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Item 1: Standard 1.2 The Commission requests the program elaborate on why these strategies
have been identified to improve quality of learning and student preparedness for other fields.
Given the decline in resources the program indicates throughout the self-study report, the
Commission requests the Site Visit Team explore with the program how devoting somewhat
limited resources toward establishment of a dual degree program will support the program’s
mission and goals. How will the program be able to establish and sustain a mentoring program
for the (handful) of students pursuing a PhD?
A. The RSV Graduate Program has established a concurrent degree with the School of
Law following a model that does not require additional resources. The agreement
states that students enrolled in the concurrent program will complete all core courses
of both programs and 9 credit hours in elective courses of each program. In addition,
the student can take as much as 18 credit hours in courses previously identified as
closely related to both disciplines. This model allows students to complete a
specialization (9 credits) in our program that will be counted as elective courses in
the Law Program. These students take the same courses that our regular students
are required to take, so there is no need to schedule special courses for them. The
U.P.R. has a policy that new programs should not require additional budget allocation
and that they can meet the new obligations with existing faculty and personnel. The
agreement with the Law School meets those requirements while at the same expands
our reach to a new group of students.
B. In Puerto Rico, there are no doctoral programs in Public Administration, Public Policy
or Public Affairs. However, there are three universities with graduate programs
offering a master’s degree. For that reason, there is a high demand for academic and
professionals with doctoral degrees to assume teaching positions. In the case of the
RSV Graduate School, the difficulty to attract candidates with a Ph.D. in one of these
disciplines was evident in our most recent recruiting process, when only 2 out of 23
applicants had doctoral degrees in this field. Therefore, it’s in the best interest of the
School, and of the country, that our graduates, which are considered among the best
in this discipline in Puerto Rico, can continue toward a doctoral degree. Many
NASPAA and INPAE Schools offer doctoral degrees. Through their annual meetings,
we have established a relationship with some doctoral programs that might be
interested in considering our prospective students. In order to support this goal, we
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are proving an orientation to students interested in pursuing a doctoral degree with
special emphasis on NASPAA doctoral programs.
Item 2: Standard 1.3 – Program Evaluation
The Commission requests the program provide additional information about its overall
program evaluation, of which student learning assessment is a component. Based on the
institutional assessment tools detailed in the self-study report, how has the program
determined opportunities for continuous improvement at the program level? The report
mentions several direct measures of assessment in the classroom, supplemented by faculty and
course evaluations. How have these activities contributed to the program’s overall evaluation
process? How has the program “closed the loop” as a result of these evaluator measures?
Further, given the program turnover and resource context, the Commission requests the
program elaborate on the sustainability of the process moving forward. How will its new
assessment model align with the program’s current program evaluation approach? To what
extent will Dr. Rios be able to lead this process, help institutionalize it and sustain it? Who will
support Dr. Rios in the oversight of the regular assessment activities proposed in the program’s
assessment plan? Who will be responsible for facilitating overall program evaluation?
The GSPA has adopted a program and learning evaluation model based on NASPAA and
UPR’s standards. The program is coordinated by Prof. Palmira N. Rios and integrated the
faculty teaching core courses. Since the plan must meet UPR’s standards, the Student
Learning Assessment Office (OAAE) of the Office of the Dean of Academic affairs and the
Social Sciences Faculty Assessment Director are supporting this exercise. UPR’s learning
assessment bodies are working with Dr. Rios and are designing for us of an online learning
assessment instrument (OLAS) that will simplify the data collection and analysis processes.
Once the on-line learning assessment tool is in place we will be able to evaluate the results
and use them in our decision-making process on a timelier manner. Since the EGAP is
awaiting the authorization for a curriculum revision, the Faculty agreed to a five (5) stage
learning assessment process. The first stage includes the elaboration and implementation
of learning assessment instrument for our current core courses and the thesis. Upon
evaluation of the results, we will move to Stage 2 that requires the revision of the core
courses and the adoption of the On-Line Learning Assessment Instrument. The third stage
entails the elaboration of a rubric for the research project that will substitute the thesis in
the new curriculum. Both, stage 2 and 3 should be completed before starting
implementation of the new curriculum, which we expect should take place in August 2017.
Stage 4 will include the elaboration of learning assessment and rubrics for the specializations
of the new curriculum, and Stage 5 will complete with the instruments for elective courses.
The process will enable us to introduce learning assessment into our new curriculum and
establish a faculty-led process of evidence-based decision making. The Director of the EGAP
is responsible for the overall program evaluation.
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Item 3: Standard 2.1 Administrative Capacity/Standard 6.1 – Resource Adequacy
The Commission requests the Site Visit Team explore with the program its strategies to enhance
administrative capacity, given its resource context. Given the program’s stated challenges
regarding facilities, course coverage, administrative support, and student support mechanisms
(discussed in Item 6, as well), how does the program anticipate supplementing its capacity to
pursue its mission? Does the program foresee any support coming from the University that can
help remedy these problems? What are the priorities for the program and how will it address
these challenges?
After careful consideration to our situation, as a faculty we have agreed that the Program will
focus on three areas: improving the availability of student’s services; improving the
technological infrastructure for teaching; and maintaining the minimal human resources
(academic and administrative) to operate the program in a satisfactory manner. After
holding meetings with the Dean of Social Sciences and the Chancellor some compromises
have been agreed. These are:
a. Services for students – We received approval and initiated the process to:











