas Díaz, N. (2004, July).  Old enough to get AIDS?  Sure you are:   
 HIV/AIDS among the elderly in Puerto Rico.  Poster presentation at the XV International AIDS 
Conference.  Bangkok, Thailand. 
 
Varas Díaz, N. & Cintrón Bou, F. (2004, July).  AIDS stigma in Puerto Rico: Perspectives from people 
living with HIV/AIDS and health care providers. Poster presentation at the XV International AIDS 
Conference.  Bangkok, Thailand. 
 
Malavé, S. & Varas Díaz, N. (2004, July).  Contradictions between perceived AIDS stigma and personal 
beliefs about HIV/AIDS among health care providers in Puerto Rico. Poster presentation at the XV 
International AIDS Conference.  Bangkok, Thailand. 
 
Ruiz Torres, Y. & Varas Díaz, N. (2004, July).  Does training make a difference?: AIDS stigma among 
health care providers from the social and medical sciences. Poster presentation at the XV International 
AIDS Conference.  Bangkok, Thailand. 
 
Toro Alfonso, J., Varas Díaz, N. & Felicié José (2004, July). Masculinities and HIV: The social 
construction of behavioral risk in a sample of Latino men who have sex with men (MSM). Poster 
presentation at the XV International AIDS Conference.  Bangkok, Thailand. 
 
Serrano-García, I., Rosa Y., Pérez Jiménez, D. & Varas Díaz, N. (2004, August). Psychologists’ 
Participation in Public Policy: 20 Years Later.  Poster presentation at the Convention of the American 
Psychological Association.  Honolulu, Hawaii.  
 
Varas Díaz, N. (2004, May).  The body in Puerto Rican culture:  Psychosocial aspects.  Ponce School of 
Medicine, Psychology Program. 
 
Varas-Díaz, N. (2004, March).  HIV/AIDS stigma:  Manifestations and implications for prevention [In 
Spanish].  Thinking critically about prevention:  Strategies for secondary prevention of HIV/AIDS in Puerto 
Rico.  San Juan, Puerto Rico. 
 
Varas-Díaz, N. (2004, March).  Who heals these wounds?:  The stigmatization of HIV/AIDS by health 
professionals [In Spanish].  A Multicultural Caribbean united Against HIV/AIDS.  Santo Domingo, 
Dominican Republic. 
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Cintrón Bou, F., Varas-Díaz, N. & Pérez Jiménez Jiménez, D. (2004, March).  Masturbatory practices as 
a safe sex alternative in the prevention of HIV/AIDS [In Spanish].  A Multicultural Caribbean united 
Against HIV/AIDS.  Santo Domingo, Dominican Republic. 
 
Pérez Jiménez, D., Cabrera, M. & Varas-Díaz, N. (2004, March).  Stereotypes regarding male and 
female sexuality and their role in HIV prevention [In Spanish].  A Multicultural Caribbean united Against 
HIV/AIDS.  Santo Domingo, Dominican Republic. 
 
Serrano-García, I., Pérez Jiménez, D. & Varas-Díaz, N. (2004, March).  An instrument in Spanish to 
measure the Information-Motivation-Behavior model for HIV prevention [In Spanish].  A Multicultural 
Caribbean united Against HIV/AIDS.  Santo Domingo, Dominican Republic. 
 
Santiago-Rivas, M., Pérez Jiménez, D. & Varas-Díaz, N. (2004, March).  Self-efficacy for negotiating 
condom use and mutual masturbation and its role in HIV prevention [In Spanish].  A Multicultural 
Caribbean united Against HIV/AIDS.  Santo Domingo, Dominican Republic. 
  
Gómez, W., Toro-Alfonso, J. & Varas-Díaz, N. (2004, March).  Masculinity, harassment and vulnerability 
for HIV infection among men who have sex with men in Puerto Rico [In Spanish].  A Multicultural 
Caribbean united Against HIV/AIDS.  Santo Domingo, Dominican Republic. 
 
 
 Felicié Mejías, J., Toro-Alfonso, J. & Varas-Díaz, N. (2004, March).  Masculinity and power: Health risks 
and HIV vulnerability in a sample of men who have sex with men [In Spanish].  A Multicultural Caribbean 
united Against HIV/AIDS.  Santo Domingo, Dominican Republic. 
 
Varas-Díaz, N. (2003, November).  Community diagnosis:  Constructing the individual living with 
HIV/AIDS [In Spanish].  First Symposium on Social-Community Psychology:  Reflections and Challenges 
for the Health Professions.  Ponce School of Medicine.  Ponce, Puerto Rico. 
 
Toro-Alfonso, J., Varas-Díaz, N., Gómez, W. & Felicié Mejías, J. (2003).  Masculinity and homosexuality:  
The social construction of reality for a group of men who have sex with men in Puerto Rico [Spanish].  
Oral presentation at the 50th Convention of the Puerto Rican Association of Psychology. San Juan, 
Puerto Rico.  
 
Cintrón Bou, F, Varas-Díaz, N. & Pérez-Jiménez, D. (2003, November). Attitudes, self-efficacy and 
condom use:  When two plus two don’t add to four [Spanish].  Oral presentation at the 50th Convention of 
the Puerto Rican Association of Psychology. San Juan, Puerto Rico.  
 
Cabrera Aponte, M., Varas-Díaz, N., Serrano-García, I. & Pérez-Jiménez, D. (2003, November). 
Stereotypes regarding female sexuality and sexual practices:  Their role in HIV/AIDS prevention 
[Spanish].  Oral presentation at the 50th Convention of the Puerto Rican Association of Psychology. San 
Juan, Puerto Rico.  
 
Pérez-Jiménez, D. & Varas-Díaz, N. (2003, November). Stereotypes regarding male sexuality: ¿What do 
men and women have to say? [Spanish].  Oral presentation at the 50th Convention of the Puerto Rican 
Association of Psychology. San Juan, Puerto Rico.  
 
Toro-Alfonso, J., Varas-Díaz, N., Andújar-Bello, I. & Nieves-Rosa, L. (2003, July). Poverty and HIV risk 
among Puerto Rican Youth. Oral presentation at the  Convention of the American Psychological 
Association.  Toronto, Canada. 
 
Varas-Díaz, N. (2003, August).  HIV/AIDS stigma in Puerto Rico: Manifestations and challenges amidst 
an ever-growing epidemic.  Oral presentation at the Minority Fellowship Program’s New Directions in 
Ethnic Minority Research Panel,  Convention of the American Psychological Association.  Toronto, 
Canada. 
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Varas-Díaz, N. & Serrano-García, I. (2003, July).  The embodiment of stigmatizing discourses: Bodies 
and HIV/AIDS [In Spanish].  Oral presentation at the 29th Interamerican Congress of Psychology. Perú, 
Lima. 
 
Toro-Alfonso, J., Varas-Díaz, N. & Felicié Mejías, J. (2003, July).  Masculinities: The body, pleasure, and 
sexual activities in a sample of men who have sex with men [In Spanish]. Oral presentation at the 29th 
Interamerican Congress of Psychology. Perú, Lima. 
 
Gómez, W, Toro-Alfonso, J. & Varas-Díaz, N. (2003, July).  Transgression and repression: The social 
construction of gender and experiences of harassment in homosexual men [In Spanish].  Oral 
presentation at the 29th Interamerican Congress of Psychology. Perú, Lima. 
 
Felicié, J., Toro-Alfonso, J. & Varas-Díaz, N. (2003, July).  Masculinities: Gender, health and sexual 
activities in a sample of men who have sex with men [In Spanish].  Oral presentation at the 29th 
Interamerican Congress of Psychology. Perú, Lima. 
  
Cintrón Bou, F, Varas-Díaz, N. & Pérez-Jiménez, D. (2003, July).  What is said and what is done…  
Attitudes and condom use among Puerto Rican heterosexual men and women [In Spanish].  Oral 
presentation at the 29th Interamerican Congress of Psychology. Perú, Lima. 
 
 
Cabrera Aponte, M., Serrano-García, I, Varas-Díaz, N. & Pérez Jiménez, D (2003, July).  Sexuality and 
gender:  Their role in female sexuality [In Spanish].  Poster presentation at the 29th Interamerican 
Congress of Psychology. Perú, Lima. 
 
Santiago Ríos, María de los A., Serrano-García, I. & Varas-Díaz, N. (2003, July).  Development of an 
instrument to measure basic knowledge on program evaluation [In Spanish].  Poster presentation at the 
29th Interamerican Congress of Psychology. Perú, Lima. 
 
Varas-Díaz, N. & Serrano-García, Ph.D. (2003, June).  AIDS stigma manifestations: Experiences and 
psychology’s potential contribution.  Poster presentation at the 9th Biennial Conference of the Society for 
Community Research and Action. Las Vegas, New Mexico.  
 
Toro-Alfonso, J. & Varas-Díaz, N. (2003, December).  A collaborative experience in the strengthening of 
social support networks for people living with HIV/AIDS:  Dominican Republic and Puerto Rico [In 
Spanish]. Oral presentation at the 5th Conference of Caribbean Affirmation, Atlantea Project.  Cayey, 
Puerto Rico 
 

Vega, Luz 
 
Transformando la política pública desde la participación ciudadana. Ponencia presentada en el VI 
Encuentro de Política social  y Trabajo Social celebrado en Ciudad de Panamá en abril del 2005.  
 
Participación en programa semanal de radio “Abriendo Espacio” de WALO Radio. (Programa de 
participación comunitaria para el análisis, presentación de proyectos y discusión de asuntos 
comunitarios) 
 

 
Membership in Professional Organizations 

 
Alamo, Yolanda 
 
CTSPR, NASW PR, AGSW,APPU 
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Albite, Lillian 
 
Miembro del Colegio de Trabajadores Sociales de Puerto Rico 

 
Barreto, Esterla 
 
Colegio de Trabajadores Sociales de Puerto Rico 
 

Benítez, Jorge 
American Association of University Professors 
Caribbean Study Association 
International Political Science Association 
CLAD 

 
Burgos, Nilsa 
Colegio de Trabajadores Sociales de Puerto Rico (Social Workers Association of Puerto Rico 
(Board of Directors 1989-91) 
 
Casa Protegida Julia de Burgos (President, 1990-91) 
 
Council on Social Work Education (House of Delegates 1984-87, 1988-89) 
 
Caribbean Studies Association 
 
Puerto Rican Studies Association 
 
Latin American Studies Association 
 
Figueroa, Rosa 
 
College of Social Workers  
 
García Toro, Víctor 
 
Colege of Social Workers of Puerto Rico- Lic. # 1793 
CSWE 
 

Guardiola, Dagmar 
 
Inter-University Consortium for International Social Development (IUCISD) 
 
Colegio de Trabajadores Sociales de Puerto Rico 
 
Fulbright Alumni Association 
 
Alumni Phi Kappa Phi Honorary Society 
 

Hernández, Blanca 
 
Colegio de Trabajadores Sociales Puertorriqueños 
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Molina, Gloria 
 
Colegio de Trabajadores Sociales de Puerto Rico 
 

Rivera, Agnes 
Colegio de Trabajadores Sociales de Puerto Rico 
 
Asociación Puertorriqueña de Profesores Universitarios 
 

Rodríguez, Cynthia 
 
Colegio de Trabajadores Sociales de Puerto Rico 
 
Puerto Rican Committee for Social Welfare 
 
Society for Social Work and Research 
 
Residents Association of Cupey Bajo  
 

Rodríguez, Norma 
 
Asociación Puertorriqueña de Profesores Universitarios.  
National Association of Deans and Directors of  Schools of Social Work. (2000-2007) 
Latino Social Work  Educators (2000-2007) 
CSWE (2000-2007) 
 

Sánchez, Carmen Delia 
 
Alzheimer Association of Puerto Rico 
Latin American Association of Schools of Social Work  
Latino Gerontological Center, New York (Board Member 1991-95) 
Gerontological Society of Puerto Rico  
Colegio de Trabajadores Sociales de Puerto Rico (College of Social Workers of Puerto Rico) 
Council on Social Work Education (USA) -  
Gerontological Society of America (USA) - Member 
Brookdale Center on Aging - Fellow 
International Community Education Association, Council Member for the Region of the Caribbean 
 

Varas Díaz, Nelson 
 
Puerto Rican Psychological Association (APPR) 

-Director, Governing Board - 2003-2008 
 
Interamerican Society of Psychology  (SIP) 

-Secretary General, 2007-2009 
 
International Society for Self and Identity (ISSI) 
 
Society for the Psychological Study of Social Issues (APA Division 9) 
 

Vega, Luz 
 
Colegio de Trabajadores Sociales de Puerto Rico 
Consejo de Educación en Trabajo Social (CSWE) 
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Professional Practice in Direct Service 

 
Älamo, Yolanda 
 
TS Escolar, casework con familias, supervison del servicio directo 
 

Albite, Lillian 
 
Project Manager, State Epidemiological Outcome Workgroup Project, University of Puerto Rico, Medical 
Science Campus. San Juan, PR.  October 2007 
 
Consultant and Technical Assistance on substance abuse federal prevention programs at the Mental 
Health and Anti-Addiction Services Administration.  San Juan, Puerto Rico.  June 2002-June 2007. 
 

Barreto, Esterla 
 
Ilé, Inc. (Antiracist community organizing) 
 

Burgos, Nilsa 
 
York College, City University of New York, Social Worker.  Jamaica, New York City.  8/1971 - 5/1972 
 
City College, City University of New York, Social Worker.  Manhattan, New York City. 8/1972 - 5/1973 
 
 

Figueroa, Rosa 
 
University Pediatric Hospital, Social Worker                      December 1998 at present 
Private Practice, Social Worker                                           March 2003 – May 2005 
Service Center for Children and Youth, Social Worker      January – August 2003 
 

Molina, Gloria 
 
Trabajadora Social en el Programa de Apoyo Familiar a Niños y Adultos (AFANA del Institute for 
Individual Group and Organizational Development, Inc. 
 

Rivera, Agnes 
 
Adiestradora en el proyecto: Desarrollo Profesional a Trabajadores Sociales y Supervisores de ADFN y 
Departamento de la Familia: 2007 y 2008 – Unidad de Proyectos Especiales, Escuela Graduada de 
Trabajo Social Beatriz Lassalle, Universidad Puerto Rico. (Talleres: Plan de Servicios, Los procesos de 
supervisión y la garantía de calidad de los servicios y Asistencia técnica.) 
 
Facilitadora del Taller: Estrategias para Manejar el Estrés. Departamento de Trabajo Social, Hospital 
Psiquiátrico Ramón Fernández Marina, San Juan, PR  20 de octubre de 2004 
 

Sánchez, Carmen Delia 
 
2005- 2008  Law School Interamerican University  Consultant, expert in Social Work  (Doing Social 
Studies)  
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Volunteer Work 

 
Albite, Lillian 
 
Member of  Advisory Council on Substance Abuse Prevention, Office of the Governor- 
Deals with state level efforts to develop strategic planning for evidenced based-substance abuse 
prevention services to be developed islandwide, ensuring fund leveraging and coordination of efforts 
across public agencies and with the participation of community organizations.  
 
Member of the Board of Directors of   Casa Protegida Julia de Burgos, a shelter for women victims 
survivors of domestic violence and their children.  During the past eighteen years I have worked with this 
organization collaborating in several tasks that include, fund raising, spoke person ( President  and 
treasurer of the Board of Director at different moments in time) training of staff in areas of domestic 
violence, staff recruitment committees, and research. 
 

Barreto, Esterla 
 
Institute for Social Policy,  Beatriz Lassalle Graduate School of Social Work  (2006) 
 
Alianza Puertorriqueña Antirracista - (1999 - 2005) 
 
ESCAPE, Centro de Fortalecimiento Familiar, Guaynabo, PR - Board member (1998 to 2005) 
 

Benítez, Jorge 
 
Secretario, Junta de Directores Proyecto Residencial Alejandrino (desertores escolares) 

 
Burgos, Nilsa 
 

2003 – 2005                 Participation in the development of the Center for Dominican  
                                     Women and President of the Board of Director.  

 
2008 to present             Center for Dominican Women, Board of Directors, Vice-president 
 

Guardiola, Dagmar 
 
2004-presente Miembro, Junta Editora Revista Perspectivas Sociales, Universidad  
                          Autónoma de Monterrey y Universidad de Tejas en Austin. 

 
2000-2001 Miembro, Junta Directiva Hogar P. Vernard  
  Iglesia San Francisco de Asís, Viejo San Juan 
  
1994-95 Miembro, Junta Consultiva, CES 
 
1992/93            Presidenta, Junta Evaluativa, CES 
 

Hernández, Blanca 
 
Neighbors against CEMEX Comp.- Navarro – Gurabo Community Group. 
 