establish a small computer center (six laptops and a printer) for our students at the
Public Administration Library. The PA Library opens from 11:00am to 9:30pm.
Those hours cover the period our students need the services.
convert the space previously used as a computer center (which has limited
availability since it is inside the administrative offices) to a Computer Lab to be used
as a classroom for teaching courses in computer applications and programs.
extend the period of administrative service for students by hiring a temporary
employee who will be available from 6:00 to 8:30 from Monday to Thursday.
redesign one of our classrooms to be used as a Teamwork Lab. The furniture (tables
and chairs) will be acquired during this semester. The classroom will be equipped
with a 42’ TV to be used as a substitute for a projector.
acquire several computer programs that can be used by our students in the new
computer center once they are taught how to use them in the computer Lab, such as:
MS Visio, MS Project, Camtasia, etc.
acquire a portable projector and laptop to be used by students in their activities,
which mostly take place in classrooms and the PA Library.

b. Administrative services – as we stated in the SSR, several members of our administrative
staff are on the verge of retirement. Because of the limited fiscal resources available to fill
administrative positions, no institutional compromises can be made at this time. Once those
positions are vacant, we will raise again the issue to the Dean and Chancellor. In the
meantime, we received the approval for a COOP student who will work on our data collection
system and thus assist us in our annual data reporting to several institutions, including
NASPAA, and our evidence-based decision making. For those purposes, we requested
Tableau Software and are waiting for the funding approval anytime soon.
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c. Faculty – We are confident that, as long as we have at least the equivalent of 8 full time
professors, we will be able to meet our academic and research commitments in a satisfactory
manner. As of January 2017, there will be 7 full time faculty members after the retirement
of Dr. Richard Blanco Peck. Next semester, the RSVGSPA will have five (5) excellent
Practitioners who teach regularly in our program. Notwithstanding, the program is
requesting the authorization to recruit faculty in areas such as research and evaluation, fields
that are important to our development plans and that constitute a priority for our public
service. The Chancellor has agreed that as soon as she receives authorization to fill the
position from the President of the University, we can proceed to recruit. Regarding the
technological infrastructure, professors will have updated computers, all classrooms will
have a projector; there will be two spare portable projectors, a 50’” TV will be acquired for
the Seminar Room, with Wi-Fi capabilities; and they will have a Computer Lab available
when they need to integrate special apps or programs to their courses.

Item 4: Standard 3.2 – Faculty Diversity
Within the mission and context of the program and Puerto Rico, the Commission requests the
program provide additional information regarding its specific strategies to promote diversity
and a climate of inclusiveness. The Commission seeks more substantial evidence regarding
programmatic efforts to promote diversity and a climate of inclusiveness, specifically
demonstrable evidence of good practice, a framework for evaluating diversity efforts, and the
connection to the program’s mission and objectives. This should be detailed in a written
diversity plan that is not limited to outputs or activities, but seeks to create a structure for
ensuring a climate of inclusion exists throughout the program. The Site Visit Team should
explore with the program its ongoing strategies for promoting diversity across the program.
A Diversity Plan was developed and approved by the faculty (See Appendix Item 1). The Plan
acknowledges progress in terms of gender and race and will enable the program to address
diversity in our curriculum, faculty, student body and co-curricular activities.

Item 5: Standard 4.2 – Student Admissions/Standard 6.1 – Resource Adequacy
Given the external struggles the program notes regarding funding availability and student
interest, the Commission requests the program elaborate on its strategies to sustain admissions
of students poised to be successful in the program. How do students who are conditionally
admitted typically perform in the program? Does the program find this to be a successful
avenue to full enrollment? The Commission requests the Site Visit Team explore with the
program how it ensures that students’ qualifications meet its academic standards. How does
the program work to make sure that students succeed in – complete – the program and are
poised for a career in public service?