Mentoring for Foster Home Children 
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Molina, Gloria 
 
Servicios voluntarios de intervención en Crisis 
 

Rivera, Agnes 
 
Asociación de Residentes Antonsanti, Belisa, Caribe y Canales – Vocal-Junta de Residentes, 2006-2008 
 
Programa de Voluntarios del Colegio de Trabajadores Sociales de Puerto Rico (1998 al presente) 
 

Rodríguez, Cynthia 
 
Administration of Mental Health and Addiction Services- Member Advisory Group- Design of the Mental 
Health Public Policy Statement 
 
Administration of Families and Children, Puerto Rico –Member Stakeholders Group 
 
College of Social Workers of Puerto Rico- Advisor to Legislation Commission 
 
 Rafael Hernández Colón Foundation – Member-Mental Health Circle 
 

Sánchez, Carmen Delia 
 
Talleres  a la Asociación de Alzheimer de Puerto Rico para cuidadores/as 
 

Varas Díaz, Nelson 
 
2006 - Member of Technical Advisory Board, Commission for the Prevention of Violence (Governmental 
Commission).  University of Puerto Rico, Cayey Campus. 
 
2004 - Member of Advisory Board.  Conference:  Public Policy and HIV/AIDS – Contributions from the 
Community and Academia.  Profamilia (NGO), San Juan, Puerto Rico.  
 
2003- Workshop:  Qualitative Data Analysis.  High School Career Opportunities in Research Program.  
University of Puerto Rico. 
 

Vega, Luz 
 
Comité Asesor Junta de Directores Autoridad de Acueductos y Alcantarillados 
Junta de Comunidad Municipio Autónomo de Humacao 
Movimiento Agua Para Todos 
Centro Cultural Dra. Antonia Sáez – Humacao 
Asociación Recreativa y Educativa Comunal Barrio Mariana, Inc.  
 

 
Leadership Positions in Social Work and Academia Settings 

 
Alamo, Yolanda 
 
Presidenta Junta  Directiva NASW PR, Senado Académico, (DESIGNADA)Junta Central Sector 
Multisectorial Ley #177 Maltrato Menores , represento CTSPR, Comité Protocolo Maltrato Menores- DF, 
Comité Protocolo Abuso Sexual Menores=DF 
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Albite, Lillian 
 
Gerente de Proyecto epidemiológico y de prevención estratégica de abuso de substancias en 
Puerto Rico.  ( proyecto del Recinto de Ciencias médicas de la Universidad de Puerto Rico). 
Diseño de proyecto, co-redactora de propuesta con el Dr. Héctor Colón, para la Administración de 
Servicios de Salud Mental y Contra la Adicción. Consta de un centro de vigilancia epidemiológica  sobre 
la incidencia, prevalencia y consecuencias del problema de uso de substancias en Puerto Rico. Incluye 
la promoción del uso de datos con base científica para el diseño de planificación de servicios de 
prevención . se provee adiestramiento, asistencia técnica y se coordina con agencias públicas y 
comunitarias.  Junio 2008 hasta el presente 
 
Coordinadora del Comité de Evaluación de Programa Doctoral de  Trabajo Social  
(proyecto evaluativo del DEGI) Incluyó, la dirección, coordinación y planificación de  
todos los trabajos del comité  y la compilación de hallazgos y redacción del informe final  
para la aprobación del Comité y la revisión y comentarios finales de la facultad. Diciembre  
2007- Octubre 2008 
 

Barreto, Esterla 
 
Puerto Rico’s Council on Higher Education, Committee Examining the Licensing of a Social Work 
Masters Program at the Universidad del Este, Carolina. (2008) 
 
Colegio de Trabajadores Sociales de Puerto Rico (2004) –  

 Special Commission for the Study of the Political Status and its Impact on Social Policies. (2006 
to present) 

 Commission on Diversity (2008 to present) 
 
Child Justice Act Governor’s Appointed Task Force (2001 – 2004) 
 

 
 
Benítez, Jorge 
 
Coordinador para Puerto Rico y el Caribe, Estudio Mundial de Valores (2005-presente) 
Director IPS, EGTS, enero 2007 – julio 2008 

 
Burgos, Nilsa 
 
Coordinator of the University of Puerto Rico Graduate School of Social Work Doctoral Program (2008 to 
present) 
 
Coordinator of the University of Puerto Rico Graduate School of Social Work Research Unit (2001-2006) 
 
Coordinator of Social Policy and Social Work Network, University of Puerto Rico Atlantea Project (1999 – 
present) 
 
Comité Asesor de la Oficina de la Procuraduría de las  Mujeres en el área de trabajo y familia (2001-
2007) 
 
Comité Académico Internacional de la Maestría en Trabajo Social, Universidad de Entre Ríos, Paraná, 
Argentina (1998 al presente) 
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Directora Interina del Centro de Bienestar para la Niñez, George Mason University, Fairfax, Virginia 
(1999-2000). 
 

García Toro, Víctor 
 
Elected Latin American and Caribbean Representative for the ALAIETS Latin American Association for 
Teaching and Research in Social Work., Santiago de Chile, Chile, 26 august 2006 
 

Guardiola, Dagmar 
 
2008 al presente Ayudante Especial de la Rectora 
   Rectoría, Universidad de Puerto Rico, Recinto de Río Piedras 
 
2007-2008  Coordinadora 
   Programa Doctoral en Trabajo Social 
   Escuela Graduada de Trabajo Social Beatriz Lassalle 
   Universidad de Puerto Rico, Recinto de Río Piedras 
 
2006-2007  Coordinadora 
   Unidad de Investigación en Trabajo Social 
   Escuela Graduada de Trabajo Social Beatriz Lassalle 
   Universidad de Puerto Rico, Recinto de Río Piedras 
 
2003-2006  Decana Asociada de Asuntos Académicos 
   Facultad de Ciencias Sociales 
   Universidad de Puerto Rico, Recinto de Río Piedras  
 

Hernández, Blanca 
 
Program Administration Curriculun Area Coordinator 
 

 
 
 
Molina, Gloria 
 
Segunda Vice Presidenta de la Junta Directiva del Colegio de Trabajadores Sociales de Puerto Rico-  
2005-2006 y 2006-2007. 
 
Miembro de la Comisión de Ética del Colegio de Trabajadores Sociales de Puerto Rico-  2007-2008. 
 

Rivera, Agnes 
 
Junta Asesora Proyecto Justicia para la Niñez (Court Improvement), Oficina de Administración de los 
Tribunales, Tribunal General de Justicia, 2008 al presente. (Integrante de la Junta) 
 
Junta Consultiva para la evaluación del Programa de Maestría con especialidad en Área Clínica de la 
Pontificia Universidad Católica de Puerto Rico, Recinto de Arecibo, 2008 al presente.  (Integrante de la 
Junta) 

 
Rodríguez, Cynthia 
 
Director of the Special Projects Unit 
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Rodríguez, Norma 
 
Directora. Escuela Graduada de Trabajo Social. 2000-2007 
CSWE Latino Task Force  2004-2006 
 

Sánchez, Carmen Delia 
 
Coordinadora Taller de Relaciones Humanas para Estudiantes de nuevo Ingreso Escuela Graduada de 
Trabajo Social (2004 – 2006) 
Miembra Comité Autoestudio del Recinto de Río Piedras, Universidad de Puerto Rico a la Middle States 
(2005-2006) 
Directora Escuela Graduada de Trabajo Social UPR, 2007-2008 
 
Varas Díaz, Nelson 
 
Puerto Rican Psychological Association (APPR) 

-Director, Governing Board - 2003-2008 
 
Interamerican Society of Psychology  (SIP) 

-Secretary General, 2007-200 
 

Vega, Luz 
 
2000 – 2004 – Field Practicum Coordinator 
2004 – 2006 – Committee on Academic Affairs, Coordinator 
2006 to present, MSW Program Coordinator 
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ACCREDITATION STANDARDS 8 

PROGRAM ASSESSMENT AND CONTINUOUS IMPROVEMENT 

 

 
8.0 The program has an assessment plan and procedures for evaluating the 

outcome of each program objective. The plan specifies the measurement 
procedures and methods used to evaluate the outcome of each program 
objective. 