Rev. 12/16

4

Related, the program notes that fewer public servants (i.e. in-service students) are applying for
the program. The program should elaborate on the impact of this change. How does that impact
program enrollment and quality programming? How does the program attract pre-service
students? What are the differences in experiences for public service employees (in-service
students) and other students (pre-service students)?
After analyzing the results of the admissions of several years, the faculty concluded that
conditionally admitted students require special attention and agreed that, for the first time,
conditionally admitted students will be monitored by the Academic Affairs Coordinator, who
will pay special attention to their adaptation process and needs through regular meetings.
New students under Conditional Admission status are those whose EXADEP test results are
slightly below the required minimum, but whose grade point average meets our
requirements. Most of these students have a grade point average above the minimum
required for admission and many are graduates of the University of Puerto Rico. Therefore,
we are confident that these students have a good probability of success. The condition
imposed to them for admission is that they must obtain grades of A or B and cannot take
more than 2 courses the first semester of the first year. If the student fails to meet these
conditions, he or she must leave the program.
The program admitted three students under this status in August 2016, of which two moved
on to register and work under the guidance of the Academic Affairs Coordinator. One student
successfully met the first semester conditions and moved on to the second semester. A
second student will be granted the opportunity to take the final exam of one of her courses,
since there were extraordinary circumstances that affected her test result.
In order to attract new students –both pre and in-service students—the School will increase
its participation in recruitment activities both within the UPR system as well as outside. The
Officer of Students Affairs and the Association of Students of the GSPA are attending several
fairs and distributing information on our program. The RSVGSPA is encouraging our
graduates to take the advantage of pursuing a second specialization. In addition, the
Concurrent Degree with the Law School has encouraged many students to apply to our
program. At the present time we are considering entering into similar agreements with
other graduate programs of the Rio Piedras Campus. These initiatives will increase our
enrollment with academically qualified students committed to public service.
Item 6: Standard 4.3 – Support for Students/Standard 6.1 – Resource Adequacy
The Commission requests the program provide additional information regarding student
success in the program. Given the discussion in Item 4, above, as well as the issues the program
has identified regarding the thesis and advising, what strategies does the program anticipate
improving student completion of the program? While the SSY-5 cohort shown in the self-study
report may have had some extenuating circumstances depressing its graduation rates, does the
program find a similar pattern in subsequent cohorts? If so, what does the program find to be
the cause of low graduation rates, and how does it plan to adjust support to enhance student
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success? The Commission also requests additional information regarding the faculty turnover
discussed above, as it relates to student support. Does the program anticipate further
enhancing advising services in the coming semesters? Has the program observed an impact
from these counseling activities? The Site Visit Team should explore with the program these
issues, including the implementation of a research seminar course and paper, as well as how
the program is strategizing to support students who may find the program financially
straining.
There are three actions we are taking to improve our graduation rate: 1) redesign the
academic advisory program; and 2) eliminate the thesis as a requirement for graduation; and
3) improve the admission process.
Our program has struggled to create a culture of academic advisory because for the past five
years, members of our faculty have been retiring and they have not been substituted. In
2014, the professor to student ratio reached 19.8. Considering that the same group of
professors were responsible for many other academic endeavors, it became difficult to
implement an effective academic advisory program. However, we recently hired two new
full time faculty members. Another two faculty members who were performing
administrative or research duties out of the RSV School are back in our Program. This
semester the Academic Affairs Coordinator developed a plan to monitor compliance with the
advisory schedule and process. The program developed a Guide for Academic Advising that
provides orientations on the policies and objectives of our program and that will encourage
students to make their own academic plans (See Appendix 2). As a result, 49% of our
students met with their academic advisors at least once. Next semester, we are confident to
reach at least 55% of our students.
The thesis requirement appears to be one of the main causes of student’s inability to
complete the degree. As we stated elsewhere, many of our students have daytime full time
jobs and are heads of household. The thesis work present itself as a challenge mostly
because they struggle to work by themselves without the structure of a typical course
schedule. The curriculum revision, pending approval from the PR Education Council,
eliminates the thesis as a requirement for graduation and offer students the alternative of
producing a research article or essay of high academic or professional quality. This
alternative maintains the areas of learning assessment but reduces the time of work and
offers the structure of a seminar course.
It is important to point out that the Rio Piedras Campus of the University of Puerto Rico is
evaluating the low rate of completion of its master degrees and it is encouraging changes in
curricular requirements such as the one we are adopting. Many of UPR’s master degree
programs have requirements similar to a doctoral degree thus, in the revision of graduate
programs top priority is being given to master degrees. The University is confident that with
those changes in requirements it will improve the completion rates of master programs and
that it will able to increase its offer of on line master programs.
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There is no doubt the admission process affects graduation rate. The Program is making
substantial changes to the admission process. The objective is to have a better
understanding of the strengths and weaknesses of students applying for admission and be
better prepared to help them achieve success. The Learning Assessment Committee led by
Dr. Ríos, after analyzing the reports of the core courses offered during the 2016 first
semester, agreed to present a proposal for a revision of admission criteria1. A proposal to
revise the EXADEP and average requirements, and the requirement of letters of
recommendation and interviews was adopted in the Faculty Meeting of December 19, 2016.
This agreement will be effective January 2018, since the August 2017 admissions period is
undergoing.

Item 8: Standard 5.1 – Universal Required Competencies
Given the program indicates that it is piloting a new assessment model, and fully implementing
it in 2017, the Commission requests additional information about the implementation of this
tool, and the progress of the program transitioning into its new model. What does the program
hope to gain from this new tool? How does the new model allow the program to collect evidence
regarding student competency?
The Commission also requests the program elaborate on its process of analyzing the data
collected. For instance, how did analysis of the thesis lead to the curricular changes detailed in
the report? What role did the course-embedded analysis play? Further, with regard to the thesis
rubric, the Commission requests the program and Site Visit Team explore how the rubric is
implemented. Is there a guide for rating competency? The Commission requests the Site Visit
Team explore with the program its process of assessment – how do the student learning
measures, and their analysis, link to the ultimate programmatic changes made?
The program should also clarify how the internship evaluation is incorporated into student
learning assessment. The rubric related to the internship appears to focus on students’
disposition (i.e., independence, responsiveness, punctuality, etc.) and soft skills (i.e.,
organizational skills, comprehension), and less on (mission-related) professional competencies.
As mentioned before, the program submitted a proposal for curriculum reform that it is now
before the Council on Education of Puerto Rico for its final approval. It is expected that we
will be able to implement the new curriculum in August 2017. Taking this timetable into
consideration, the faculty agreed to limit the revision of student learning assessment to the
core courses and the thesis during the current academic year. In the meantime, we will be
developing assessment and rubrics for the new curriculum, including the new
Other recommendations of the Committee are (1) continue with the revision of the syllabus of the core
courses, (2) require students to attend research and writing workshops, (3) require students enrolled in
thesis to attend an orientation session that will address the competencies and present the evaluation rubric,
and (4) organize regular faculty meetings to study developments in assessment.
1
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specializations and the research project that will substitute the thesis. The phases were
described on item 2 of this response. For the sake of coherence, we will repeat the
description of the stages. The first stage includes the elaboration and implementation of
learning assessment instrument for our current core courses and the thesis. Upon evaluation
of the results, we will move to Stage 2 that requires the revision of the core courses and the
adoption of the On-Line Learning Assessment Instrument. The third stage entails the
elaboration of a rubric for the research project that will substitute the thesis in the new
curriculum. Both, stage 2 and 3 should be completed before the start of the new curriculum
that we expect should take place in August 2017. Stage 4 will include the elaboration of
learning assessment and rubrics for the specializations of the new curriculum, and Stage 5
will complete with the instruments for elective courses.
The faculty of the core courses was asked to introduce specific learning outcomes in their
syllabus and to design evaluation instruments and rubrics. That information and the
evaluation of the thesis were submitted to the Student Learning Assessment Office (OAAE)
for its evaluation, which then produced a table of our thesis evaluation of universal required
competencies by NASPAA and UPR for 2015 and 2016. The OAAE analysis and our end of
semester evaluation of core courses aligned NASPAA and UPR standards. It revealed that
our students can articulate and apply a public service perspective and can contribute to the
public policy process but that they still need to strengthen their critical thinking and problem
solving competencies and their mastery of diversity. These finding were the basis for several
recommendations which were adopted by the faculty, those were: (1) revise the syllabus of
core courses to ensure that we meet the competencies goals, (2) mandatory participation in
research, writing and ethics workshops organized by the Library of Public Administration,
(3) revision of the criterion and processes of admissions, (4) mandatory orientation for
students enrolled in thesis course, and (5) implementation of seminars for faculty on
assessment issues. In addition, a seminar on diversity will be offered in Spring Semester that
is expected will become a course of the program. In order to continue our efforts to ensure
that all our students—not just human resource management students—can address
diversity in the delivery of services and workforce management we will be inviting several
guest speakers to address this issue. Since several of the new members of the Puerto Rican
cabinet and legislature have addressed this issue we plan to invite them to share their
concerns and perspectives with our students. In summary, our learning assessment process
is being used as the basis for the review of our course offering and thesis. The faculty meets
regularly to evaluate the outcomes and use that information in our decision making.
The mandatory orientation of the thesis –and subsequently of the research project—will
provide our students with a clear understanding of the competencies that we expect to find
in their work.
In regards to the evaluation of our Supervised Internships we agree with COPRA’s concern
that our current rubric does not address sufficiently the professional competencies. Our
assessment plan will develop learning assessment instruments for elective courses, that
include the internships. However, it is important to point out that some of those internships
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do have additional evaluation instruments that address the academic and professional
requirements of the experience and that the supervisors usually address the student
professional competencies in their final report, thus we do have access to that additional
assessment.