 
8.1 The program implements its plan to evaluate the outcome of each program 

objective and shows evidence that the analysis is used continuously to affirm and 
improve the educational program. 
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ACCREDITATION STANDARD 8 

PROGRAM ASSESSMENT AND CONTINUOUS IMPROVEMENT 

 

8.0  Program Evaluation Plan 

 

 

 

 

 

There is evidence that the program is in full compliance with this standard. At the time 
the current curriculum was developed, the faculty was well aware of the need to develop an 
evaluation plan that would help to assess the outcomes of the new study program. The Masters’ 
program developed a clear assessment plan which specifies the objectives of the program, the 
outcome of each objective, the measurement procedures and the methods to evaluate the 
outcome of each objective (refer to accompanying Table- Standard 8: Evaluation Plan and 
Findings). The evaluation plan was distributed and discussed with faculty to assure that 
everyone was aware of the particularities of the plan and their role in the evaluation process. 
Diverse instruments were developed by faculty members to gather information that would 
provide evidence related to the implementation of the evaluation process and the outcomes for 
each objective. 

 

8.1 Program Evaluation Implementation 

 

 

 

 
 
The findings resulting from the assessment of the program evaluation plan are 

presented in the accompanying table (Standard 8: Evaluation Plan and Findings).  Each 
standard was assessed as well as the process implemented to evaluate it. Careful attention was 
given to assess how these findings were used to reaffirm or modify the program. The Table 
presents the evidence gathered for each objective. There is evidence that the program has 
implemented its plan to evaluate the outcomes of each program objective as planned. The 
evidence was gathered from the different reports presented by diverse Committees and 
Coordinators of diverse units, the Minutes of the Masters’ Program Committee and the Minutes 
of the faculty meetings. The evidence presented in the Table, under Findings, demonstrate that 
this is an ongoing process and that the findings are used to affirm and improve the program.  

 
Some examples of this evaluation process illustrate the diverse impact of this process. 

The outcomes of the Comprehensive Exam were used to uniform the structure of the exam for 
different groups, to establish a research seminar for students of the advanced program, to 
prepare clear guidelines for students related to the content and structure of the exam and the 

The program has an assessment plan and procedures for evaluating the outcome of each 

program objective.  The plan specifies the measurement procedures and methods used to 

evaluate the outcome of each program objective. 

The program implements its plan to evaluate the outcome of each program objective 

and shows evidence that the analysis is used continuously to affirm and improve the 

educational program. 
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criteria that was going to be used for evaluating it. These findings were also used to establish 
clear criteria for the evaluation of the exam by faculty members. Faculty discussed the 
evaluation guide and its different dimensions.  Also, the findings led the faculty to reconsider if 
students of the advanced program should be exempt from taking the core research course, and 
proposed an amendment to the program requiring student to take this core course. 

 
Similar evidence was found in relation to Field Practice. The findings of the evaluation 

process were used to organize Field Practice Seminars which addressed vital areas of the field 
practice, like the use of theory in the assessment and intervention process. Also, they were 
used to support the role of field instructors through individual and group meetings; to evaluate 
field practice settings and determine to continue or not placing students; to strengthen the use 
of research in field practice through the research project that is required in each of the field 
practice courses; and to give feedback to faculty related to their role and contribution to diverse 
aspects of the field practice processes. 
 

Avenues for Improvements 

The analysis of the evidence demonstrated that the Master’s Program of the Graduate 
School of Social Work Beatriz Lasalle of the University of Puerto Rico, clearly achieved the 
objectives established in its curriculum plan. However, the assessment exercise pinpointed 
some important areas for improvement. It is suggested that the School implement the following 
strategies to further strengthen the evaluation process: 

 

 Designate a person to systematically gather data pertinent to the evaluation plan. 
Special attention should be given to the implementation of measurement processes 
and the outcomes of these processes.  
 

 Establish a sub-committee with faculty that teaches the core courses to 
systematically examine the content, the learning experiences and students’ 
performance in these courses. The outcomes of these meetings must be 
documented. 

 

 Design an instrument to measure the central aspects of the evaluation plan related to 
all courses to be administered at the end of each semester.  

 

 Prepare an annual report which summarizes the field practice evaluations of 
students; the principal activities in which they participated, especially those related to 
the Curriculum Evaluation Plan; and the evaluation of field practice sites.  

 

 Design an instrument that consistently gathers information about national and 
international students’ participation in conferences, congresses, forums; as well as in 
organizations and community events. The support of the School and the Master’s 
Program Committee through different means, like approval of field practice hours for 
their participation, should be documented. 
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 Continue supporting the systematic revision of the objectives and the curriculum of 
the Masters’ Program and modify them according to the findings of the continuous 
revision of the Program. 

 

 Modify the Evaluation Plan of the program according to the new EPAS that will be 
used to evaluate masters programs in the future; design instruments that will 
facilitate data gathering; and discuss it with faculty.  
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Standard 8: Evaluation Plan and Findings 

Objectives Outcome 
Measures 

Measurement 
Procedures 

Implementation of 
Procedures 

Systematic revision of 
Outcomes 

Findings 

 
At the end of the study  
program  students will 
be able to: 
 
I. Identify the theoretical 
and epistemological 
principles that guide 
his/her professional 
conduct and analyze 
and apply them 
critically. 
 
 
 

 
 
 
 
 
This objective is 
assessed by 
various 
measures, which 
include:  grades, 
GPA and the 
evaluation of field 
instruction. 
 
a)Grades 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Faculty teaching 
theoretical courses 
and seminars 
evaluate students 
using instruments 
such as:  partial and 
final exams, oral 
presentations, 
situational and 
complex cases 
analysis, essays, 
class participation 
and assistance, field 
visits and special 
projects. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
The evaluation is 
conducted throughout 
the course.  Grades are 
given at the end of the 
course. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Masters’ Program 
Committee, along with 
faculty, regularly 
reviews grades and 
discusses ways to 
improve the teaching 
process for attaining 
this objective. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
-The  Self-Assessment Learning Report dated 
on March 9, 2009 prepared by the Master’s 
Program Committee  (Appendix A) and the  
Courses Assessment Report (Appendix B), 
submitted by the same committee on March 18, 
demonstrates  compliance with the objective 
across all core courses. 
 
-Appendix A, resulted from a collaborative study 
(focus group research) which was conducted 
between the Graduate School and the EGTS’s 
Master’s Program Committee, in order to 
assess the application   of theoretical and 
epistemological principles from a critical 
perspective by students.   
 
-Agendas from the Master’s Program 
Committee on Sept. 7, 2007, Dec. 13, 2007 and 
Oct. 10, 2009 (Appendix C) and Minutes dated 
on August 12, 2008 (Appendix D)  provide 
evidence that the faculty discussed the grades 
of  students in all core courses and ways to  
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Objectives Outcome 
Measures 

Measurement 
Procedures 

Implementation of 
Procedures 

Systematic revision of 
Outcomes 

Findings 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
b) Field Practice 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
Field instructors 
evaluate students’ 
performance using 
different means, such 
as: activity diaries, 
oral and written 
reports, records 
documentation, data 
analysis, direct 
supervision and the 
administration of a 
performance 
evaluation scale. 
 

 
 
 
 
 
 
 
 
 
 
 
The evaluation process 
is continuous until the 
semester’s end. 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
Field evaluations are 
reviewed regularly by 
the Field Instruction’s 
Coordinator, the 
concentrations 
coordinators and field 
instructors to assure  
that the experiences 
provide the students 
with the necessary tools 
for mastering these 
concepts. 
 

 
improve the teaching-learning process and the 
quality of the student’s performance. 
 
-Examples of how exams and term papers 
grasp students’ ability to analyze from a critical 
stance the theoretical and epistemological 
principles that guide their professional conduct 
are provided in Appendix E. 
 
 
-The report submitted by the Field Practice 
Coordinator (Appendix G) evidences 
compliance with this objective. 
 
 
 
 

 
2.To explain  the 
dilemmas that confront 
the professional 
practice, assuming an 
ethical-political 
commitment  with 
cultural, social, 
economic and political 
justice 

 
This objective is 
assessed in all 
class courses.  
However, it is 
central to those 
related to 
professional 
practice, social 
research and 
Field Practice. 
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Objectives Outcome 
Measures 

Measurement 
Procedures 

Implementation of 
Procedures 

Systematic revision of 
Outcomes 

Findings 

 
 
 

 
a) Grades and 
assignments in 
core courses on 
professional 
practice, social 
research and the 
analysis of social 
reality. 
 
 
 
 
 
 
 
 
 
 
b) Field Practice 

 
Courses include 
evaluation criteria 
such as homework, 
tests, reflections and 
practical exercises 
which allow students 
to illustrate their 
capacities to 
recognize, 
understand and 
manage ethical 
situations in the 
professional practice, 
according to the 
standards of the 
profession. 
 
 
One assessed aspect 
of Field Practice is 
the ethical 
performance of 
students and their 
social commitment 
with the served 
population and its 
needs. 
 