Item 9: Standard 7.1 – Communications
Based on a review of the program’s website, the Commission was able to find employment rates
and additional student data, but was unable to find completion rates for students in the
program. The Commission requests the program provide the URL to the page where it provides
completion rates for the SSY-5 cohort.
We requested the information from the Planning Office. As soon as we have it, we will post
it. Since the University will be closed for the holidays from December 23, 2016 to January
13, 2017, we expect data will be posted by the middle of January.
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Appendix 1 – Diversity Plan

UNIVERSITY OF PUERTO RICO
Río Piedras Campus
College of Social Sciences
Roberto Sánchez Vilella Graduate School of Public Administration
DIVERSITY PLAN, 2016-2020

In compliance with the Constitution and the laws of the Commonwealth of Puerto
Rico, the University of Puerto Rico has a nondiscrimination policy based on gender,
race and color, age, social origin, nationality, political and religious beliefs, disability
status, and gender identity and sexual orientation.
Our goal is to build a program that meets the challenges of the diversity of our
country and the needs of a public administration that must serve that population.
As a Hispanic country, it is easy to lose sight of the richness and diversity within our
population, far beyond the obvious. In 2013, 63% of the population was born in
Puerto Rico or the United States; 2% was born in the Dominican Republic. Women
comprise 52% of the population and 58% of the enrollment at RSV Graduate School.
Racial diversity has proven to be an elusive variable. For many years, the Afro
Latino population has been counted as Hispanics, eroding their presence in our
statistics. As of 2015, it was estimated that 69.5% of our population was White and
almost 20% were Black or African American or of Mixed ancestry.
In adopting a Diversity Plan, we agree that our academic and administrative actions
and decisions must be guided by our commitment to:
- Enrich the educational experience of our students by providing them the
opportunity to learn from a diverse faculty and guest speakers;
- Promote the recruitment and retention of a diverse student body
- Promote a critical stance by challenging stereotyped preconceptions and
prejudice;
- Prepare our students to become respectful and broad-minded citizens of a
plural, complex and diverse society.
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- Prepare students to identify and address public policy issues of diversity and
to manage a diverse and changing population and workforce.
- Support research on diversity public policies
In summary, the RSV Graduate School is committed to recruit and promote a
diverse faculty, to recruit and retain a diverse student body and to address diversity
across the curriculum, research and service activities.