 
 
 
 
 
 
 
 

 
For each course there 
are a minimum of two 
evaluation mechanisms 
(i.e. tests, essays and 
oral presentations) which 
face students with the 
ethical dilemmas that 
impact professional 
practice and research. 
 
 
 
 
 
 
 
 
 
The evaluation process 
is continuous throughout 
the various learning 
experiences. The 
student’s ethical 
performance   is 
evaluated  throughout  
the field practice and at 
the end of the semester 
 
 
 
 

 
The faculty assigned to 
these courses meets to 
discuss the selection of 
educational activities 
which allow ethical 
performances among 
students.  Learning 
experiences are kept or 
modified according to 
the historical context 
and the need to 
strengthen the teaching 
methods. 
 
 
 
 
 
The Field Practice 
Coordinator reviews the 
students’ evaluations 
and discusses findings 
with the Masters’ 
Program Committee 
and Field Instructors, in 
order to assure that the 
learning process 
provides students with 
experiences that 
enhance their ethical 
performance and 
commitment with social 
justice. 
 

 
Agendas from the Master’s Program Committee 
on Sept. 7, 2007, Dec. 13, 2007 and Oct. 10, 
2009 (Appendix C) and Minutes (Appendix D) 
dated on August 12, 2008 provide evidence that 
the faculty discussed the grades of students in 
all core courses, including the ones on 
professional practice, social research and the 
analysis of social reality to find ways to improve 
the teaching-learning process and the quality of 
the student’s performance. 
 
 
 
 
 
 
 
 
-The Report of Field Practice (Appendix G) 
demonstrates the existence of an ongoing 
exchange between students and their 
instructors in regard to the students learning 
experiences and ethical performances. 
-The Field Practice Evaluation Scale contains a 
whole section devoted to the assessment of 
ethical performance (Appendix M). 
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Objectives Outcome 
Measures 

Measurement 
Procedures 

Implementation of 
Procedures 

Systematic revision of 
Outcomes 

Findings 

 
3. To promote social 
service within an inter-
disciplinary perspective 
that advances social 
and economic justice. 

 
The achievement 
of this objective is 
directly measured 
in Field Practice 
courses and in 
the survey of 
graduate 
students. 
 
a) Field Practice 
courses. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
b) Alumni  
Survey 

 
 
 
 
 
 
 
 
 
 
Field Practice 
experiences should 
allow students to 
evidence their 
capacity to perform 
within an 
interdisciplinary 
perspective and 
become aware of the 
various professionals’ 
contribution to the 
advancement of 
social and economic 
justice. 
 
 
Graduate students 
are asked if they 
work in 
interdisciplinary 
teams and if they 
have promoted 
services with the 
intention of 
advancing social and 
economic justice for 
the most vulnerable  
 

 
 
 
 
 
 
 
 
 
 
The evaluation of this 
objective is continuous 
throughout diverse 
learning experiences.  At 
the end of the semester, 
the student’s 
performance is 
assessed. 
 
 
 
 
 
 
 
 
The study is conducted 
every five years 

 
 
 
 
 
 
 
 
 
 
Field Instruction ‘s 
Coordinator reviews the 
students’ evaluations 
and discusses them 
with the Masters’ 
Program Committee 
and Field Supervisors 
to assure that learning 
experiences provide 
them with the capacity 
to work within an 
interdisciplinary 
perspective. 
 
 
 
The findings of the 
study are discussed 
with faculty and the 
Master’s Program 
Committee to evaluate 
the need to support, 
keep or modify the 
learning experiences 
that facilitate the 
achievement of this 
objective. 

 
 
 
 
 
 
 
 
 
 
-The Report of Field Practice (Appendix G) 
demonstrates the constant existence of 
elements pertaining to an interdisciplinary 
perspective.  Economic, sociological and 
political considerations have been part of the 
students and field instructors’ discussions in the 
practice seminars organized by the Field 
Practice Coordinator (Appendix G).  
 
 
 
 
 
 
 
 
-The Alumni Survey has been administered 
according to plan and the responses are being 
received. They will be processed   for further 
analysis. The instrument is provided in 
Appendix H. 
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Objectives Outcome 
Measures 

Measurement 
Procedures 

Implementation of 
Procedures 

Systematic revision of 
Outcomes 

Findings 

 
 
 

 
 
 
 
 
 

 
and oppressed 
groups.  They are 
also asked to identify 
the groups or 
organizations with 
which they have 
contributed or worked 
with. 
 

  
 
 
 
 
 
 
 
 

 

 
4. To use theories and 
intervention models 
addressed at the 
empowerment, personal 
and collective 
transformation of the 
people. 
 

 
This objective is 
measured 
through the 
grades obtained 
in the core 
courses related to 
the professional 
practice, 
concentration 
courses, the 
evaluation of 
instructional 
practice and the 
comprehensive 
examination.  
 
a) Core courses 
of professional 
practice. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
These courses 
provide students with 
the theoretical and 
methodological 
foundations related to 
the professional 
intervention at the 
individual, family and 
community level. The  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students’ performance is 
continuously assessed 
through various 
strategies for measuring 
the learning process.   At 
the end of the semester, 
they received a grade.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The professors who 
teach these courses 
meet regularly to 
discuss the students’ 
academic progress and 
to assess the learning 
experiences for that 
purpose. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
-The Self-Assessment Learning Report dated 
on March 9, 2009 prepared by the Master’s 
Program (Appendix A) and the Courses 
Assessment Report (Appendix B), submitted by 
the same committee on March 18, 
demonstrates  full compliance with the objective 
across all core courses. 
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b) Concentration 
courses 

 
courses use 
homework, essays, 
written and oral 
presentations and 
practical exercises in 
order to assess the 
students’ capacities 
to understand 
theories and 
methodologies that 
promote 
empowerment and 
individual and 
collective 
transformation. 
 
 
These courses 
provide the students 
with the theoretical 
and methodological 
knowledge to work 
with various human 
systems and 
situations.  A variety 
of assessment 
means are used, 
such as:  homework, 
essays, written and 
oral presentations 
and practical 
exercises, so that 
students can 
demonstrate their 
capacity to 
understand and put  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The performance of 
students is assessed 
continuously through 
different strategies to 
evaluate the learning 
process.  At the end, a 
grade is given. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The professors who 
teach the courses at the 
various concentrations 
meet periodically to 
evaluate the learning 
experiences so that the 
process may contribute 
to the specialized 
development of 
students and their 
conscious use of 
theoretical and 
methodological 
interventions. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
-Agendas of the Master’s Program Committee 
(Appendix C) dated on Aug. 23, 2006, March 
14, 2007, Sept. 19, 2007, Jan 30, 2008, Feb. 
27, 2008, Aug. 27, 2009 and Sept. 10, 2009, 
demonstrate  that grades and  intervention 
models were discussed  in regard to all core 
courses.  The Minutes of the same committee 
on the same dates support this argument 
(Appendix D).  Also, Agendas  of  the 
committee, (Appendix C) dated on March 19, 
2009, April 9, 2008 and March 14, 2007 
demonstrate   that the comprehensive 
examinations were assessed according to this 
objective. 
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c) Field Practice 
 
 
 
 

 
in practice the 
theories and 
methodologies that 
promote 
empowerment and 
social and individual 
transformation. 
 
Field instructors 
evaluate students’ 
performance with 
diverse means, such 
as:  performance 
diaries, oral and 
written reports, 
records 
documentation, data 
analysis, direct 
supervision and a 
final evaluation scale.  
It is expected that 
students make an 
adequate use of 
theories to explain 
the situations in 
which they intervene 
and to apply the most 
adequate intervention 
models according to 
the situation 
addressed. 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
The evaluation process 
is conducted through 
diverse learning 
experiences. One 
dimension of the 
evaluation scale is 
devoted to specifically to 
measure the domain of 
theoretical knowledge 
and the application of 
various intervention 
models to the diverse 
situations faced in the 
practice experience.  At 
the end of the semester 
a grade will be given. 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
The Field Practice 
Coordinator reviews the 
students’ evaluations 
and discusses the result 
with the Masters’ 
Program Committee, 
the faculty that teaches 
concentration courses 
and field instructors. 
The field practice 
instructors take the 
necessary steps so that 
the students learning 
experiences may allow 
them to evidence their 
capacities for applying 
various theories and 
methodologies.  
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
-The Report of Field Practice (Appendix G) 
demonstrates that instructors evaluate the 
students’ performance with a variety of 
methods, such as:  a field practice evaluation 
scale, oral case discussions, written reports and 
dialogs between students, instructors and the 
field practice coordinator. 
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d)Comprehensive 
Examination 
 
 
 
 

 
One aspect assessed 
by this exam is the 
students’ theoretical 
understanding and 
command of 
intervention models.  
Various questions of 
the test require this 
knowledge. 