MISSION
Our mission is to educate professionals with a high level of academic and
professional competency; with a profound understanding of ethics, diversity,
equity, accountability and merit; prepared to hold administrative and leadership
positions in the public service; and to continue advanced studies in disciplines
related to public administration. We are committed to improving the quality of
democratic governance in Puerto Rico, the Americas and the Caribbean through
research, publishing, and collaborative projects with government and nongovernment, national and international organizations committed to good
governance.
OUR VALUES
 Ethics allows our public administrators and leaders to become gatekeepers
of the public interest in the face of many conflicting interests.
 Equity and diversity stand as pillars of our democratic way of life since
leaders and administrators are called to actively promote an equal
distribution of resources in a diverse society, acknowledging and respecting
differences.
 Accountability and transparency must be guiding principles, an attitude and
a code of conduct for public administrators and leaders in their relationship
with our citizens. By accepting that the authority and resources we are given
to manage while in the public service don't belong to us, but to the people,
and that we must be willing to explain and justify our conduct with
transparency.
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 Merit must guide every single decision made regarding those who are
members of the public service as well as those who aspire to become one.
By valuing merit, we reject politics, race, gender, sex, age, or religion as valid
criteria for hiring, promoting or terminating a public servant's employment,
and adopt competence, efficiency and fairness
DIVERSITY AT THE RSV GRADUATE SCHOOL FACULTY
In the context of Puerto Rico, a diverse faculty is one that reflects the demographics
of our population in a fair way. The RSV School for more than six decades was a
predominantly male faculty.
However, during the past decade, the School
embarked on the road to a more diverse body by recruiting and supporting the
academic and professional development of its female faculty. The efforts to
increase the presence of full time and tenured female professors were successful.
In 2016, for the first time in its history, the female faculty accounts for 50% of the
full-time faculty.
Diversity was also achieved through a fair representation of the Afro Latino
population. As of August 2016, the Afro Latino fulltime faculty increased from 10%
in 2010, to 38%. Furthermore, one of our faculty is a Dominican descendant, born
in Puerto Rico from immigrant parents.
Our core faculty is producing leading research that supports public policy and
administrative reform in Puerto Rico. Studies such as human trafficking by Dr.
Cesar Rey is the basis for legislation against that practice. Dr. Carlos A. Santiago is
one of Puerto Rico’s leading scholar in labor relations. Dr. Blanco Peck is the leading
researcher of the Office of the Monitor of the Police Department responsible for
the reform of policing practices. Dr. Cordero and Prof. Caballero recently published
a book on corruption and the merit system. And Dr. Ríos is the principal investigator
of a project to analyze inequalities in Puerto Rico.
Our guest lecturers also bring a diverse perspective to our curriculum. Their
perspectives on public policy and government action offers alternative views to
social, economic and political problems. They lecture about a variety of issues such
as race, gender, institutionalized populations, poverty, merit and others related to
fairness and social justice.
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Our main goals for the next five years are:
1. To have at least 50% of female tenured faculty.
2. Afro Latino faculty will keep being fairly represented in the Program.
3. Invite guest lecturers that will address issues of equality, inclusion and social
justice as they relate to public administration and public policy.
4. Academic committees will reflect our commitment to diversity. Female and
Afro Latino faculty will have the opportunity to lead departmental academic
committees.
5. New professors will be mentored and supported in their academic endeavors
through release time for research, research assistants and economic support
for their participation in international conferences. These actions shall help
our faculty satisfy their tenure and promotion requirements.
A DIVERSE STUDENT BODY
Inequality has become a problem in our country. A Gini index of .547 (2013)
constitute evidence how unequal the distribution of resources in Puerto Rico is,
only second to Haití, in our region. In order to recruit a diverse student body, we
must encourage more applicants from vulnerable sectors of our society such as
those of lower income, Afro Latinos, persons with disability, immigrants, retired
and GLBTT, among others. To achieve these goals, we must participate in activities
where we can reach those populations. Our recruitment efforts must be followed
by creating an inviting environment of inclusion in our program. Students must
recognize that we are truly committed to these principles and that the whole
community of the RSV Graduate School—be it faculty, staff, students and
graduates—embraces these goals.
In creating an inviting environment our faculty and staff must be able to work with
a diverse student body. This is achieved by our curricular offering, broadening the
nature of internships and practices, the activities, the orientation and mentoring to
improve retention, and integrating our students into our research projects. We
must become continue advocating for expanding the access of students with
disabilities, as we have done in the past. Also, as a program of public
administration, we must encourage respect for ideological diversity and reject any
attempt to introduce the political divide that is so prevalent in our country.
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An important roadblock of the goal of diversity of our student body is access to
financial aid. So far, the University of Puerto Rico has set two criteria for financial
assistance: merit and being unemployed. However, many of our students, who
want to pursue a graduate education, hold jobs that do not allow them to pay for
tuition. For the past decades, government paid tuition to public servants interested
in pursuing a graduate education related to their field. That made Public
Administration one of the most attractive choices for them. However, the
government’s financial crisis put an end to these financial assistance programs and
we are facing a decrease in students coming from the public service (in-service).
We must continue identifying alternative sources of support through the creation
of special funds or the inclusion of our program in existing financial aid programs.
Another challenge we face is to devise a plan to attract in-service students. For us,
this is an imperative in many ways, since the RSV Graduate School was originally
created to educate public administrators.
International students and students who are descendant from Dominican migrants
pose a valuable opportunity to achieve a more diverse student community.
International students have played an important role in the history of our program.
Since its creation in 1954, the RSV Program has welcomed dozens of students from
Latin America, and specially from Central America and the Caribbean. However,
with the increase in the quantity and quality of Public Administration programs in
Latin America, our School hasn’t been able to remain as attractive as an alternative
as it used to be. Notwithstanding this context, our program has recruited regularly
from Colombia. Finding new ways to bring international students back to the
program remains a challenge we must address soon. But being conscious of the
economic hardships we face; the strategies will be limited. In the other hand,
increasing the number of Dominican descent students presents itself as a more
feasible goal in the near future. As we mentioned before, Dominicans comprise 2%
of our general population, and there is no data about their presence in government.
However, it is suspected that the percentage of that population holding a
Bachelor’s Degree is low. But we know this is a young segment of the population
that must become engaged and prepared to lead and manage in the public service.
In pursuing these general impressions, our focus will be to increase our
understanding of the group and find opportunities to increase their presence in the
Program.
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To assure a more diverse body of students, for the next five years we plan to:
1. Contact several non-for-profit and private sector organizations to
explore opportunities for new fellowships for public servants based on
merit. Unemployed graduate students can apply for a research
assistantship, work-study, internships and other paid jobs.
2. The RSV School will initiate a study of the Dominican population in
government and the university to obtain a better understanding of the
level of participation and develop ways to increase their opportunities
for obtaining an MPA and becoming professional public servants.
Another option that we can explore is the inclusion of our program in
the priority list of the Ministry of Higher Education, Science and
Technology of the Dominican Republic that finances the study abroad
of its national and that has an agreement with the U.P.R. for this
purpose.
3. Annually, the RSV School staff attends public universities’ graduate
fairs through the island to offer orientation to undergraduate
students, regarding application to our program. We will improve the
quality and quantity of information offered.
4. Maintain under constant review our initiatives to recruit and retain
students from diverse backgrounds. The faculty should produce an
annual report of the progress of these initiatives.
DIVERSITY ACROSS THE CURRICULUM
The RSV Graduate School is committed to prepare future public servants and
citizens respectful of diversity and competent to manage a changing public and
workforce. In order to achieve this goal our curriculum must incorporate courses
that strengthen the academic, professional and research competencies of our
students. We shall continue evaluating our courses, seminars, specializations and
internships to ensure they do satisfy these goals. Furthermore, we shall continue
encouraging our students to engage in research on these policy and management
issues. Although the evaluation of our thesis for 2015 and 2016 revealed that a
high proportion addressed social equity issues, we must continue encouraging
research and policy advocacy among our students.
Rev. 12/16