 
Every student must take 
this exam and approve it 
with a minimum grade of 
75%. 
 
 
 
 
 
 
 
 

 
The results of the 
examination are 
discussed on a yearly 
basis by the Masters’ 
Program Committee 
and the faculty to 
identify academic areas 
that need to be 
reinforced and to 
examine the adequacy 
of the teaching methods 
used. 
 

 
-Evidence of this yearly process is provided in 
the Agendas of the Master’s Committee 
(Appendix C) dated on March 14, 2007, April 9, 
2008 and March 19, 2009. 
 
-The comprehensive exam was  discussed, 
evaluated and modified by faculty in order to 
promote the student’s critical thinking, as is 
evidenced in a report included in Appendix I. 

 
5. To recognize the 
intrinsic value of human 
diversity and explain the 
various implications of 
discrimination and 
oppression in social 
work practice. 

 
The main 
measures used to 
achieve this 
objective are: 
 
 
 
a)Grades and 
learning 
experiences in 
the courses of 
Human Behavior 
and  the Social 
Environment. 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
These courses 
include homework, 
oral presentations, 
essays and projects 
that allow students to 
demonstrate their 
command of the 
content related to 
vulnerable and 
oppressed groups. 
 
 
 
 
 

 
 
 
 
 
 
 
 
The evaluation process 
takes place throughout 
the course.  Activities are 
assessed individually 
and a grade is given at 
the end of the course. 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
The Masters’ Program 
Committee and the 
faculty review the 
grades and suggest 
ways for keeping or 
improving the teaching 
process. The faculty 
which teaches these 
courses meets 
periodically in order to 
analyze the students’ 
progress and examine 
their learning 
experiences with the 
intention of improving 
them.  

 
 
 
 
 
 
 
 
The Self-Assessment Learning Report  dated 
on March 9, 2009 prepared  by the Master’s 
Program (Appendix A) and the Courses 
Assessment Report (Appendix B), submitted by 
the same committee on March 18, 
demonstrates  compliance with this objective, 
as topics such as discrimination and   
oppression has been central in these courses. 
-A sample of the exams and papers required in 
these courses provide evidence of the attention 
given to these groups in the courses (Appendix 
E). 
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b)Comprehensive  
examination 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
c)Master’s Thesis 
 
 
 

 
The exam presents 
situations that involve 
vulnerable and 
oppressed groups. 
Students are 
expected to 
demonstrate their 
capacity to 
understand and 
explain factors that 
promote 
discrimination and 
oppression and to 
link them to the 
practice of social 
work. 
 
 
Students are 
stimulated to bring up 
topics related to 
vulnerable and 
oppressed groups. 
Their research 
experience must 
reveal their 
knowledge and 
command of factors 
related to oppression 
and discrimination, 
as well as pinpoint 
ways for turning 
around those 
situations. 
 
 

 
Every student must take 
this exam and approve it 
with a minimum grade of 
75%. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In order to complete the 
requirements for the 
Master’s degree, 
students must submit a 
thesis which should be 
approved by the thesis 
committee and presented 
to the public and the 
academic community. 
 

 
The results are 
discussed with the 
faculty and the Masters’ 
Program Committee 
with the purpose of 
either keeping or 
modifying the learning 
experiences or 
improving the exam. 
 
 
 
 
 
 
 
 
 
The selected topics are 
reviewed and approved 
by the Research 
Committee, which 
makes 
recommendations about 
the most suitable ways 
of approaching it 

 
-Evidence of this process is provided in the 
Agendas of the Master’s Committee (Appendix 
C) dated on March 14, 2007, April 9, 2008 and 
March 19, 2009. 
 
-The comprehensive exam was evaluated and 
modified in order to better assess student’s 
specific understanding and explanation of 
factors that impinge on the conditions of 
vulnerable groups.  
(Appendix I). 
 
 
 
 
 
 
 
-As Appendix C shows, the Research 
Committee has recommended  ways to improve 
the evaluation and presentation of thesis, as 
well as the importance of investigating topics 
related to vulnerable groups. The evidence is in 
the Minutes of the Masters’ Program Committee 
on April 2, 2008, May 4, 2008, April 9 and 27, 
2009. 
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6. To address 
communities as a 
strategy to promote 
processes of social and 
individual 
transformation. 

 
This objective is 
assessed through 
various ways and 
courses.  
Specifically, the 
core course on 
professional 
practice and the 
graduate 
students’ survey. 
 
a)Professional 
Practice II 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
This course 
addresses the 
community 
organization and 
development.  It 
underlines the fact 
that both 
geographical and 
functional 
communities are to 
be considered.  The 
course uses exams, 
essays, practical 
exercises and field 
visits so that students 
can demonstrate 
their capacity to use 
the principles and the 
methodology of the 
community 
organization 
approach in order to 
promote the 
individual and social 
transformation.  
 

 
 
 
 
 
 
 
 
 
 
 
 
The students’ 
performance with the 
various learning 
experiences is evaluated 
throughout the course. At 
the end, a final grade is 
given. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
The professors who 
teach the course meet 
in a regular basis in 
order to examine the 
various learning 
experiences, so that 
these experiences can 
be functional for 
attaining the objective.  
The faculty and the 
Masters’ Program 
Committee discuss 
suggestions in order to 
keep, support or modify 
the learning 
experiences developed 
for the objective. 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
Agendas of the Master’s Program committee 
(Appendix C) dated on Aug. 23, 2006, March 14, 
2007, Sept. 19, 2007, Jan 30, 2008, Feb. 27, 
2008, Aug. 27, 2009 and Sept. 10, 2009, 
demonstrate  that grades and  intervention 
models were discussed  in regard to all core 
courses.  The Minutes taken on Sept. 19, 2007, 
Dec. 5, 2007, Feb. 27, 2008, and March 12, 
2008 by this committee evidence this argument 
(Appendix D).   
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b) Field Practice 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
c) Alumni Survey 

 
One dimension of the 
practice that most be 
evaluated is the 
strategic use of the 
principles of 
community 
organization within 
the context of the 
practice. The learning 
experiences allow the 
students to 
demonstrate their 
understanding and 
master of these 
principles and their 
ability to execute 
them.  
 
 
The study explores 
the participation of 
graduate studies in 
activities related to 
the organization and 
development of 
communities and 
their membership in 
organizations that 
pursue individual and 
social transformation 
as a goal 
 
 
 
 
 
 

 
The evaluation is 
continuous throughout 
the various learning 
experiences.  The 
performance of students 
within the community 
context is evaluated.  At 
the end of the practice a 
grade is given. 
 
 
 
 
 
 
 
 
 
 
The study is conducted 
every five years. 

 
The Field Practice 
Coordinator reviews 
students’ evaluations 
and discusses them 
with the Masters’ 
Program Committee 
and with the Instructors, 
in order to make sure 
that the learning 
experiences allow 
students to demonstrate 
their capacity to put into 
practice the principles 
of community 
organization. 
 
 
 
 
The results of the study 
are discussed with the 
faculty and the Masters’ 
Program Committee 
with the intention of 
supporting, keeping or 
modifying learning 
experiences that might 
facilitate the 
accomplishment of this 
goal. 
 

 
-The Field Practice Report (Appendix G) 
demonstrates that the Field Practice Instructors 
have evaluated the students’ capacity to put in 
practice their understanding of community 
processes.  
This evaluation has been discussed with the 
Master’s Program Committee (Appendix C) as 
evidenced in the Agendas dated Aug. 23, 2006, 
Sept. 19,  2007 and April 10,. 2008. 
 
 
 
 
 
 
 
 
 
 
-The Alumni Survey has been already 
administered according to the plan and the 
responses are being received for further 
analysis. The instrument is provided in Appendix 
H. 
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7. To participate in the 
analysis, formulation, 
implementation and 
evaluation of social 
policies through the 
inclusion of the 
persons, groups and 
organizations impacted 
by them. 

 
This objective is 
assessed through 
diverse means. 
The most relevant 
include the 
grades obtained 
in the social 
policy course, the 
comprehensive 
exam, the field 
instruction and 
the graduate 
students’ 
assessment 
study. 
 
a)Grades and 
homework of the 
core course 
 
 
 
 
 
 
 
 
 
 
b)Comprehensive 
Examination 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The course on social 
policy embraces a 
variety of ways for 
evaluating the 
students’ 
performance in the 
analysis of social 
policies, such as 
homework, projects, 
essays and oral 
presentations. 
 
 
One area evaluated 
by the 
comprehensive exam 
is social policy. 
Students have the 
opportunity to 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The evaluation is 
conducted throughout 
the course. The various 
activities are assessed 
individually and a grade 
is given at the end of the 
course. 
 
 
 
 
 
 
The examination is 
offered twice a year.  
Students most approve 
the exam with a 
minimum of 75%. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The faculty who 
teaches the course 
discusses the grades 
and exercises in order 
to promote, keep or 
improve the quality of 
teaching and to attain 
this objective. 
 
 
 
 
 
The results are 
discussed with the 
faculty and the Masters’ 
Program Committee to 
find ways for improving 
the learning process in 
this area. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
-The course TSOC 6065 has been periodically 
reviewed and modified according  to these 
discussions, as evidenced in the Minute of 
March 12, 2008. (Appendix D) 
 
 
 
 
 
 
 
 
 
-Evidence of this process is provided in the 
Agendas of the Master’s Committee (Appendix 
C) dated on March 14, 2007, April 9, 2008 and 
March 19, 2009.  
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c)Field Practice 
 
 
 
 
 
 
 
 
 
 
 
 
d) Alumni Survey 
 
 
 
 
 
 
 
 
 

 
demonstrate their 
knowledge while 
analyzing the social 
policy related to their 
area of interest. 
 
 
One component of 
field practice requires 
the student to 
evaluate the public 
policy that 
encompasses the 
goals of the assigned 
center and the ways 
through which the 
policy is 
implemented. 
 
 
One area evaluated 
by this study regards 
the students’ 
participation in the 
formulation and 
implementation of 
social policies.  Also, 
it assesses their 
participation in the 
mobilization of  
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
Field instructors evaluate 
the students at the end of 
the semester, which 
includes the analysis of 
the social policy which 
rules the field practice 
agency and the services 
provided.  
 
 
 
 
 
The study is conducted 
every five years. 

 
 
 
 
 
 
 
 
The evaluations of field 
practice are reviewed 
by the Coordinator and 
discussed with the 
Instructors and the 
Coordinators of each 
area of concentration. 
 
 
 
 
 
 
The results of the study 
are reviewed by the 
Masters’ Program 
Committee and the 
faculty who teaches the 
core course on social 
policy. 
 
 

 
 
 
 
 
 
 
 
--The Report of Field Practice (Appendix G) 
demonstrates that the Field Practice Instructors  
evaluate  students’ capacity to  understand the 
public policy related to their field practice and the 
way it is implemented. 
The field practice evaluation scale has a specific 
section devoted to this area.  
This evaluation has been discussed with the 
Master’s Program Committee (Appendix C) as 
evidenced in the Agendas dated Aug. 23, 2006, 
Sept. 19,  2007 and April 10,. 2008. 
 
 
- The Alumni Survey has been administered 
according to the plan and the responses are 
being received for further analysis. The 
instrument is provided in Appendix H. 
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8. Identify and apply the 
epistemological 
foundations and its 
corresponding research 
methodologies pertinent 
to the professional 
practice of social work 
which include the 
participation of research 
subjects in the different 
phases of the project. 
 

 
This objective can 
be measured 
through different 
means, including 
the grades in the 
research core 
course. The  
three most 
important ways  
to collect 
evidence of the 
outcomes are: 
 
a) Field Practice 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Each one of the field 
practice courses 
requires a research 
project of increasing 
complexity. This 
experience provides 
students the 
opportunity to show 
their understanding 
and management of 
the diverse research 
methodologies. Also, 
students should use 
empirical evidence to 
sustain the 
effectiveness of the 
different methods of  
different methods of 
professional 
intervention used in 
their field practice. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Field Practice 
Evaluation Scale 
Includes several items 
which measure the 
performance of students 
in this dimension. There 
is a continuous 
evaluation throughout the 
course. At the end of the 
semester a grade is 
assigned to the students. 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Field Practice 
Coordinator reviews the 
students’ evaluations 
and discusses them 
with the Masters’ 
Program Committee 
and the Field Instructors    
to guarantee that the 
learning experiences 
provide students the 
opportunity to evidence 
their capacity to use 
diverse research 
methodologies and 
comply with the 
research Project 
requisite. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
-This objective has been implemented  through  
the three courses which encompass the field 
practice (Appendix K): TSOC 6021, TSOC 6027, 
and TSOC 6028. A research project, of 
increasing complexity, is required in each field 
practice course.   
 -The research experience is also assessed in 
the new version of the Comprehensive Exam, 
which is organized as a Research Proposal.   
Evidence of this process is provided in the 
Agendas of the Master’s Committee (Appendix 
C) dated on March 14, 2007, April 9, 2008 and 
March 19, 2009. 
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b) Thesis 
 
 
 
 
 
 
 
 
 
 
 
c)  Alumni Survey 
 

 
The Research and 
Thesis Committee 
evaluate the topics, 
theories and designs 
that are used in the 
thesis projects to 
guarantee that they 
are appropriate for 
the topic under study 
and to social work. 
 
 
The study explores if 
former students are 
using research in 
their professional 
practice; and if they 
have conducted or 
participated in 
research projects 
 

 
The thesis director 
constantly evaluates the 
student’s progress in 
handling the research 
theories and 
methodologies. Each 
semester the student’s 
performance is evaluated 
and a grade is assigned. 
 
 
 
The study is conducted 
every five years. 

 
The research topics, 
theories and 
methodologies are 
discussed with faculty 
by the 
Research and Thesis 
Committee to support, 
strengthen   and 
provide new directions 
to the thesis projects.  
 
 
The study findings are 
revised by the Masters’ 
Program Committee 
and the faculty which 
teaches the research 
core course and thesis  
courses. 

 
-The results of the discussions regarding this 
objective is provided in the report contained in 
Appendix J.  The process for approving the 
corresponding research topics is included in this 
report. 
 
 
 
 
 
 
 
- The Alumni Survey has been administered 
according to the plan and the responses are 
being received for further analysis. The 
instrument is provided in Appendix H. 
 
 
 

 
9)  Conduct their own 
investigations and use 
its findings to guide and 
evaluate their 
professional practice 
and the social policies 
that impinge on their 
practice. 
 
 

 
The most relevant 
measures for this 
objective are: the 
grades of the 
social policy 
foundation 
course, the field 
practice and the 
alumni survey. 
 

a) a) Grades of 
Social Policy core 
course 
 
 

 
 
 
 
 
 
 
 
 
 
 
The assignments and 
projects of the course 
require that students 
show ability to use  

 
 
 
 
 
 
 
 
 
 
 
Evaluation occurs 
throughout course 
assignments, exams, 
papers, and oral 

 
 
 
 
 
 
 
 
 
 
 
The faculty that teaches 
the social policy course 
and the research 
course discuss the 

 
 
 
 
 
 
 
 
 
 
 
-The faculty met to discuss, evaluate and modify, 
with the help of the instrument approved on 
February 27, 2008, the course on social policy 
as evidenced by the Agenda of the Master’s 
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b)  Evaluation of 
Field Practice 
 
 
 
 
 
 
 
 
 
   
 
 
 
 
 
c) Grades of 
courses on 
professional 
intervention 
methodology. 
 
 

 
findings of 
previous research 
studies that allow the 
evaluation of diverse 
social policies. 
 
 
 
Field practice 
requires the use of 
research findings that 
evidence the 
effectiveness of 
diverse models of 
intervention. The 
research project of 
the last field practice 
expects students to 
evaluate the 
effectiveness of their 
professional 
intervention.  
 
 
 
Courses on 
professional 
intervention 
methodology require 
from students to 
present, in their 
assignments and 
projects, the 
empirical evidence 
 

 
presentations. Grades 
are given at the end of 
the semester. 
 
 
 
 
 
Instructors are gathered 
at the beginning of each 
year and receive 
guidelines about the 
requirements of field 
instruction regarding the 
use of research in field 
practice. 
 
 
 
 
 
 
 
 
 
Students are required to 
use research findings to 
support the theories and 
models of intervention 
they use in their class 
works. 
 
 

 
courses assignments 
and select ways to 
improve and support 
the teaching 
methodology to achieve 
this objective. 
 
 
Findings of Field 
Practice evaluations are 
reviewed by the Field 
Practice Coordinator  
and discussed with the 
Masters’ Program 
Committee and field 
practice  to improve and 
support teaching 
methods that will 
contribute to achieve 
this objective.  
 