15

Our faculty historically has been a model for our students and the current group of
professors and adjuncts have set national standards in the advancement of equity
and inclusive public policies. They have proven that public administration and the
advancement of human rights must come hand in hand. Research on human
trafficking, the inequality matrix and political discrimination set standards for our
students to emulate. That research nurtures our courses and our curriculum.
Our co-curricular activities represent another opportunity to introduce diversity,
inclusion and justice topics into our curriculum. Our guest speakers, seminars and
conferences provide spaces to debate these issues and generate proposals for
public policies and legislative actions. The Association of Students of the GSPA have
embraced this objective as shown in the events sponsored by the group, and we
are committed their efforts.
To fulfill our commitment to diversity across the curriculum we proposed the
following:
1. Ensure that all courses in the new curriculum address the dimensions of
diversity and inclusion.
2. The core courses will introduce diversity and inclusion as main topics to be
covered.
3. Expand the scope of internships and practices to enable the participation our
students in organizations advocating inclusive policies and programs
4. Support lectures and conferences that address issues of diversity and
inclusion.
5. Invite public officials responsible for equality public policies to identify
possible collaborations.
6. The Journal of Public Administration will encourage articles and Special
Issues that address diversity, inclusion and public affairs.
Adopted by the Faculty on November 4, 2016
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Appendix 2 - Guide to Academic Advising
GUÍA PARA LA ASESORÍA ACADÉMICA
I. INTRODUCCIÓN
La asesoría académica tiene el propósito de:
1. Ayudar al estudiante a desarrollar planes académicos prácticos y a tomar decisiones
oportunas e informadas, conforme a sus metas educativas y profesionales
2. Ofrecer al estudiante información correcta y completa sobre las políticas, procedimientos y
requisitos del Programa y de la Universidad con respecto al programa.
3. Referir al estudiante, cuando sea oportuno, a servicios y recursos universitarios que pueden
resultarle de valor.
Para cumplir con el propósito expreso, cada estudiante tendrá un(a) profesor(a) que hará funciones
de asesor(a) académico(a), quien podrá cambiar luego de dos semestres consecutivos. Se espera que
el estudiante tenga por lo menos una reunión por semestre (marzo-abril y octubre-noviembre) con
su asesor(a) para evaluar su progreso académico y establecer, de ser necesario, un plan de acción.
II. DESCRIPCIÓN DEL SERVICIO DE ASESORÍA ACADÉMICA
1. Reunión grupal
El (La) asesor(a) académico(a) convocará una reunión grupal de no más de 5 estudiantes con
el propósito de discutir principalmente lo siguiente:
a.
b.
c.
d.

Repasar los requisitos del programa
Corroborar las áreas de especialidad de los(as) estudiantes
Compartir el programa preliminar de cursos para el semestre próximo
Distribuirla “Hoja de Análisis de Estudios” provista por la Oficina de Asuntos
Estudiantiles (OAE) para ser completada y devuelta por el estudiante al final de la
reunión.
e. Informarla disponibilidad de horarios para reuniones individuales
En el caso de los estudiantes de tesis y continuación de tesis, quienes ya están en una etapa
final de sus estudios, su supervisor de tesis será su asesor o asesora académica. De
interesarles, podrán solicitar a sus supervisores(as) de tesis una reunión individual, para esos
propósitos, según se detalla en la próxima sección.
2. Reunión individual
Los(as) estudiantes interesados en recibir asesoría individual, deberán concertar una cita con
su asesor(a) en el horario que ambos tengan disponible. En esa reunión se podrán discutir
situaciones que presenta el estudiante y que pueden convertirse en una limitación para lograr
sus metas académicas y profesionales. Los(as) profesores(as) buscarán precisar el problema
para identificar formas en que la Universidad puede ayudarlos en su progreso hacia las metas.
En el caso de estudiantes de reciente ingreso, es importante conocer cómo perciben su
proceso de adaptación a la Escuela. Estos estudiantes tienen tiempo para fortalecer áreas de
destrezas que pueden convertirse en un escollo más adelante como, por ejemplo, el dominio
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del inglés, la redacción en español, el uso de las aplicaciones de oficina, búsqueda de
información, destrezas de investigación social, expresión oral, etc. En la medida en que se
puedan identificar temprano estos asuntos, se podrá referir el estudiante a los programas
institucionales pertinentes para que puedan fortalecer sus destrezas y aumentar su
probabilidad de éxito académico y profesional.
Se preparará un “Plan de acción para el logro de las metas académicas” (AA-01) a los(as)
estudiantes que los(as) asesores(as) identifiquen necesario. La reunión individual la puede
solicitar el estudiante o ser citada por el (la) profesor(a). Sin embargo, cuando el (la)
estudiante no interesa la reunión individual, el (la) profesor(a) deberá documentarlo e
indicarlo en su informe de fin de semestre.
En el caso de estudiantes de tesis, se atenderán asuntos tales como fecha proyectada de
graduación basada en el trabajo realizado y aprobado por su supervisor(a) de tesis, transición
de la vida universitaria al mundo laboral y oportunidades de estudios doctorales.
III. INFORMES
1. Informe del (de la) asesor(a) académico(a)
No más tarde de la última semana de clases, los profesores deberán hacerle llegar al o la
Coordinador(a) Académica el “Informe semestral” (AA-02). Este resume el servicio de
asesoría provisto a los(as) estudiantes.
2. Informe semestral del servicio de asesoría académica
El (la) Coordinadora Académico(a) será responsable de preparar un informe semestral del
servicio de asesoría académica consolidando la información provista en el “Informe
semestral” de cada asesor(a). Este será entregado a la Directora de la EGAP. El informe debe
contener, sin limitarse, lo siguiente:
a.
b.
c.
d.
e.
f.

Profesores fungiendo como asesores académicos
Resumen del proceso de asesoría académica (convocatorias, fechas, etc.)
Cantidad de estudiantes activos
Cantidad de estudiantes activos en tesis
Cantidad de estudiantes atendidos en la asesoría académica grupal por profesor(a)
Cantidad de estudiantes atendidos en la asesoría académica individual por
profesor(a)
g. Cantidad total de estudiantes que no fueron atendidos y las razones
h. Cursos solicitados por los estudiantes que no estaban programados
i. Acciones que conllevan referir a estudiantes a otras instancias universitarias para
apoyar su progreso académico
j. Cualquier recomendación identificada

IV. OFICINA DE ASUNTOS ESTUDIANTILES
La OAE será responsable de digitalizar la “Hoja de Análisis de Estudios” y el “Plan de acción para el
logro de las metas académicas” (AA-01) y enviar por correo electrónico a cada estudiante y su
asesor(a).
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UNIVERSIDAD DE PUERTO RICO
RECINTO DE RÍO PIEDRAS
FACULTAD DE CIENCIAS SOCIALES
ESCUELA GRADUADA DE ADMINISTRACIÓN PÚBLICA
ROBERTO SÁNCHEZ VILELLA

ASESORÍA ACADÉMICA
PLAN DE ACCIÓN PARA EL LOGRO DE LAS METAS ACADÉMICAS
Primer semestre
Segundo semestre
Año Académico:
I. Nombre del asesor(a) académico(a):
II. Datos del estudiante
Nombre y apellidos:
Fecha de ingreso al programa:
Fecha esperada de graduación:
Especialidad:
Correo electrónico:
Teléfono:
III. Metas académicas
Meta

Fecha estimada

Desafíos a superar y estrategias

Fecha
estimada

Desafíos a superar y estrategias

IV. Metas profesionales
Meta

V. Plan de acción (incluya participar en programas especiales, tomar cursos sobre alguna
destreza, gestión de empleo, etc.)
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Acción Acordada

Fecha

Resultado esperado

______________________________________
Firma estudiante

______________________________________
Fecha

______________________________________
Firma asesor(a) académico(a)

______________________________________
Fecha
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ASESORÍA ACADÉMICA
INFORME SEMESTRAL
Primer semestre

Segundo semestre

Año Académico:

I. Nombre del asesor(a)
académico(a):
II. Lista de estudiantes asignados

Nombre y Apellidos

Fecha de
reunión
(día/mes)

Tipo de
reunión
(individual
o grupal)

Tiene
progreso
académico
(Sí/No)

Se
estableció
Plan de
Acción
(Si/No)

Si no se atendió,
indicar razón (tesis,
no respondió a la
convocatoria, no
interesó participar,
otros)

Certifico correcto:

Firma asesor(a) académico(a)
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