 
 
 
 
The Masters’ Program 
Committee and faculty 
discuss and analyze the 
educational 
experiences of students 
and their outcomes to 
support and improve 
the content of courses 
and the teaching 
strategies used. 
 
 

 
Program Committee (Appendix C) and the 
Minutes (Appendix D) dated on March 12, 2008.  
The resultant syllabus (TSOC 6065) was 
distributed and discussed with the professors 
who taught the course. 
 
 
 
-As stated in the course TSOC 6028, students 
are required to evaluate the effectiveness of their 
practice.   The field practice Coordinator assures 
that field instructors include the research project 
as part of the teaching experience. 
 
--The Report of Field Practice (Appendix G) 
demonstrates that the Field Practice Instructors 
and the Coordinator  has evaluated the students’ 
performance through different means and give 
them feedback on their grades..  
This evaluation has been discussed with the 
Master’s Program Committee (Appendix C) as 
evidenced in the Agendas dated Aug. 23, 2006, 
Sept. 19,  2007 and April 10,. 2008. 
 
 
--The Self-Assessment Learning Report dated 
on March 9, 2009 prepared by the Master’s 
Program (Appendix A) and the Courses 
Assessment Report (Appendix B), submitted by 
the same committee on March 18, demonstrates  
compliance with the objective across these 
courses. 
 



242 
 

 
 

Objectives Outcome 
Measures 

Measurement 
Procedures 

Implementation of 
Procedures 

Systematic revision of 
Outcomes 

Findings 

 
 
 

 
 
 
 
 
 
 

 
d)Alumni Survey 
 
 
 
 

 
that support  the 
effectiveness of the 
diverse models of 
professional 
intervention. 
 
 
The study measures 
if former students 
have conducted their 
own research studies 
or participated in 
research directed to 
the professional 
practice or the 
evaluation of social 
policies. 
 

 
 
 
 
 
 
 
 
The study is conducted 
every five years and 
collects information 
about the utility and use 
of research in their work 
settings. 
 
 
 

 
 
 
 
 
 
 
 
The findings of the 
study are presented 
and discussed with the 
Masters’ Program 
Committee and faculty 
to maintain or 
strengthen the teaching 
practices that contribute 
to achieve the objective.  
 

 
 
 
 
 
 
 
 
The Alumni Survey has been  administered 
according to the plan and the responses are 
being received for further analysis. The 
instrument is provided in Appendix H. 
 

 
10. Participate in 
collaborative projects 
with national and 
international 
professional and 
community 
organizations which 
promote social, political, 
economic and cultural 
justice. 

 
Different 
approaches are 
used to measure 
this objective.  
The most relevant 
ones are : 
participation of 
students in these 
organizations and 
graduate 
students’ survey. 
 
a) Students’ 
participation 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
-Students are 
encouraged to 
participate in these 
organizations through 
one or more of the  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Faculty that organize 
these activities evaluate 
students’ performance 
and submit a report 
about the activities.  

 
 
 
 
 
 
 
 
 
 
 
 
 
The Masters’ Program 
Committee and the 
Field Practice 
Coordinator evaluate 
the proposed activities  

 
 
 
 
 
 
 
 
 
 
 
 
 
-Appendix L shows that the Master’s Program 
has constantly encouraged the participation of 
students in national and international events by 
financing their participation in congresses 
(whenever they have poster sessions and  
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b)  Alumni Survey 
 

 
one or more of the 
courses they take. 
They are evaluated 
trough diverse means 
like term papers, 
assignments, oral 
and audio-visual 
presentations,   
Grades are assigned 
to these activities and 
a final grade is given 
at the end of the 
semester. 
 
-Students 
participation in 
conferences and 
congresses, national 
and international, to 
present research 
findings of their 
investigations. 
 
-Participation of 
students in 
professional and 
community 
organizations for the 
promotion of social 
justice. 
 
 
 
- Participation in 
conferences and 
congresses, national  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Faculty stimulates the 
participation of students 
in these events as 
presenters of research or 
theoretical papers, or as 
audience. 
 
  
 
Faculty stimulates the 
participation of students 
in these organizations 
and encourages them to 
use these experiences 
for their class 
presentations and works. 
 
 
 
This study explores the 
participation of graduates 
in national and  

 
and authorize granting 
grades or field practice 
hours to students’ 
participation.  
 Faculty analyze diverse 
ways to encourage the 
participation of students  
in these projects and 
activities. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Findings of the study 
are discussed with 
faculty to maintain or  

 
 papers), student exchange program and 
internship experiences. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- The Alumni Survey has been administered 
according to the plan and the responses are 
being received for further analysis. The 
instrument is provided in Appendix H. 
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and international, to 
present research 
findings of their 
investigation, or 
theoretical -practice 
issues of the 
profession. 
-Participation in 
social action groups 
engaged in the 
promotion of socio-
economic justice for 
oppressed and 
vulnerable groups. 
 
 

 
international, 
professional and 
community 
organizations; as well as 
their participation in 
conferences and 
congresses. Information 
is gathered about the 
nature of their 
participation and if they 
hold a leadership 
position in these 
organizations. The study 
is conducted every five 
years. 

 
strengthen those 
practices that help to 
attain this objective. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
11. Recognize personal 
and professional 
integrity as an essential 
element for an ethical-
political practice able to 
contribute to the 
individual and social 
transformations. 
 
 
 
  

 
This objective is 
present 
throughout all 
courses of the 
curriculum. The 
most solid 
evidence is 
captured in those 
courses related to 
the professional 
practice, field 
practice courses 
and the Alumni 
Survey. 
 
a) Professional 
practice core 
courses 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Content of courses 
include elements 
related to the role of 
social workers and  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evaluation is conducted 
through the entire 
course. Assignments, 
term papers and practical 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Faculties teaching 
these courses meet 
regularly to discuss the 
effectiveness of  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- The Self-Assessment Learning Report dated 
on March 9, 2009 prepared by the Master’s 
Program (Appendix A) and the Courses 
Assessment Report (Appendix B), submitted by 
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b) Field Practice 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 
the ethical principles 
that must guide their 
performance. 
Courses make use of 
assignments, term 
papers and practical 
exercises that allow 
students to show 
their understanding 
of the relationship 
between personal 
and professional 
integrity and an 
ethical-political 
practice.  
 
 
Field practice 
activities provide 
students the 
opportunity to 
evidence an ethical-
political stance in the 
attention of the needs 
of the systems they 
are serving. Their 
performance must 
show a conscientious 
contribution to 
individual and social 
transformation. 
  
 
 
 
 
 

 
exercises provide 
evidence of students’ 
understanding of the 
main principles. The 
results of these works 
are used by faculty to 
support or emphasize 
this aspect of 
professional 
performance. 
 
 
 
 
 
 
 
Field practice evaluation 
is continuous. The 
supervisor is observant 
of students’ ethical use of 
themselves and the way 
in which they identify and 
face the dilemmas that 
may affect their roles. 
They also evaluate if 
students make a 
conscious use of 
themselves in an ethical-
political way to promote 
individual and social 
transformation. 

 
teaching methods and 
evaluation criteria to 
determine the 
achievement of this 
objective. Findings are 
also discussed with the 
Masters’ Program 
Committee to 
implement needed 
modifications. 
 
 
 
 
 
 
 
Results from field 
practice evaluations are 
reviewed by the Field 
Practice Coordinator 
and discussed with the 
Masters’ Program 
Committee and field 
instructors to strengthen 
and support teaching 
methods for the 
achievement of this 
objective. 
 
 
 
 
  

 
this committee on March 18, demonstrates  
compliance with the objective across all core 
courses. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- The Report of Field Practice (Appendix G) 
demonstrates the existence of an ongoing 
exchange between students and their 
instructors in regard to the students learning 
experiences and ethical performances. 
-The Field Practice Evaluation Scale contains a 
whole section devoted to the assessment of 
ethical performance.  (Appendix M) 
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c) Alumni Survey 
 
 
 
 
 

 
The study explores if 
graduates have 
encountered 
situations that affect 
the ethical 
performance of their 
practice. It also 
explores their 
participation in 
activities, groups and 
organizations whose 
goal is to contribute 
to individual and 
social transformation.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The study is conducted 
every five years.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Findings of the study 
are discussed with the 
Masters’ Program 
Committee and faculty 
to strengthen and 
maintain those 
practices that promote 
the achievement of this 
objective. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
-The Alumni Survey has been administered 
according to the plan and the responses are 
being received for further analysis. The 
instrument has been provided in Appendix H. 
 

 


